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ABSTRACT 

The study assessed the Influence of Gender of School Heads on the Academic 

Performance in the Beast Public Secondary Schools in Tanga Municipality. The 

study is predominantly qualitative with some quantitative elements in a descriptive 

survey design. The sample comprised 1 DEO, 5 HoS, 5 AT, 25 teachers and 35 

students which made a total number of 71 respondents. Data were generated through 

documentary review, questionnaire, interviews, and observations. Qualitative data 

were analyzed through content analysis and quantitative data were analyzed through 

the Statistical Package for Social Sciences (SPSS) version 22. 

The result from the study revealed that leaders managing best secondary schools 

have  been sensitive when dealing with students‟ academic matters, have been 

treating both teachers and students fairly, they have been delegating powers to their 

subordinates as well as encouraging teachers and students in the teaching and 

learning process.  The analysis of the data led into the conclusion that both male and 

female heads have influence on students‟ academic performance. However, female 

heads are good in using democratic leadership style, abiding rules and regulations, 

making follow ups/supervising students and teachers in academic matters while 

male heads were good in autocratic leadership and have extra time for supervision 

and maintain school-community relation better than men. Other factors that 

influence the academic performance are the availability of physical facilities, 

teaching and learning materials, adequate number of qualified teachers, school 

location as well as good school-community relations. The study ends up with the 

recommendations that there should be equal consideration of men and women in 

school leadership position. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

A chorus of scholars has recently shown their concern on students‟ poor academic 

performance (see, for example, Oluremi, 2013; Odhiambo, 2012; Osangie & Okafor, 

2013 and Orodho, 2014). The poor performance has been partly associated with 

school leadership; i.e. principals and the teachers while and the rest on the students 

themselves. Students‟ academic performance won the attention of scholars and 

stakeholders - individuals, families, organisations, and the nation as a whole because 

the core business of any academic institution is students‟ performance (like a 

school). This is why school leadership becomes essential; for a school to perform 

well both in academics and in co-curricular activities, effective school leadership is 

needed (Orodho, 2013). 

Worldwide, the empirical evidence clearly shows that school academic performance 

is a result of the direct and indirect influence of school leadership. The school 

leadership is argued to be a basic tenet for successful school academic performance 

since the outcome of a school depends on the quality of leadership (Cole, 2004).    

In the United States of America (USA), the study done by Love (2012), on teachers‟ 

perceptions of the effectiveness of female and male principals, revealed that male 

and female teachers did not have preferences in relation to gender of principals. 

Also, male principals scored higher on effective leadership behavior occurring in 

their schools. Therefore, in the USA academic performance of schools is perceived 

to be high filmed by the male leaders when matched up to the female leaders that 

take part in the ruling to other schools. 
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One of the reasons requiring research on the contribution of the gender of school 

leaders to students‟ academic performance is the contradiction results of the research 

conducted in different areas. In some areas, research has shown that male leaders are 

better than female leaders. For example, while the study by Love (2012) shows that 

male principals scored higher on effective leadership behavior occurring in their 

schools, the study done by Ibrahim (2012), on principal leadership style, school 

performance, and principal effectiveness in Dubai schools found that female 

principals had better academic performance than schools with male principals. In 

this, it was argued that female principals were more likely to consider and 

implement changes to meet performance standards and take a more serious approach 

than male principals and, thus might have tried more than male principals to raise 

the level of their schools based on assessment standards.  

Evidence also comes from the study that was conducted in Bangladesh. This study 

was conducted in primary schools and revealed that the schools under the leadership 

of female head teachers performed significantly better than those led by male head 

teachers. The students in secondary schools headed by female heads obtained 

significantly better grades in the examinations under the leadership of male head 

teachers than the students led by female head teachers. However, it was noted that 

male head teachers predominantly played a vital role in influencing students‟ 

academic performance (Elias, 2013). These differing results inform that the role of 

gender in contributing to school performance is contingent, thus requiring research 

in different areas of the world.  

Like in the developed countries, in African countries, the gender of heads and 

academic performance is evident also. For example, in Nigeria, the gender of heads 
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was an important factor in students‟ academic performance. Asubuike (2006) found 

that a behavioral difference of male and female heads has born a considerable 

number of effects on students‟ academic performance. Also, in education, many 

respondents were of the opinion that the schools headed by male administrators 

performed better than schools headed by female administrators. Therefore, in 

Nigeria, male head teachers have a great influence on academic performance in 

secondary schools (Kayode, 2013).  

Similarly, in South Africa, the gender of school heads is revealed to have influence 

on school academic performance. Researchers in South Africa revealed that women 

entered the workforce were faced with challenges related to family issues, concurred 

with the view by stating that more women than men were faced with challenges of 

choosing between family and their career. The twin demands of career and family 

affect women in their leadership position because it is the woman who most often 

carries the major responsibilities within the home. So, in South Africa, even the 

schools headed by females do have a great impact on school academic performance 

than the school with male head teachers Lifanda (2005). 

In Tanzania, the relationship between school leadership and academic performance 

deserved a systematic study because Tanzania has been witnessed a continuous 

decline in academic performance levels, which is really a national problem. The 

decline of academic performance in secondary schools was a chronic problem in 

Tanzania although there were some public secondary schools perform better 

(Machumu 2011). Unfortunately, there has been no research conducted to 

understand if the gender of the school heads has a contribution to the performance of 

the students. 
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Like other countries in the world, the Government of Tanzanian has been seriously 

concerned with the equal participation of men and women in school leadership. 

Even with these devoted efforts, the situation of men and women in the education 

leadership has not been improved. In Tanzania, the representation of women in 

school leadership is still very limited with females lagged far behind males, where  

the overall average of 26% secondary school teachers are female (Claussen & Assad 

Final report, 2010). Also, the report of Ministry of community development women 

affairs and children on women‟s and gender advancement (2003) indicated that 

women have traditionally been appointed in the education leadership even though 

not in a satisfactory number. The analysis of women professionals in the education 

leadership showed their distribution across various levels decreases as they move up 

the ladder. 

On the other hand, the educational stakeholders had different views on the gender of 

school heads and their performance. For example, a study by Manwa (2002) showed 

that some parents associated good performance with male leadership to the extent 

that they transferred their children to schools with male leaders. Also, Kombo 

(2012) investigated the persistence of gender inequality among local government 

workers in Dodoma Municipality. The study made a comparative analysis of men 

and female leaders in terms of their number but it did not unveil their influence on 

school academic performance. Therefore, the gender of heads needs to be critically 

addressed since men may continue to dominate different higher positions in 

education leadership and yet poor performance in many schools is experienced 

(Machumu, 2011). It is this reason that this study was proposed to get informed by 
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the stakeholders whether the gender of the school headss has something to do with 

school performance.  

1.2 Statement of the Problem 

The quality of education depends primarily on the way schools are managed, more 

than the abundance of available resources. Education also depends on the capacity of 

schools to improve teaching and learning (De Grauwe, 2000). The Government of 

Tanzania (GoT) has made several efforts to improve school academic performance 

in public secondary schools through its school leaders. Some efforts include one 

month training of the appointed school heads to build their capacity on leadership 

and management (URT, 2010). 

Despite the efforts made by the government, the majority of public secondary 

schools performed poorly in their Form Four national examinations with only a few 

schools performing well (Olofea, 2009). However, it was not yet reported whether 

there was a direct relationship between school academic performance and gender of 

school heads. In light of the importance of school leadership, little has been done to 

investigate the leadership of school heads and school the academic performance in 

public secondary schools. The available studies, such as that of Rashid (2010) 

focused on the influence of secondary school management practices on students‟ 

academic achievement in Dodoma Municipality, Shoo (2010) which focused on 

leadership styles and teachers‟ work performance in public community secondary 

schools in Kongwa District, and Mohamed (2010) on the leadership styles and their 

impacts on primary school teachers‟ performance in Tanzania. This situation gave a 

need to conduct this study to investigate the influence of the gender of the heads on 

school academic performance in Tanga Municipality to bridge the gap.  
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1.3 Purpose of the Study 

The purpose of this study was to investigate the influence of the gender of the heads 

on school academic performance of students in the best performing public secondary 

schools in Tanga Municipality. 

1.4 Research Objectives  

The study had the following specific objectives: 

i. To identify leadership characteristics of heads managing the best performing 

public secondary schools; 

ii. To assess the influence of the gender of school heads on academic 

performance of students in the better performing schools; and 

iii. To identify other factors that influence the academic performance of students 

in the better performing schools. 

1.5 Research Questions 

In order to achieve the stated objectives, the study was guided by the following 

research questions: 

i. What are leadership characteristics of the school heads managing in the best 

performing public secondary schools? 

ii. What is the influence of gender of the school heads of on the academic 

performance of students in the better performing schools? 

iii. What other factors influence academic performance of students in the better 

performing schools? 
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1.6 Significance of the Study 

The findings of this study are significant as they provide useful information to 

different stakeholders in the education sector. First, the findings of the study will 

contribute to the body of knowledge and enhance respondents, especially the school 

heads on the awareness about the influence of the gender of school heads on the 

academic performance of students in the better performing public secondary schools. 

Also, the findings of the study may be very useful because they may provide 

information to the Ministry of Education and Vocational Training (MoEVT), parents 

and Non-Government Organizations (NGOs). Thus, the Ministry, parents, and 

NGOs can find out some ways to improve the working conditions for both male and 

female heads, hence improve their performance in schools. Third, to the educational 

industry, the study will be helpful to local, as well as the national authorities, to 

provide the much-needed support for their school heads in their leadership roles to 

solve the basic problems related to education and raise the students‟ academic 

performance in secondary schools. 

1.7 Scope and Delimitation of the Study 

The study was restricted in only five selected schools out of 26 public secondary 

schools found in Tanga Municipality. The study involved only the best performing 

public secondary schools in Form Four national examination results of the 2016 

academic year. Thus, the study was conducted in one municipality; thus, the 

generalization of the findings is limited to public secondary schools in Tanga 

Municipality.  
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1.8 Limitation of the Study 

During the data collection process, the school heads in B and D were busy with 

student‟s terminal examinations and, thus, they could not have timely participation 

in the study. Initially, some of the school heads did not trust the researcher thinking 

that the researcher is spying them on their school management roles. Besides, some 

respondents, particularly teachers, were not ready to fill in the questionnaires asking 

the researcher to pay them before they filled in the questionnaire. This problem was 

resolved by explaining to them that the researcher is only a student self-sponsoring 

with very meager financial support to conduct this study and results were only for 

academic purposes. 

1.9 Operational Definition of the Key Terms 

This part defines some key terms as they were used in relation to the meaning 

intended in the study. 

Gender: This refers to the social roles, responsibilities, and behaviours that are 

socially assigned to men and women in a society. 

School head: A person who generally supervises the school activities. School heads 

are expected to have certain qualities relevant to proper school functioning.  

Academic performance: This is a measure of the degree of pass or failure of any 

test or examination. In this study, academic performance refers to the academic 

outcomes scored in the national examination through the approved and accepted 

grades by NECTA. 
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Public secondary school: is a school owned and maintained by the government 

through the Ministry of Education and Vocational Training (MOEVT) and the local 

government authority. 

1.10 Summary of the Chapter and Overview of the Study 

This chapter has dealt with the background to the research problem, statement of the 

research problem, purpose of the study, research objectives, research questions, and 

the significance of the study, scope and delimitation of the study, limitation of the 

study as well as operational definition of terms they were used in the study.      
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

A reader reading this chapter should expect to get a critical analysis of the literature 

on the influence of the gender of the heads on the academic performance of students 

in the selected better performing secondary schools. The chapter is also extended 

into the description of the theoretical framework, empirical evidence from developed 

and developing countries, synthesis, the conceptual framework that is relevant to the 

study and the summary and review of the chapter. 

2.2 Theoretical Framework 

A theory is a set of assumptions that defines/describes particular phenomena in 

terms of a set of underlying constructs and principles that constructs to each other 

(Gall, 2005). The procedures to generate, analyse and write the report for this study 

were guided by three theories namely, the Gender Schema Theory (GST), Social 

Cognitive Theory (SCT) and the Liberal Feminism Theory.  

2.2.1 The Gender Schema Theory (GST) 

The chief apostles of the Gender Schema Theory are Martin and Halverson who 

developed the theory in 1981 from a field of psychology. The schema can be 

explained as a mentally organized network of gender-related information that 

influences individual success (Papalia et al., 2001). Gender schema is a mental 

framework that organizes and guides a child's understanding of information relevant 

to gender. For example, separation of toys for girls and toys for boys forms a schema 

that later on builds their future performance schema. In this regard, children first 
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develop a simplified concept of male and female distinctions and later on apply it 

universally (Bem, 1974).  

When a schema is developed, it expands into the performance of activities and 

interest, personality and social attributes and becomes a common practice in the 

society. Gender schema is formed through the socialization process from the 

interactions in the environment (Levy & Fivush, 1993; Martin & Halverson, 1981). 

This is to say that children observe and learn about gender relations and structures 

by observing others in society. 

This theory provides insights to the understanding of the influence of gender of 

school heads to the academic performance of students in secondary schools. At the 

time male and female head teachers are at their daily leadership responsibilities, 

male and female heads of secondary schools might have developed different 

leadership styles due to the influence of the differences of their sex. The mental 

pictures of maleness and femaleness which have developed since the early years of 

human growth might an influence how they lead and behave before their followers. 

Under various circumstances, a male head teacher might behave and lead teachers 

and students in different ways determined by their sex. This could have resulted 

from various masculine mental pictures developed in the course of the daily 

responsibilities in life. In the same way, a female head of school might behave and 

lead her teachers and students in ways which have been by the way she is treated in 

the society. This is to say that the way the head of school leads may be a result of 

various feminine mental pictures which have been developed in her life. Based on 

this theory, the leadership of school heads may be different due to the differences in 

gender which may cause them to perform differently. This justified the need to 
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conduct this study on the influence of gender of heads on school academic 

performance in best secondary schools in Tanga Municipality. 

2.2.2 Social Cognitive Theory (SCT) 

The study also used the Social Cognitive Theory which was developed by Albert 

Bandura in 1999 from the field of psychology. The knowledge trained by this theory 

informs that early parental deeds influence on their children, the way male children 

were treated may, later on, affect the way they lead and influence their leadership 

style. On the other hand, a female child may be treated in ways which will later 

influence her leadership style. The gender attitude of leaders may directly or 

indirectly influence and shape the success in leadership and get adopted by male and 

female leaders. In human life, a man or woman identifies himself or herself with the 

same sex parent and unconsciously adopt the same-sex parents‟ characteristics 

through observations and imitations (Bussey and Bandura, 1999). Parents, by 

actions and examples, influence their children and adolescents‟ masculinity and 

feminity development (Bronstein, 2006). 

This theory suited the present as it provided insights to understand how male and 

female heads of secondary schools leads. Therefore, the social factors which 

influence the behavior of male and female children have an influence on how male 

and female head teachers perform their duties in school leadership. Not only that, 

but also several social factors at work seemed to have an influence on the gender of 

the heads on the success of school leadership. These include the attitudes of the 

subordinates towards their leaders based on their maleness or femaleness. This 

gender attitude of followers towards their leaders may directly or indirectly 

influence and shape the leadership styles and adopted by male and female leaders. 
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This theory also gives a good reason for why the gender of heads influences 

performance, or why male and female lead differently. The performances of male 

and female heads of secondary schools differ in one way or another. Thus, it was 

important to conduct a study to gain an understanding how both sexes have been 

shaped by various social factors especially in their adoption of specific leadership. 

2.2.3 Liberal Feminism Theory 

The study adopted the Liberal feminism theory developed by Betty Friedan in the 

1950's and 1960's. The theory developed from the area of sociology at the time when 

there were many civil rights movements. The main assumption of the liberal 

feminists is that all people were created equal by God and deserve equal rights. 

These types of feminists believed that oppression exists because of the different 

ways men and women are socialized. This support patriarchy and men in power 

positions. These feminists believed that women have the same mental capacity as 

their male counterparts and should be given the same opportunities in political, 

economic and social spheres. Women should have the right to choose for their life, 

not have men choosing for them. Put it clearly, women have to get equal chances as 

men. 

This group of feminists is influenced by the natural justice theory, human rights and 

democracy. The theory emphasises on equal opportunities in access to education and 

employment. For the liberal feminists, action as a strategy for women and girls in 

schools, family, and employment are important. Liberal feminism claimed that 

gender differences were not based in biology and, therefore, women and men were 

not all that different in common humanity supersedes. If women and men were not 

different, then they should not be treated differently under the law. They should have 
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the same rights as men as well as education and work opportunities. These feminists 

focus on visible sources of gender discrimination. They fight to eliminate 

inequalities such as gendered job markets and inequitable wage scales, and fight to 

get women into positions of authority in the professions, government, and cultural 

institutions. 

It was, therefore, important to adopt the liberal feminist theory because they 

advocated fair treatment of both men and women. Men and women should be given 

equal opportunities in access and participation in education as well as in leadership 

positions. Thus, there is a need to utilize the theories as the study seeks to gain in-

depth understanding of the influence of gender of heads on school academic 

performance in secondary schools.  

2.3 Review of Studies from Developed Countries 

Globally, there were various studies which have been done on the gender of school 

heads. For example, the study done in America by Hoff and Mitchell (2008) 

revealed that women, in education leadership, often faced the dilemma of balancing 

the societal expectations of women regarding their family responsibilities with that 

of the leadership at the workplace. This is seen to affect their performance, and 

cause alienation, isolation, and exclusion of women in leading educational offices.  

The study suggested that women have excellent leadership skills but often faced 

with obstacles that men did not face. It was observed that female leaders did not get 

support from subordinates and fellow leaders due to sexual orientations, parents and 

community that did not exist with the male principal. Also, the study found that 

women in education leadership developed lower self-esteem that may suppress their 

achievement. 
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A study that was done by Love (2012), on teacher‟s perceptions of the leadership 

effectiveness of female and male principals in the United States of America (USA) 

also showed differences in gender. In the study, the sampled group was teachers 

from a school in the District of Middle Tennessee. In the findings of the study, 

teachers with male principals reported the areas where male principals were more 

effective than their counterpart. When teachers were asked their preferences of male 

and female principals, the male and female teachers reported to „no preferences‟ in 

relation to gender of principals. Also, the male principals scored higher on the 

effectiveness of the leaders‟ behaviors occurring in their schools. The study ended 

with a recommendation that men and women should be given equal opportunity to 

participate in leadership training programmes following the fact that women have 

the capability to acquire the necessary skills to make successful leaders. It is 

acceptable for women to compete with men for top executive positions.  

In Pakistan, the study done by Salfi (2014) investigated the difference between 

leadership practices of male and female head teachers of secondary schools. The 

findings indicated that female head teachers were relatively more democratic than 

their male counterparts. They were more consultative and participative as compared 

to male head teachers. They mostly shared authority and delegated some 

responsibilities to their subordinates; involved staff members in the process of 

decision making and other school activities. They mostly gave respect to their 

subordinates to raise their confidence. They arranged regular meetings with 

teachers, students and parents to know the problems that faced teachers and students 

before the appropriate solution was sought. As compared to female head teachers, a 

majority of the male head teachers rarely adopted these strategies. They mainly 
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concentrated on powers and rarely involved staff members in decision-making 

process. They mostly followed hard and fast rules and directions of authorities. 

Overall, it can be concluded that female head teachers were more democratic and 

participative as compared to male head teachers who were more authoritative and 

directive.   

Furthermore, in Jordan, Abu- Tineh (2012) did a study on leadership effectiveness in 

Jordanian education institutions. The study investigated the differences between 

Jordanian men and women in the effectiveness and performance. The study reported 

that leadership styles of female leaders were underrated by respondents than the 

leadership styles and of male leaders. Through this study, it was established that 

female principals are evaluated differently by students than the male principals in 

aspects such as teaching styles and perceptual biases and also the male principals 

were rated higher than female principals with regard to their effectiveness in 

leadership. The study recommended for differences in leadership styles between 

male and female educational managers. Women tended to negotiate, mediate, 

facilitate and communicate tasks their subordinates clearly. Thus, feminine style 

reduced hierarchy, satisfied subordinates and achieved result. Women principals 

would indeed succeed if they clearly set the task to be accomplished within certain 

time frames. 

The reviewed literature from the developed countries revealed that women are 

under-represented in many countries while men dominated in the education sector 

and other sectors. The review depicted some examples from America, USA, Jordan 

and Pakistan that have shown women in the education leadership were often faced 

with the dilemma of balancing the societal expectations and dual responsibility 
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which affected their performance. Most of the reviewed studies recommend the need 

for capacity building and raise awareness for women in the education leadership so 

as to enhance gender balance in leadership and education at large. 

2.4 Review of Studies from Developing Countries 

In the developing countries, various studies have argued on the influence of the 

gender of heads on school academic performance. For instance, in the study 

conducted by Nosike and Oguzor (2011), in Nigeria, it was revealed that male and 

female school heads differed in their adoption of leadership styles in schools in the 

River state. Also, the study sought to get an understanding of the extent to which 

male and female head teacher differed in the involvement of their staff in decision 

making. The findings showed that female head teachers draw on the democratic 

leadership style than the male head teachers. Also, female head teachers were highly 

involved in decision making than the male head teachers. On the other hand, male 

head teachers who opted for the democratic and the autocratic leadership styles were 

quicker in managing crises that female head teachers face. The study recommended 

that more in-service- training and seminars should be organized to motivate their 

teachers, which would, in turn, contribute to the improvement of pupils‟ academic 

performance and contribute to pupils‟ academic performance.   

Also, the department of education (the Republic of South Africa, 2004) in the 

studies conducted to find out the challenges faced by women as school managers in 

primary schools in Warmbaths area. The study revealed that men and women, who 

hold the beliefs that consider women managers inferior to men, are more likely to 

create difficulties for women managers. This was a wrong cultural perception about 

women as education managers.  
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Furthermore, in Namibia, a study conducted by Kawana, in 2004, was estimated and 

compared the performance of male and female institutional heads appointed in the 

secondary schools. The study concluded that woman institutional heads were more 

effective than their male counterparts because they cared; they were well organized 

and were good at communicating and establishing relations with others, although 

these qualities contradict from their nature. The results showed that female 

administrators give much more respect to subordinates for decision making than the 

male administrator. Research indicates that those females were more active on issues 

of institution, administration and academic achievement than their counterparts 

whether it is leadership, evaluation or professional development.  

Also, in Rwanda, gender analysis was done by a project named LEARN, in 2014, 

sought to understand the performance of males and females from the school level to 

the management level. The findings of the project revealed that male head teachers, 

generally, have more time to supervise, have fewer absences due to home 

responsibilities, and are less tired while at work. Female heads were generally 

responsible for the vast majority with domestic and agricultural duties have less time 

to spend on study or work outside the home and flexibility is constrained compared 

to men. This often contributed to trade-offs between their teaching responsibilities 

and their other responsibilities, and this gendered division of labor in the home is 

suggested to be the main underlying cause of the underrepresentation of women in 

education management. Mugabe (2013) reported that these responsibilities often 

required women to take much more time off work than men. This also interfered 

with continuing education, giving men an advantage in terms of networking and 
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mentoring opportunities, and career advancement. Thus, women were not fully 

participating in administrative/management and decision-making positions.   

Moreover, in Ethiopia, Panigrahi (2013) a study was done on secondary school 

stakeholders‟ perception towards women representation in education leadership. The 

study used a descriptive survey method to examine the barriers that cause such 

perception and determined their possible solutions. Findings from the study revealed 

that secondary school stakeholders still believed that women were reluctant to accept 

the responsibility of school leadership. Men were better leaders in leading secondary 

school, they held a belief that the school managers should be masculine, self-reliant, 

ambitious and stronger leader. Women were seen to lack necessary skills to 

supervise other adults and criticize constructively; men considered women as their 

equal counterparts while women lacked confidence in their capabilities, 

qualifications as well as experiences. Some of the challenges which could hinder 

women representation in educational leadership were also mentioned. For instance, 

due to the pressure of home responsibilities, men dominance of management 

position, the political appointment. Other factors also included unclear promotion 

procedures or informal recruitment selection, training and discrimination in religion 

as well as other organization. Thereafter, the study ended by recommending that 

possible solutions must be in place to address the factors that hindered women 

representation in education leadership in Ethiopia. The suggestion included creating 

training opportunities for women (monitoring), gender awareness campaign(s) the 

gender balance in the education leadership positions.  

In Tanzania, the study done by Dady (2013) on comparative analysis of leadership 

styles and the behavior of male and female heads of primary schools in Kasulu 
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District revealed that heads of primary schools currently use participative, team 

management, democratic and authoritative leadership styles. The study revealed that 

female school heads often used participative leadership style while male school 

heads often used team management leadership style in running their schools. 

Moreover, male and female school heads had almost the same amount of task 

oriented leadership behavior. This happened even though female school heads were 

high in interpersonal leadership behavior than male school heads. Nonetheless, 

leadership styles and behavior of male school heads were viewed to be effective by 

most of the respondents than leadership styles and behavior of female school heads. 

Based on the findings, it is concluded that, although most male and female school 

heads displayed pleasing leadership styles and behavior, leadership styles and 

behavior of female school heads were not fully appreciated. The study thus 

recommends interventions to address the problem of gender imbalance in school 

leadership. These are required in order to utilize leadership talents and skills of 

female school heads as it has been done for male school heads. 

Mollel and Tshabangu (2014) conducted a study on women in education leadership: 

conceptualizing gender perception in Tanzania schools. The study examined the 

existing perceptions of the sampled 20 women school heads in Tanzania and the 

effects this may have on their leadership. Twenty schools led by female principals 

were identified through purposive sampling and 6 teachers per school. The evidence 

suggested that women leadership in schools faced opposition from paternalistic 

cultures as leadership was still seen in masculine terms. Perceptions still abound that 

women lack leadership skills. The study advanced a view that the valuing of the 

diversity of leadership particularly gender inclusivity was critical in educational 
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organizations if a nation hoped to be successful in its developmental vision and 

goals. Though the evidence suggests that the proportion of women in management is 

increasing, doubts and prejudice regarding women‟s leadership skills and ability still 

exist. The emergence of several initiatives in Tanzania, such as the Women 

Education and Development organ in the early 1980s, whose main goal was to 

enhance gender equity in education has given rise to improved numbers of women in 

higher education and access to resources. However, such progress has not fully 

translated into future professional work settings, especially in areas such as 

educational leadership.  

The study done by Omboko and Oyoo (2011), on being a female head teacher, 

explored how four sample female head teachers experienced leadership at schools in 

Dar es Salaam, Tanzania. The findings from the study illustrated that the female 

head teachers used leadership approaches that were based on own philosophies that 

appeared to determine how they view and experience leadership. Also, it was 

indicated that female head teachers faced a lot of challenges because of their gender. 

These challenges included rejection, threats, and discrimination. In addition, it was 

revealed that the demands of administration and their roles as wives and mothers 

were the major challenges to be countered for effective performance. 

Another study was done by Mbepera (2015), on the exploration of the influences of 

the female under- representation in senior leadership positions in community 

secondary schools in rural Tanzania. Key issues in the study included the factors 

contributing to women under-representation in leadership, the perceptions of 

members of school communities of women leaders and the challenges facing current 

women leaders that deter other women teachers from taking leadership posts. Data 



22 

for the study were generated through interviews, focus group discussions and 

questionnaires with 259 participants at schools and district level. Twenty schools 

were involved and, thus, 20 school heads, teachers, members of school boards, 

parents and a District Educational Officer were involved in the study. The study 

found that, at the societal level, negative perceptions and stereotypes of female 

leaders, conservative expectations of women in the private domain rather than in 

professional and public roles, and deep-seated beliefs in some rural areas pertaining 

to issues such as witchcraft, at times resulted in physical risk and exploitation of 

female leaders. These proved to be strong barriers to leadership succession and 

resulted in on-going, significant challenges for incumbent female leaders. The study 

recommended for strong measures for improving female representation in 

community secondary school leadership in Tanzania at the professional and personal 

development level, recruitment level and policy level. 

In this study, literature review from developing countries and Tanzania indicated 

that women continue to be under-represented in school leadership while men still 

dominated the leadership position in most developing countries. The review draws 

attention that, female institutional heads working in secondary schools were 

considered to be comparable good administrator and show better organizational, 

administrative and leadership skills than male administrators. 

2.5 Synthesized Attributes of Focus from Theoretical Stance 

The Gender Schema Theory, Social Cognitive Theory and Liberal Feminism Theory 

were compatible theories guided the whole process of conducting this study. The 

researcher went through theoretical and empirical literature both from developed and 

developing countries and gained some insights on the influence of the gender of 
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heads on school academic performance. The review of the literature from developed 

countries focused on the teachers‟ perceptions of the leadership effectiveness of 

female and male school heads, also leadership effectiveness of men and women 

heads and performance. For example, one specific study in Pakistan by Salfi (2014) 

focused on the “leadership practice for school improvement and gender disparities” 

the study does not focus much on the influence of gender of heads on school 

academic performance.  

Likewise, in developing countries like Tanzania, studies conducted focused on 

women in education leadership. For example, the study done by Omboko and Oyoo 

(2013) on being a female head teacher was set out to explore how female head 

teachers experience leadership at school in Dar es Salaam but does not give attention 

to the gender of heads on school academic performance. 

Consequently, studies that conducted outside the Tanzania context cannot be 

generalized to the local context without criterion because Tanzania is quite different 

from those developed countries. Yet, in Tanzania, few studies have been conducted 

to expose the influence of the gender of heads on school academic performance. 

Following this situation, it was necessary to conduct a study to understand the 

influence of gender of school heads on school performance in public secondary 

schools in Tanga Municipality to bridge the gap in knowledge on the gender of 

school heads and their influence on school performance.  

2.6 Conceptual Framework 

Kombo and Tromp (2006) defined a conceptual framework as a set of assumptions 

developed by a researcher from the knowledge gained after reviewing the literature 
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related to the subject under discussion. Conceptual framework explains, either 

graphically or in narrative forms, the main concepts or variables as well as the 

presumed relationship with each other (Miles & Huberman, 1994). In order to 

understand the influence of the gender of school heads (male and female heads) of 

secondary schools, it was important to have relevant and comprehensive conceptual 

framework to help the researcher organize his or her thinking and successfully 

complete the investigation. This study was guided by the conceptual framework 

adopted and modified from Booysen (1999).   

The model above summarizes the three aspects that form the framework of this 

study. The model has been made up with three parts, namely independent variables, 

mediating variables and dependent variables. Independent variables, also known as 

predictor variables, in this study, are the factors that the researcher thinks could 

explain variation in the dependent variables (Kombo & Tromp, 2006). In this regard, 

the independent variables were gender and leadership and the main concern is the 

gender of school heads. Mediating variables were intervening variables that can 

change the effect of independent variables on dependent variables. Since study 

sought to find out the influence of gender of school heads on school performance, it 

was thought that the influence of gender might shape school performance and 

behavior of male and female heads of secondary schools. Also, the mediating 

variables included the work experience of the school heads and the education level 

of the school heads. The nature of schools and followers, family background of 

school heads and the nature of community around school were assumed to have an 

impact on the gender of heads on school performance in secondary schools.  
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Furthermore, the dependent variables are variables that the researcher attempts to 

predict. They are also known as outcome variables (Kombo & Tromp, 2006). In the 

context of the study, dependent variable is school performance. This includes the 

positive and negative outcomes which increased commitment to teachers and reduce 

truancy, following up school progress, best performance, high level of truancy, the 

bad relation between heads and staffs and poor performance. They also included the 

nature of the inquiry and the selected theories that guided the adoption and 

development of the conceptual framework. 
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Figure 2. 1: Conceptual Framework for the Study 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

Source: Adopted from Booysen (1999) and Modified by the researcher 

 

  

 High level of 

truancy 

 Bad 

relationship 

between heads 

and staffs 

 Poor academic 

performance 

 

Independent 

variables 

Mediating 

variables 

School Heads 

Gender of heads 

 Male school 

heads  

 Female 

school 

heads 

Positive 

outcome 

Dependent 

variables 

School performance 

 Good academic 

performance 

 Increasing 

commitment to 

teachers 

 Reduce 

Truancy 

 Following up 

school progress 

 Nature of school 

 Nature of 

followers  

 Family 

background  

 Community 

perception  

 Working 

experience 

 Education level 

Negative 

outcome 



27 

2.7 Summary of the Chapter 

This chapter has described the literature reviewed in the study, and describes the 

theoretical framework of the study. It went further, describing and critiquing the 

studies carried out in developed countries and review of the studies from developing 

countries and eventually Tanzania. Also, the chapter has presented the conceptual 

framework that was developed from the review of the literature to guide the 

researcher in generating and analyzing the data for the study. Finally, the researcher 

makes a synthesis of the literature and establishes the research gap that the study 

sought to fill. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presented the research methodology. The chapter has the following 

sections:  research design, research approaches, the location of the study, target 

population, sample size and sampling technique, research instruments, validity and 

reliability, ethical considerations, data analysis and finally the summary of the 

chapter. 

3.2 Design of the Study 

In the whole process of data collection and analysis of the study, the researcher set a 

plan with a set of rules that guided her in conceptualizing and understand the 

problem under the study. Such a plan is what Kothari (2004) termed as a research 

design. This study employed a descriptive survey design, which helped the 

researcher to picture and document the current conditions, or attitudes that helped to 

describe what existed at the moment. This kind of research design was used because 

it enables the researcher to investigate problems in realistic settings. Also, a large 

amount of data could be collected with a relative use from a variety of people 

(Tayie, 2005). 

3.3 Research Approaches 

Research approach refers to the methodology employed to produce new knowledge, 

confirm facts or deepen an understanding of a particular topic or issue. It involves 

the selection of research questions, the conceptual framework as well as research 

methods (Cohen, 2007). This study was largely dominated by the qualitative 

approach and supplemented with quantitative approach. The qualitative approach 
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was employed in this study to explore the reliable and in-depth information on the 

influence of the gender of the school heads with regard to school performance. Also, 

the quantitative approach was used because some findings are in numerical form. 

For example, form four examination results.  

3.4 Location of the Study 

The study was conducted in Tanga Municipality, which is located in Tanga Region 

found in the northern part of the United Republic of Tanzania. Tanga Municipality is 

one of eight (8) government councils that makes up Tanga Region. Others are 

Pangani, Mkinga, Muheza, Korogwe, Handeni, Kilindi, and Lushoto. Tanga 

Municipal has 39 secondary schools, 26 are owned by the government and 13 are 

privately owned (Tanga City Council, 2016). 

The reason for conducting this study in Tanga municipality was that, Tanga is 

among the municipals in the country with male dominated leadership where- female 

in education leadership positions are underrepresented. In 26 public secondary 

schools in Tanga Municipal, only 10 public secondary schools are headed by female 

heads while 16 public secondary schools are headed by male heads (Tanga City 

Council, 2016). Thus, there was a need to conduct a study to investigate the 

influence of gender of heads on school academic performance in Tanga 

Municipality. 

3.5 Study Population 

As Christensen and Johnson (2010) define, a population is a large group of people to 

whom the results of the study may be generalised (.  The population of this study 

consisted of District Education Officer (DEO), all school heads (HoS), all academic 
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teachers (AT), all teachers as well as all students of a selected public secondary 

school in Tanga Municipality. 

3.6 Sampling Technique and Sample Size 

In this study, the researcher had to take a portion from the whole population, to be 

representative of the whole population. This process of taking a portion from the 

whole population is called sampling (Mwanje, 2001). This study employed two 

types of sampling techniques, which are non-probability sampling, particularly 

purposive sampling, and simple random sampling techniques. 

In the sampling procedure, participants are selected because they meet the criteria 

predetermined by the researcher to address the research problem (Given, 2008). 

Purposive sampling was used to select 5 public secondary schools in Tanga 

Municipal focusing on the gender of heads. 1 District Educational Officer (DEO), 5 

School Heads (SH), 5 Academic Teachers (AT). Purposive sampling technique is 

usually used to select particular respondents because they are likely to give the most 

valuable data. 

The simple random sampling procedure is how units are picked from the entire 

population. In this, all possible samples are equally given a chance to get selected 

(Kombo and Tromp, 2006). This technique was used to select 25 teachers (sample) 

whereby 12 were males and 13 were female teachers, also 35 students were selected 

from best performing public secondary schools using the same technique, in which 

16 were males and 19 were females.  The best performing public secondary schools 

were selected with the respect to national and regional rankings in the form four 

national examination results. However, the number of the informants was 

determined by the saturation of data. This technique enabled the researcher to 

observe objectivity in a way that the selection of individuals was independent and 
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considerably avoided biases. In choosing a random sample, the study specifically 

used a lottery method whereby the researcher numbered every teacher in the visited 

public secondary schools. Each number was printed on a slip of paper, and then all 

pieces were folded in an identical manner and mixed thoroughly before they were 

put in a box. Finally, the researcher drew one by one piece of paper to get a sample 

of six teachers from each of the four public secondary schools. The process 

continued until when 71 respondents were obtained, including 1 DEO, 5 HoS, 5 AT 

and 25 Teachers and 35 students as shown in Table 3.1below. 

Table 3.1: Sampling Techniques and Sample Size 

S/N Category of 

Respondent 

Sampling 

Procedures 

Municipal Sch. 

1 

Sch. 

2 

Sch. 

3 

Sch. 

4 

Sch. 

5 

Total 

1 DEO Purposive 1      1 

2 HoS Purposive  1 1 1 1 1 5 

3 AT Purposive  1 1 1 1 1 5 

4 Teachers Simple 

random 

sampling 

 5 5 5 5 5 25 

5 Students Simple 

random 

sampling 

 7 7 7 7 7 35 

 Total  1 14 14 14 14 14 71 

Source: Field data (2016) 

3.7 Research Instruments 

Research instruments are devices used for obtaining information (data) relevant to 

the study. These include, among others, questionnaires, interview schedule 

observation and Focus Group Discussions (FGD) (Kombo and Tromp, 2006). In this 

study, the researcher collected data by using interviews, questionnaire, FGD, 

documentary review, and observation. 
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3.7.1 Interviews 

An interview is a face-to-face conversation which is set to interrogate and record 

information about the subject at hand (Sharma, 2005). This study used semi-

structured interviews which allowed the researcher to make use of structured 

interviews questions together with the open-ended and closed which was conducted 

to DEO, HoS, and AT. Semi-structured interviews help to collect comprehensive, 

systematic and in-depth information about the influence of the gender of the heads 

with regard to school academic performance. This is very useful to provide very 

high response rates and offer insight information as the people interviewed are 

believed to be in a very special position to know and on the other side of the coin 

disadvantages of interview respondent can be bias and fear to give sensitive issues 

(Bryman, 2001). 

3.7.2 Questionnaire 

A questionnaire is an instrument with open, or closed questions or statements to 

which a respondent must react (White, 2002). This study used the questionnaire to 

get from teachers on their insight on the influence of the gender of heads on school 

performance. The advantage of using a questionnaire is that a large amount of data 

can be collected in a short period of time. They reduce the chance of creating bias 

because the same questions are asked to all respondents and it is also relatively 

cheap to administer. However, its disadvantage is that once the questionnaire has 

been distributed, it is not possible to modify the items, even though they may be 

unclear to some respondents. It may be difficult to probe for additional details and 

respondents may superficially be bored especially if the questionnaires take a long 

time to complete. Therefore, to overcome some weaknesses, all questions in the 
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questionnaire were made short, clear and were precisely constructed to enable the 

respondents to understand the questions and provide answers clearly and timely. 

3.7.3 Documentary Review 

The documentary review is the process of gathering information from  documents 

that were printed and stored to inform about the subjects other than that which is 

under discussion (Sharma, 2005). In this study, the documents that reviewed are 

included the Form Four National NECTA examination results 2015 and 2016. 

Document reviews are the very expensive data source and have an advantage of 

providing a vast amount of information from the primary and secondary data and 

can be reviewed repeatedly (Denscombe, 2007). In this study, the researcher used 

made documentary analysis, which is commonly in descriptive research of this 

nature. 

3.7.4 Focus Group Discussion (FGD) 

Focus group discussion is a strategy for obtaining a better understanding of a 

problem or an assessment of a problem or a concern by interviewing a purposeful 

sampled group of people rather than personal individual (McMillan and 

Schumacher, 2001). The FDG is usually composed of 6 to 8 participants who share 

the common characteristics relating to the study (Kombo and Tromp, 2006). In this 

study, the researcher conducted a focus group discussion with the form three 

students by dividing the respondents into five (5) groups with seven (7) students in 

each group. The FDG helped the researcher to get the students‟ view on the 

influence of gender of school heads on school academic performance. The 

researcher prepared questions to guide discussion about the gender of school heads 
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and performance. The FGDs helps to produce qualitative data that provided insights 

into the attitudes, and opinions of the participants (Patton, 2002). 

3.7.5 Observation 

Observation is a way of gathering data by watching behaviours, events, or noting 

physical characteristics in natural settings (Powel, 2008). In this study, the structured 

observation was used whereby the researcher used a checklist to determine before 

the observation precisely aspects to be observed, sought for reasons and overtime 

interval. Thus the checklist included school facilities of the best schools that were to 

be observed. This was used because it is efficient in that it provides means for 

collecting a substantial amount of data in a relatively short time-span, and it can help 

to reduce or even remove the potential for observer bias whereby increasing the 

reliability of that data (Gerrish and Lacy, 2010). 

3.8 Administration of Research Instruments 

In the field, the researcher consulted the DEO and the school heads among the 

respondents who helped her to get other respondents (AT, teachers and students). 

School heads gave positive cooperation by requesting teachers to fully participate in 

the study before the researcher did the same request. Before administering the 

questionnaires to teachers, the researcher created rapport by introducing himself 

before them and informed them of the purpose of being there. When administering 

the questionnaires, in the teachers‟ offices, the researcher distributed the 

questionnaires to 25 teachers in the five visited public secondary schools who used 

30 minutes up to 1 hour to fill them. Then the already filled in questionnaires were 

collected by the research herself. 
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Before beginning the interviews with AT, SH and the DEO, the researcher 

introduced herself and told them the purpose of being there. There were separated 

places and time for interviewing each informant. All five school heads were 

interviewed in their offices. It took 1 up to 1:30 hours to interview each respondent. 

The responses from interviewees were noted down by the researcher using her 

notebook.  

3.9 Validity and Reliability 

The validation of instrument is the process of establishing document evidence, 

which provides a high degree of accuracy that specific process consistently produces 

meeting its predetermined specification and quality attributes (Cohen et al., 2000). 

Therefore, to validate the findings, colleagues at the university were given chance to 

review instruments and necessary corrections were done. Furthermore, the 

instruments were approved by the researchers‟ supervisor and corrections were 

made accordingly. A pilot study was conducted in schools near the center of the 

Tanga City before the actual data collection process. The pilot study enabled the 

researcher to be creative in the situation and make correction where necessary before 

conducting the main study. 

On the other hand, reliability refers to whether the measures employed the study 

repeatedly yield similar result or not. The method is reliable if it produces the same 

results whenever it is repeated (Cohen, 2007). Therefore, reliability of the findings 

was strengthened using different triangulation of instruments, namely focus group 

discussion, observation, documentary review, questionnaire and interview.  
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3.10 Ethical Consideration 

In this study, ethical procedures were highly considered by obtaining an introductory 

letter from the director of research and consultancy for postgraduate school of the 

University of Dodoma. In order to conduct a research on the influence of gender of 

heads on school performance in Tanga municipality, the researcher sought 

permission from the Regional Administrative Secretary (RAS), the District 

Administrative Secretary (DAS), the District Executive Officer (DED) and the 

District Education Officer (DEO) to conduct a research in their areas of jurisdiction.  

At the school level, the researcher requested the school heads to allow and assist her 

to undergo procedures to be undertaken in data collection. In addition to that, the 

researcher ensured objectivity by avoiding bias in all aspects of research where 

objectively was expected. For example, objectivity was observed in data analysis 

and interpretation. Lastly, the ethical issues were ensured by informing consent. As 

Gratton and Jones (2004) argue, the best approach for ensuring ethical consideration 

is informed consent. Though the sample was chosen using appropriate sampling 

techniques, each participant in the research was informed about the nature of the 

study, the use of the data they have to furnish. The researcher also made sure that the 

respondents had a complete understanding of the purpose and method to be used in 

the study. Also, the agreement was made with the participants to be involved in the 

study and the researcher. As Kombo and Tromp (20006) claimed, one of the 

principles of informed consent is the researcher to obtain direct agreement from the 

respondent and without exploiting the agreement. Furthermore, the schools were 

coded as School “A”, School “B”, School “C”, School “D” and School “E”. Finally, 

the researcher avoided plagiarism considerably. 
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3.11 Data Analysis Procedures 

The term analysis refers to the computation of certain measures along with searching 

for patterns of relationship that exist among data groups (Kothari, 2004). Thus, 

analysis of data, generally, involves a number of closely related operations which 

are performed with the purpose of summarizing the collected data and organizing 

these in such a manner that they answer questions. In this study, content analysis 

was used to analyse qualitative data. On the other hand, quantitative data was 

classified, analyzed and translated into frequency and percentages by using the 

Statistical Package for Social Sciences (SPSS) Version 22.0 and presented in tabular 

form.  

3.12 Summary and Review of the Chapter 

This chapter dealt with research methodologies which included research design, 

research approaches, the location of the study, study population, sampling 

techniques and sample size, research instruments, administration of research 

instruments, validity and reliability, ethical consideration and data analysis 

procedures opted by the study. The next chapter deals with the presentation of the 

research findings. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE 

FINDINGS 

4.1 Introduction 

This chapter presents, analyses and discusses the data collected according to the 

research objectives set out in chapter one. The chapter begins with the first research 

objective, which was set to find out the leadership characteristics of school heads in 

best performing public secondary schools; followed by the research objective 

number two, which was set to assess the influence of gender of school heads in best 

performing secondary schools and the chapter ends with a determination other 

factors that influencing school academic performance. 

4.2 Descriptive Analysis 

In this section, presented information is related to school location, respondents‟ 

categories, and gender. 

School Location Analysis 

Table 4. 1: Frequency and Percentage Distribution of Schools by Location 

Location Frequency Percent 

Urban  5 100 

Rural   1 20 

Total    5 100 

Source: Field Data (2016). 

Table 4.1 indicates that 4 (80%) of the visited public secondary schools were located 

in the urban area, and only 1 (20%) school was located in rural areas. 
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Respondents’ Category Analysis  

Table 4. 2: Frequency and Percentage Distribution of Respondents by Category 

Category Frequency Percent 

District Education Officer 1 2 

School Heads 5 7 

Academic Teachers 5 7 

Teachers 25 35 

Students    35 49 

Total   71 100 

Source: Field Data (2016). 

Table 4.2 shows that majority 35 (49%) of respondent were students, followed by 25 

(35%) teachers, 5 (7%) academic teachers, 5 (7%) SH and 1 (2%) DEO. 

Gender Analysis 

Table 4. 3: Percentage and Distribution of Respondents by Gender 

Gender 

Category 

Category of Respondents and Percentage Total 

DEO SH ATs Teachers Students 

Male 1 (100%) 4 (80%) 3 (60%) 12 (48%) 16 (46%) 36 (51%) 

Female 0 (0%) 1 (20%) 2 (40%) 13 (52%) 19 (54%) 35 (49%) 

Total 1 (100%) 5 (100%) 5 (100%) 25 (100%) 35 (100%) 71 (100%) 

Source: Field Data (2016). 

Key: DEO = District Education Officer  

SH= School heads 

ATs = Academic Teachers 

Table 4.3 shows that a majority 36 (51%) of respondents who were involved in the 

current study were males whereby 1 (100%) DEO, 4 (80%) SHs, 3(60%) ATs, 12 

(48) teachers and 16 (46%) of the students. While 35 (49%) of respondents were 

females which included  1 (20%) SHs, 2 (40%) ATs, 13 (52%) teachers and 19 
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(54%) students. It was apparent observed that majority of the respondents who 

involved in this study were males.  

4.3 Discussion of the Research Objectives 

This section presents and discusses the analysis of the data obtained in an attempt to 

address three research objectives of this study. The discussion is supported by 

various literature reviewed. 

4.3.1 Leadership Characteristics of Heads Managing Best Performing Public 

Secondary Schools 

The first research objective was set to find out leadership characteristics of heads 

managing best performing public secondary schools in Tanga Municipality. Data for 

this research objective were obtained through the questionnaire given to teachers, 

interviews given to AT, SH and DEO.  

The findings of this objective were collected using the likert scale, as presented in 

Table 4.4 and the majority of teachers agreed that the following were the main 

leadership characteristics of employed by heads in best performing public secondary 

schools. The school heads always employ participatory and teamwork. They are 

always flexible in managing academic and administrative issues at school; they 

consider the opinions and suggestions of teachers on various matters at school. 

Further, the school heads always delegate powers and authority to other teachers on 

various activities, the school head makes decisions on various issues at school 

depending on the prevailing situation, the school heads stress on the use of school 

rules and regulations, they provide incentives and morale that make teachers work 

hard to improve academic performance in the school. However, a very few 
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respondents disagreed with the leadership characteristics, like the school head 

always involves teachers in solving administrative and academic problems, the 

school head always issues orders and command teachers and students on various 

matters at school, decisions regarding the school do not involve teachers and other 

Table 4. 4: Item Ranking According to Teachers on Leadership 

Characteristics of School Heads Managing Best Performing Public 

Secondary Schools 

S/N Item Mean Rank Decision 

1 The school head always employs participatory and 

teamwork. 

4.00 1 A 

2 The school head is always flexible in managing 

academic and administrative issues at school. 

4.00 1.5 A 

3 The school head considers opinions and suggestions 

from teachers on various matters at school. 

3.80 3 A 

4 The school head always delegates powers and 

authority to other teachers on various activities. 

3.70 4 A 

5 The school head makes decisions on various issues 

at school depending on the prevailing situation. 

3.50 5 A 

6 The school head use of school rules and regulations. 3.20 6 A 

7 The school head provide incentives that make 

teacher working hard to improve school academic 

performance  

2.90 7 A 

8 The school head always involves teachers in solving 

administrative and academic problems. 

2.10 8 D 

9 The school head always issues orders and 

commands teachers and students on various matters 

at school. 

1.90 9 D 

10 Decisions regarding the school do not involve 

teachers and other stakeholders of your school. 

1.80 10 D 

Key: Agree Mean score ranges between               4.00 and 2.50 

         Disagree Mean score range between        2.49 and 1.50 
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On the other hand, through the open ended questionnaire, teachers were asked to 

mention other leadership characteristics of their school heads apart from those which 

they agreed and disagreed. The information obtained through the open-ended 

questionnaire presented in Tables 4.5 indicated that 12 (48%) teachers reported that 

the school heads in best performing public secondary schools delegate authority to 

other teachers on various activities, and 10 (40%) said the school heads involved 

teachers in decision making, while 10 (40%) agreed that school heads employ team 

management leadership, 16 (64%) indicated that the school heads are more sensitive 

to students problems, and 18 (72%) agreed that, school heads treat all teachers 

equally. 

Table 4. 5: Teachers Open-ended Questionnaire on Leadership Characteristics 

of Heads Managing Best Performing Public Secondary Schools 

Category Frequency (N=25)                    Percent (%) 

The school head always delegate 

authority to other teachers on 

various activities 

The school head involve teachers 

in decision making 

The school heads employ team 

management leadership 

The school heads are more 

sensitive in dealing with students 

problems 

The school heads treat all teachers 

equally  
 

18 

 

 

16 

 

12 

 

10 

 

 

10 

72 

 

 

64 

 

48 

 

40 

 

 

40 

Source: Field data 2016 
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In line with the findings obtained through the likert scale and open-ended 

questionnaires, the results from interviews revealed that school heads involve 

teachers in the decision making processes. 3 (60%) AT reported that SH involved 

teachers in different issues related to school academic performance; i.e. the choice of 

teaching materials, teaching schedule, preparation of school timetable and student 

assessment. According to them, the involvement of teachers by the school heads 

builds trust, helps teachers acquire new skills, increase school effectiveness and 

strengthens staff morale, commitment, and teamwork. In addition, 4 (80%) SH and 1 

(100%) DEO responded on the same question that, their SH involved them in the 

making decision. Important decisions are made by the school management team than 

individuals. 

Supporting this idea, Adediwura and Tayo (2007) state that school principals no 

longer make decisions on their own. This is because they need information and 

advice from several sources, especially teachers and pupils to act rationally. This 

implies that groups can make a higher quality decision than individuals because 

different ideas come together from different groups and select the best form the 

given alternatives. 

Moreover, 3 (60%) SH and 3 (60%) AT reported that SH, in best schools, are more 

sensitive in dealing with students‟ academic matters. This is because they trace, in 

detail, students‟ problems, and they are also keen in assisting the students to their 

capacity. It was also reported that even students‟ failure, truancy and the lack of 

teaching and learning materials are highly put into high consideration by making a 

quick communication to those who are responsible to overcome the matter before 

things get worse. 
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In school B, reviewed review of some documents, such a lesson plans, schemes of 

works and subjects logbooks revealed that, on every Friday, school heads signed 

teachers‟ lesson plans, but at the end of every topic, the school head collects the 

subject logbooks and signs them. Also, all schemes of works were collected at the 

beginning of the year and they were signed by the school heads. This implies that 

even the teaching documents, have some contribution to school performance. 

These findings are in line with the study done by Davies (2002) who notes that the 

work of a secondary school principal is very challenging, especially when dealing 

with students from diverse social-economic backgrounds, which are at the peak of 

their adolescence stage. So, the head teacher needs all the sensitivity that can muster 

to work with students as well as teachers. The researcher observed that head teachers 

faced these challenges because a majority of students are in their teens; hence, they 

faced identity challenges. 

Apart from that, 4 (80%) AT pointed out that fair treatment among teachers and 

students was another leadership characteristic of school heads in the best public 

secondary schools. They revealed that the way school heads treated their 

subordinates is fair to teachers and students. Also, the review of the teachers‟ 

attendance brought into knowledge that the school heads drew a red line at 07:30 am 

exactly, to identify those teachers who attended school after 7:30am. There is also a 

book to record those teachers who went for special duties or training out of school to 

keep a clear record and also ensure that those opportunities are equally distributed to 

all teachers. This was clearly pointed out by one of the academic teacher who was 

very happy as explained hereunder: 
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In many cases, our school head makes a fair treatment for teachers as 

well as students. You may find that even the selection of the teachers 

to attend different events, such as supervision of national examination 

goes in a rotation. So, even the teachers who went to invigilate Form 

Four marking exercise in 2014 are different from those who went for 

the same in 2015. (Interview held on 27/03/2016 with the academic 

teachers in school A). 

 

The finding of this study draws the following implication: teachers are happy and 

comfortable to work with their school heads since they are treated equally. This 

contributes to good performance among the teachers as they work hard and bring 

good results to their school. In supporting these, the study done by Radda (2009) 

observes that it is expected of all principals, to be fair when dealing with staff, both 

teaching and non-teaching staff. Unfair dealings would prejudice the staff‟s effort to 

achieve set goals of a school. Honest and fair assessment is required in any form of 

assessment. 

Furthermore, the delegation of authority to other teachers was another point 

mentioned by 3 (60%) AT to be the characteristics of SH in the best performing 

public secondary schools. The respondents argued that, sometimes, the school head 

delegate tasks for them to perform on behalf, such tasks are like presenting him in 

the parent meetings, calling the parents on behalf of school heads; those whose 

children are absent to school and communicate with them about what is wrong to 

their children, assigning the one to prepare the school timetable and distribution of 

lessons according to the number of teachers. They also addressed the school Baraza 

when the school head was busy with the other tasks, or is absent.  

Commenting on the same, 4 (80%) SH and 1 (100%) DEO clarified that school 

heads have to delegate authority during their absence. Otherwise, the school 
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activities would paralyze and, in turn, it would affect the overall school academic 

performance. In supporting this, one of the school heads in school C had this to say: 

I remember one of the TAHOSA meetings I had an emergency, so I 

failed to attend the meeting but my second master attended the 

meeting on my behalf and all things went because my teachers are 

used to performing my responsibilities in my absence. So, that is how 

I lead my school and by so doing it become easy to lead the school 

(Interview held with SH on 27/03/2016, in school C) 

These findings imply that teachers can accomplish their tasks about the school 

regardless of the presence or absence of the school head. What is needed is to 

delegate only those authorities which can be delegated and those which the school 

head trusts that the subordinates can perform. In line with these finding, Hughes and 

Norris (2001) asserted that management is characterized by standards and an 

extremely steady environment. That is, ensuring that things are going on precisely 

according to the existing pattern. Thus, the head teacher is preoccupied with 

activities that will help to maintain the existing situation at the school. Also, Ubben 

et al. (2004) reported that a manager puts things back on track. Management focuses 

on problem solving and maintenance. Thus, it can be assumed that the primary job 

of a head teacher is the maintenance of the current model by keeping track of things 

within the school. 

Additionally, 4 (80%) of SH and 3 (60%) AT reported that SH encourage teachers 

and students and motivates them in the process of teaching and learning. They 

encourage students and teachers to work hard. Also, they motivated slow learners 

and rewards hard working and talented students. For example, in school C, students 

who perform better in annual exams are awarded materials, such as excise books and 

text books and they are nominated in the assembly by SH. Also, in school D, the 
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school head, seeking ways to increase reading comprehension, asked for and valued 

teacher suggestions. As a result, the suggestions were developed into action plans 

that were then implemented. Because the principal valued the expertise of the 

teachers and allowed them to try new approaches, the unbroken cycle of continuous 

improvement was observed in the building. The culture was that the teachers felt 

their opinions mattered and felt comfortable enough to take risks and try new 

methods. Therefore, the school head had created a continuous improvement to 

occur.  

The least mentioned leadership characteristics of the school heads managing best 

performing public secondary school was that they implement the directives from 

higher authorities related to academic matters. For example, on 20% of the AT 

interviewed said that the heads of their schools are very sensitive with comments 

provided by quality assurers on improving academic performance including 

preparation of the scheme of work, lesson plan, as well as monitoring teaching and 

learning in the classroom.  

Generally, the study revealed that SH managing the best secondary schools in Tanga 

Municipality have leadership characteristics, including being sensitive to academic 

matters, involving teachers in decision making, fair treatment delegation of authority 

and encourage students and teacher in the teaching and learning process. These 

findings match with the theory of Social Cognitive Theory developed by Albert 

Bandura in 1999, which emphases that leaders may directly, or indirectly influence 

and shape organisation‟s success. Hence, a good SH will influence school academic 

performance by making good characteristics portrayed by school heads under the 

study. 
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4.3.2 The Influence of Gender of School Heads on School Academic 

Performance  

The second research objective assessed the influence of gender of school heads in 

school academic performance. Data pertaining to this objective were collected from 

teachers and students through open-ended questionnaire, FGD and interview held 

with SH, AT and DEO. 
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Table 4. 6: Open-Ended Questionnaire Results Obtained from Teachers on 

Assessing the Influence of Gender of School Heads on School 

Academic Performance   

S/N Item Frequency=25 Percentage 

1 Female heads like to advise students on 

studies than male heads    

7 28 

2 Male heads are cooperative with staffs 

and parents to facilitate academic 

performance         

6 24 

3 Most of the male heads schedule the 

work to be done in school 

5 20 

4 Female heads have close supervision 

traits                                

5 20 

5 Male heads encourage team working                                     4 16 

6 Female heads use participatory method 3 12 

7 Female heads are very strictly in school 

academic performance                    

3 12 

8 Male heads encourage school discipline                                2 8 

9  Male heads have strong skills of 

leadership that trigger students‟ 

academic performance 

1 4 

Source: Field Data (2016)  

The information obtained from teachers through open-ended questionnaires and 

presented in table 4.6 indicate that 7 (28%) female heads like to advise students on 

studies than male heads. 6 (24%) of the respondents argued that male heads are 

cooperative to the staff and parents to achieve academic performance, 5 (20%) 

reported that most of the male heads schedule the work to be done in school, and 5 

(20%) said that female heads make close supervision. Less than half of the 

respondents mentioned that male heads encourage school discipline, male heads 
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encourage team work, and female heads are very strict in school academic 

performance. While 2 (8%) reported that female heads use the participatory method, 

and 1 (4%) of teachers said male heads have strong skills of leadership.  

To cross-check the information provided through open-ended questionnaire, 

interviews were conducted with AT, SH and DEO. The findings of the study 

revealed that 4(80%) ATs and 4(80%) SH in the school managed by male school 

heads reported that male heads are good in monitoring the process of teaching and 

learning. They have enough time to supervise since they do not have many family 

responsibilities as female teachers. So they can use even the extra time to stay in 

school and assist students.  They also reported that male school heads did shy to 

punish teachers who did not fulfill their responsibilities. For example, those who 

attended school late and as well as those who did not attend in classrooms as 

scheduled. 

On the other hand, the findings obtained from 1 SH and 1 AT during the interviews 

revealed that female heads are good in making follow up on sensitive issues and 

students matters. This, in one way or another, improves school academic 

performance. For instance, it was reported that female school heads are good in 

making follow ups of the academic status of the students coming from difficulty 

environment, including poor family and orphans.  Female heads were considered as 

good in caring, like mothers. By so doing, students with difficulties have the 

possibility of raising their academic performance. 

Similarly, during FGD with students 30 (86%) of them mentioned that close 

supervision by SH existed in their school make them adhere to school rules and 
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regulation. Observing the school time table, listening during class hours, doing the 

assignment on time makes them perform better in school. 

Also, the DEO responded to same question and reported with the argument that male 

school heads have more time to supervise. They have fewer absenteeism cases and 

fewer excuses at their work contrary to the female heads. 

These findings are contrary to the project done by project LEARN, in 2014, that 

sought to understand the performance of male and female school heads from the 

school level to the management level. The findings of the project revealed that male 

head teachers, generally, have more time to supervise. They also have fewer 

absences due to home responsibilities and are less tired while at work. While 

females heads are generally responsible for the vast majority with domestic and 

agricultural duties have less time to spend on study or work outside the home. Their 

flexibility is constrained compared to men, often leading to trade-offs between their 

teaching responsibilities and other responsibilities. This gendered division of labor 

in the home is suggested to be the main underlying cause of the underrepresentation 

of women in education management. Also, Mugabe (2013) report that these 

responsibilities often require women to take much more time off work than men, and 

interfere with continuing education, giving men an advantage in terms of networking 

and mentoring opportunities, and career advancement. Thus, women are not 

participating fully in administrative/management and decision-making positions.   

Apart from that 3 (60%) AT interviewed in the schools headed by the male, it was 

reported that male heads use autocratic leadership style.  It was revealed that, by 

nature, men are confident. Therefore, not all decision made by the school authority 
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has to involve all academic staff or school management. They used to take quick 

action on academic matters; by doing so, they can easily solve problems or issues 

raised out of the plan. On the other hand, 1 (20%) AT in school B which managed 

by female revealed that female SH are more democratic since they delegate power to 

their subordinates. They like to involve teachers in decision making. This kind of 

leadership style helps the female heads to achieve the performance goals though can 

face challenges when they air the ideas within the staff. 

These findings are in the same vain as the study conducted by Omboko and Oyoo 

(2011), on being a female head teacher. In this study, the researchers argued that 

male and female school heads used the same leadership style in running their 

schools but female heads faced a lot of challenges because of their gender. They 

were rejected, threatened and discriminated, which altogether affected the 

effectiveness of their performance in the institution.  

Also, the findings contradict with the study done by Abu- Tineh (2012) on 

leadership effectiveness in Jordanian education institutions. The study investigated 

the differences between Jordanian men and women in the effectiveness and 

performance. The study reported that leadership styles of female leaders were 

underrated by respondents than the leadership styles and of male leaders. The study 

established that “female principals are evaluated differently by students than the 

male principals in aspects such as teaching styles and perceptual biases” and also 

that males principals were rated higher than females principals when it came to 

effectiveness. The study recommended that there are real differences in leadership 

styles between male and female educational managers. Women tend to negotiate, 

mediate, facilitate and communicate tasks their subordinates clearly. Thus, feminine 
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style reduces hierarchy, satisfies subordinates and achieves result. Women principals 

would indeed succeed if they clearly set the task to be accomplished within certain 

time frames.  

Moreover, during the interview conducted by the researcher 3(60%) AT revealed 

that coastal areas cultural affect female leaders in their work because community 

believes that women cannot lead people with successful, they believe that women 

are weak and inferior.  Contrary, commenting on the same matter the DEO said that, 

nowadays school headed by female improved their performance despite the cultural 

aspects arise in their day to day activities. A good example is depicted in Table 4.7 

whereby the second best performing secondary school in Tanga Municipality for 

2016 academic year was headed by a female head. 

Table 4. 7: Best Performing Public Secondary Schools in Tanga Municipality in 

2016 

School Gender 

of heads 

School 

Positions 

O-Level form four results  

1 11 111 1V 0 Total  

A Male 1 5 26 26 6 0 64 

B Female 2 8 33 34 99 81 257 

C Male 3 8 33 49 134 111 338 

D Male 4 5 25 42 147 123 346 

E Male 5 7 16 57 145 159 389 

Source: Field Data (2016). 

The analysis of data, as summarized in Table 4.7, revealed that in 5 best secondary 

schools in Tanga Municipality, 4 (80%) were headed by male heads while only 1 

(20%) was headed by the female head. Despite having less number of female heads 

in Tanga Municipality, still female head is in the second position. This implies that 
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female heads are also good in management and if they are given opportunity, they 

perform better. 

Generally, the study also revealed that both male and female heads have got 

influence on school academic performance. However, female heads are good in 

using democratic leadership style, abiding rules and regulations, making follow up/ 

supervising students and teachers in academic matters while male heads were good 

in using autocratic leadership style and they have extra time to supervise and 

maintain school-community relation. The findings agree with the theory of Gender 

Schema Theory developed by Martin & Halverson in 1981, which emphasises the 

leadership of head teachers would be different due to their gender as well as the 

schools they lead would perform differently. Male and female heads of secondary 

schools might have developed several leadership styles which relate to their 

maleness and femaleness which led to success. The mental pictures of maleness and 

femaleness which have developed since the early years of human growth might have 

influenced how they lead and behave to their followers. 

4.3.3 Other Factors that Influencing School Academic Performance 

The third research objective sought to know other factors that influencing school 

academic performance. Data pertaining to this objective were collected from 

teachers through open-ended questionnaire, students through FGD, and interview 

held with SH, AT and DEO.  
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Table 4. 8: Open-Ended Questionnaire Results obtained from Teachers on 

Factors that influencing School Academic Performance.  

S/N Item Frequency 

(N=25) 

Percentage 

1 Conducive environment for learning and 

teaching 

9 38 

2 Good cooperation between students and 

teachers 

9 38 

3 Providing more classroom exercises to 

students 

9 38 

4 Provision of money and material 

incentives 

8 32 

5 Parent participation in academic matters 7 28 

6 Presence of girls hostel 6 24 

7 Maintenance of teachers and students 

discipline 

5 21 

8 Availability of adequate 

teaching/learning materials 

5 21 

9 Use of team working among teachers 4 16 

10 Availability of food 2 8 

11 Adequate number of qualified teachers 2 8 

12 Conducting classroom meetings 1 4 

Source: Field Data (2016). 

 

The information obtained from teachers through open-ended questionnaires and 

presented in Table 4.8 indicates that 9 (38%) teachers said good cooperation 

between students and teachers, also the same 9 (38%) teachers reported conducive 

environment for learning and teaching as another factor that influences school 

academic performance, while 8 (32%) agreed that provision of money and material 

incentives to be a factor. But less than half of respondents mentioned the following 
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factors: 6 (24%) reported on the presence of school girls‟ hostels while 5 (21%) 

commented on the availability of adequate teaching and learning materials and 

maintenance of teachers and students discipline. The least mentioned factors were 

providing more exercises to students, parent participation, an adequate number of 

qualified teachers, conducting classroom meetings and availability of food which 

mentioned by very few respondents. 

To cross-check the information from open-ended questionnaires, the results from 

interviews show that availability of physical facilities for teaching and learning is 

among factors that influence school academic performance. 4 (80%) SH reported 

that availability of physical promote effective teaching and learning for students and 

teachers. Commenting on the same matter, 3 (60%) AT reported that, adequate 

school physical facilities may influence school academic performance. This means 

the academic teachers acknowledge the importance of school facilities on the 

students‟ academic performance and therefore all schools should be keen in 

developing them. They went further on explaining that, school facilities, consists of 

all types of buildings that use for academic and non- academic purposes, such as 

classrooms, offices, libraries, laboratories and toilets. Equipment, furniture, 

instructional materials, audiovisual aids, library and laboratory materials, play 

grounds, and others play a pivotal role to smoothly run teaching and learning 

process. Also, DEO revealed that all visited schools have administration blocks 

which contain teacher‟s offices and different department offices. The schools have 

libraries, laboratories and some have teacher‟s houses. 

The researcher observed that, in schools A and B each student has its chair and table 

which make them be comfortable in learning. For example, in school A which is a 
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day and boarding school, the school has electricity which makes the learners enjoy 

their learning during night hours. Also, classes are big in size that makes a teacher 

enjoy her/his teaching while in the classroom since there was more space for 

teachers and students arrange group discussions and to move around; availability of 

teachers‟ houses and good libraries. Among the five schools visited by the 

researcher 3 of them has got the hall for examination and school shops, which help 

the student to save the time during break hours.  

Also, the researcher observed that most of the visited schools had enough toilets for 

students and teachers. As the observation of sample school toilets was clean and 

having some water and sanitation materials for cleaning the toilet since most of the 

schools which were in towns has got water service. From the observation, it was also 

seen that students at the break time students take short time for their short calls. This 

also has a positive impact on the teaching and learning process to continue 

smoothly. 

At our school, we have 10 teachers‟ houses, and 18 teachers out of 32 live in 

the school campus. In addition, we have the administration block which 

consists of 3 teachers‟ offices. There is library with enough books for the 

students to learn (Interview with SH in school A held in September, 2016). 

The findings are in the line with the study done by Schneider and Shang (2004) 

which assert that  school facilities enable the teacher to accomplish his/her task as 

well and help the learner to learn and achieve effectively. They emphasized that the 

availability and proper use of school facilities can affect the interest of the teacher to 

teach effectively in turn that positively affects student‟s academic achievement. 

Therefore, the school facilities in the school need a proper attention as they have a 

great value in the support of teachers and students morale, motivation and play a 
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significant role to improve the quality of education. Also, Hedges and Theoreson 

(2000) argued that, the adequacies of school facilities do not a guarantee for 

student‟s academic performance but the proper utilization of the facilities has a great 

value. As indicated above, to improve the quality of education, the availability of 

school facilities and the proper management of these resources should give a great 

attention. Improving the quality of education, therefore, has become the burning 

issue of the time. Quality education depends on a complex combination of factors 

that come together at the school and classroom levels. The most important of these 

factors is widely understood to be the quality of school resources. 

Apart from that 4 (80%) of SH and 2 (40%) AT reported that, school location as 

another factor that can influence school academic performance. They went further 

on saying that most of the schools located in town perform better than schools in 

rural and remote areas. Despite an adequate number of educational facilities in rural 

areas, school children from these areas remain disadvantaged by other factors. 

Students sometimes have to travel long distances that promote truancy among 

students and resulting in missing the early morning lessons which in many 

secondary schools is mathematics. Also, DEO reported that most of the teachers in 

the visited schools have the access to attending to school easily whether the school 

has got houses or not. This is due to the fact that, most of these schools are located 

in town, so a majority of teacher use public transport which is cheap and takes very 

short time to reach their working place.  

Also, 28 (80%) students from FDG reported that, the schools are not far from their 

home so most of the students went to school on foot, by daladala or using their 

bicycles, that makes them attend to school early and even remain for evening school 
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programmes such as remedial, subjects clubs as well as debates. These findings are 

in same line with the study done by Rich (2000) which shows that, students from 

non-metropolitan areas are more likely to have lower educational outcomes in terms 

of academic performance and retention rates than students from metropolitan areas.  

Furthermore, students may also have limited recreational and educational facilities 

within their school.  

Also, availability of adequate teaching and learning material such as textbooks, 

reference books, teachers manuals, models, charts, globes, audio aids and audio 

visual aids was another factor mentioned by 2 (40%) AT and 2 (40%) SH. In this 

case, the learning and teaching materials considered were the availability of 

adequate reference books and other learning materials, and also if the secondary 

schools visited have libraries. There was also a need to consider the quality of the 

existing laboratory equipment‟s. It was also observed by the researcher that, 

academic offices were reserved for storing past papers and textbooks which are 

current. Hence, the schools are equipped with enough instructional materials that can 

support students and teachers effectively. 

In addition to that, 1 (100%) DEO responded that a school that has adequate 

instructional materials is likely to post better quality grades than a school which has 

poor instructional materials. He went on clarifying that, all best performing public 

secondary schools in Tanga Municipality had good libraries with enough books 

which used by teachers for reference whereby students had time to access books for 

independent study. 
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Furthermore, 4 (80%) school heads reported that adequate number of qualified 

teachers is another factor that influences school academic performance. It was also 

necessary for the researchers to get information concerning the availability of 

teachers together with the distribution of subjects they are teaching. This enabled the 

study to get an analysis of students‟ performance in relation to the number of 

teachers and teaching subjects‟ distribution. The study findings show that number of 

teachers in school A, B, C, D and E were76, 64, 72, 68 and 54 respectively.  The 

study observed that all the schools had enough number of qualified teachers. Also, 

the DEO agrees that human resources such as teachers, has an effect on the 

academic performance of students, the study probed if there are enough teachers to 

handle the students academics, adequacy of the school workers and the training of 

the school workers. This is because human resource plays an important role in 

providing services to the students and therefore there is a chance that the student‟s 

academic performance might be affected.  

The least mentioned factor by 2 (40%) AT is that one important issue to be 

considered for students‟ academic performance is the good communication between 

parents and teachers and the social interactions between them for the betterment of 

students‟ academic welfare. AT reiterated that most of the parents in best performing 

schools make follow up on the academic progress of their children, which, in turn, 

makes the teachers easily in taking care of children due to support from the parents. 

Also, 1 (20%) SH responded on the same question and mentioned that there was a 

good relationship among teachers themselves, between teachers and school 

administration, between teachers and other non-teaching staff, and between teachers 

and society in general. Also, several meetings conducted in the schools in which 
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everyone gets a chance to express his or her views encourage good relationship in 

schools. The findings are in the line with results from the study conducted by Halasz 

and Pont (2007) who reported that, there was good relationship shared in creating an 

environment at school where people are happy doing their work. Principals and 

teachers are regarded as the society of experts. 

Generally, the schools under the study clearly show that the performance of the best 

secondary schools is influenced by many factors such as Other factors that influence 

the academic performance are the availability of physical facilities, teaching and 

learning materials an adequate number of qualified teachers, school location as well 

as maintaining good school-community relations. 

4.4 Pictorial Evidence of  School Facilities under the Study 

Apart from research findings obtained from the questionnairs with teachers, 

interviews done with academic teachers, head teachers and DEO, and observation 

through checklist done by the researcher, photographs also were taken to display 

visited schools‟ facilities. The photographs include School  Administration block, 

School hall, Teachers House, Classroom, Students Toilets and Basket Play Ground. 

All contributed to the understanding of some factors that influencing better 

performance in secondary schools in Tanga Municipality. 
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Plate 4. 1:  School  Administration block  in School B 

 

Source: Field Data (2016)                                          

Plate 4. 2: School hall in School A 

 

Source: Field Data (2016) 
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Plate 4. 3: Teachers House in School B 

 

Source: Field Data (2016)  

 

Plate 4. 4: Classroom  in School C 

 

Source: Field Data (2016) 
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Plate 4. 5: Students Toilets for Girls in School C

 

Source: Field Data (2016)          

Plate 4. 6: Basket Play Ground in School B 

 

Source: Field Data (2016) 
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The school facilities under this study showed evidence that the best performing 

public secondary schools in Tanga municipality has good conditions and most of 

them have adequate number of facilities such as good toilets, teachers houses, 

playgrounds, enough chairs, and tables. Such facilities accelerated the job 

satisfaction among teachers, encouraging students to learn comfortably; as a result, 

school best performance ensues. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This chapter presents summary, conclusions and recommendations of the study on 

the basis of the research objectives. Lastly, the chapter recommends some areas for 

further studies, which can help to understand further the real situation public 

secondary schools Tanzania and help to raise their performance. 

5.2 Summary of the Study 

The purpose of this study was to investigate the influence of gender of heads in 

school academic performance in best performing public secondary schools in Tanga 

municipality. Data were collected basing on three research objectives. The first 

aimed at identifying the leadership characteristics of school heads in best performing 

public secondary schools in Tanga Municipality. The second objective aimed at 

assessing the influence of gender of heads on school academic performance, and the 

last objective aimed at determining other factors that influencing school academic 

performance in best performing public secondary schools. 

Before going to the field for data collection, the study reviewed other related 

literature from both developed and developing countries including Tanzania. The 

study was guided by three theories, the Gender Schema Theory (GST), Social 

Cognitive Theory (SCT) and the Liberal Feminism Theory. This study was also 

guided by the conceptual framework which was adopted from Booysen (1999) and 

modified by the researcher. 
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Mainly, the study was qualitative and supplemented by some quantitative elements. 

It employed a descriptive survey design, and semi-structured interview, semi 

structured questionnaires, and observation were used to collect data from the 

respondents such as students, teachers, AT, SH and the DEO. To validate the study, 

the researchers‟ fellow students challenged the instruments and corrections were 

done where necessary, then the instruments were approved by the supervisor, 

whereby necessary corrections were done again. Furthermore, a pilot study was 

conducted by the researcher in two secondary schools that enabled her to be creative 

in facing the challenges related to the study. The findings were analyzed through 

both thematic analysis and Statistical Package for Social Science (SPSS) version 22 

while transcriptions, interpretations, and discussions on the basis of the findings of 

the study were done in accordance with the respondents‟ meaning and literature 

reviews. 

The results obtained from questionnaires administered to teachers and interviews 

held with AT, SH and DEO from the study indicated that, the following are 

leadership characteristics of school heads in best performing public secondary 

schools: the school heads always employs participatory and team working, the 

school heads are always flexible in managing academic and administrative issues at 

school, the school heads consider opinions and suggestions from teachers on various 

matters at school, the school heads always delegate powers and authority to other 

teachers on various activities, the school head makes decisions on various issues at 

school depending on the prevailing situation, and the school head provide incentives 

or morale that make teacher working hard to improve academic performance in the 

school. 
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Results from students FGD also revealed that, SH of best performing secondary 

schools are sensitive in dealing with students matters, fair treatment, delegate power 

to their teachers and encourage teachers to work hard and students learning.  

Therefore, the study recommended that other school heads from poor performing 

schools should learn from the other school heads that perform better on the ways 

they use to lead their schools for the success of the students.  

Still there is a contradiction on the result from the study since there are points favor 

male heads on their performance and there are some which favors female heads. 

Also findings of the study revealed that female heads are good in using democratic 

leadership style, abide rules and regulations, they are good in making follow up/ 

supervising students and teachers in academic matters. On the other hand, male 

heads were good in using autocratic leadership style, they have extra time to 

supervise and maintain school-community relation.  

The study, therefore, recommended that since both genders have an influence on 

school academic performance, despite having slight differences in the way they 

influence academic performance. It is therefore recommended that educational 

official should consider gender during appointments of school heads.  

The result from the study revealed that other factors that influence school academic 

performance are the availability of physical facilities, the adequate number of 

learning and teaching materials, the adequate number of qualified teachers, school 

location and good school-community relations.   



69 

Therefore, the study recommended that the government should ensure that all public 

secondary schools have enough school facilities and providing adequate number of 

qualified teachers for the better performance of the school such as classrooms, 

offices, libraries, laboratories, toilets and play grounds. It is also recommended that 

the government should put more emphasis on schools located in rural areas to ensure 

good conducive environment of these schools so as to improve their performance. 

5.3 Conclusion and Recommendations of the Study 

 In African, culture and perhaps all over the world, men and women have different 

social roles, responsibilities and behaviours. These differences impose a slight 

influence on how men and women perform in leaderships. The current study has 

revealed that individuals ability and talents have a great influence on how best 

school heads manage their schools. However, male school heads have more time to 

spend on school related duties as compared to female school heads. On the other 

hand, women have demonstrated ability to use democratic leadership style, abide to 

rules and regulations and supervising academic matters in schools. It is worth saying 

that school heads should be selected based on their capability and not gender. 

5.4 Recommendations for Policy and Action 

i. The study revealed that SH in best performing schools are more sensitive 

employing participatory method in decision making, influencing team work, 

delegate power to subordinates and are flexible in managing academic and 

administrative issues at school. It is recommended that, other school heads 

from poor performing schools should learn from the other school heads that 
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perform better on the ways they use to lead their schools for the success of the 

students.  

ii. Also, findings of the study revealed that female heads are good in using 

democratic leadership style, abide to the rules and regulations, they are good in 

making follow up/ supervising students and teachers in academic matters. On 

the other hand, male heads were guided using autocratic leadership style, they 

have extra time to supervise and maintain school-community relation. It is 

recommended that educational official should consider gender during the 

appointment of head teachers, if possible when the head is a female then the 

deputy head should be a female. The overall number of female heads within 

the district or the region should be equal to their counterparts where possible. 

iii. The result from the study revealed that other factors that influence school 

academic performance are the availability of physical facilities, an adequate 

number of learning and teaching materials, enough number of qualified 

teachers, and good school-community relations. It is also recommended that 

the government should put more emphasis on schools located in rural areas to 

ensure conducive environment of these schools so as to improve their 

performance. 

5.5 Recommendations for Further Studies 

i. As long as this study was limited to best performing public secondary 

schools, a similar study should be conducted in best performing private 

secondary schools. 
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ii. This study revealed that female heads faced some challenges that can affect 

their performance. Thus a study should be conducted on factors affecting 

female heads on their school performance. 

iii. As long as the scope of the study was limited on investigating the influence 

of gender of school heads on school academic performance, another study 

should be conducted based on the factors influencing school academic 

performance such as school location, facilities, teacher‟s motivation and their 

effects on school academic performance. 
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APPENDICES 

Appendix 1: Interview Guide for District Education Officer (DEO) 

1. For how long have you been a District Education Officer? 

2. How many Secondary Schools do you have in your district? All of them are 

public secondary schools? 

3. How can you say about the general performance of your public secondary schools 

since 2012 up to 2015? 

4. What are the leadership characteristics of school heads in best performing public 

secondary schools? 

5. What is your view towards the influence of gender of heads in public secondary 

schools in relation to school academic performance? 

6. What other factors that influencing school academic performance in public 

secondary schools?  

 

 

Thank you for your valuable cooperation 

 

 

 

 

 

  



77 

Appendix 2: Interview Guide for School heads 

1. How many schools have you led as a head teacher? 

2. For how long have you been the head teacher in this school? 

3. Do you have enough teachers in your schools? 

4. Did you get any leadership training course upon your appointment as a school 

head? 

5. How was the current general performance in Form Four National Examination 

(NECTA)? 

6. What are the leadership characteristics of school heads in best performing public 

secondary schools? 

7. Is there any relationship between your gender and the school academic 

performance? 

8. What other factors influencing academic performance in your school? 

 

 

 

Thank you for your cooperation 
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Appendix 3: Interview Guide for Academic Teacher 

1. For how long have you been in this position at this school? 

2. How many teachers do you have in this school by gender? 

3. How was the current school performed in the Form Four National Examinations 

(NECTA)  

5. To what extent school head participate in academic issues in this school? 

6. Does the school head involve the teachers in improving academic performance of 

the students in this school?  

7. What are the leadership characteristics of school heads in best performing public 

secondary schools? 

8. In your opinion do gender of school heads influence school academic 

performance in your school? 

If yes, how?............    If no, how?.............. 

9. What other factors that influencing school academic performance? 

 

 

 

 

Thank you for your cooperation 

 

 

  



79 

Appendix 4: Questionnaire for Teachers 

SECTION A: Background Information 

Name……………………………… 

Sex:       Male (    ) Female (   ) 

Name of school……………………. 

Region……………………………… 

District……………………………... 

SECTION B: Leadership Questionnaire for Teachers 

Below are statements about leadership characteristics employed by head teachers. 

The statements have four possible responses: Using the rating scale, given indicates 

by ticking (√) in the appropriate space in your opinion, that best describes your 

school. 

Strongly agree 4: Agree 3: Strongly Disagree 2: Disagree 1 

No. Leadership characteristics Employed by Head 

Teachers 

1 2 3 4 

1. The school head always employs participatory and team 

work leadership 

    

2. The school head is always flexible in managing academic 

and administrative issues at school. 

    

3. The school heads considers opinions and suggestions 

from other teachers on various matters at school 

    

4. The school head always delegates authority to other 

teachers on various activities. 

    

5. The school head makes decisions on various issues at 

school depending on the prevailing situation. 

    

6. The school head stresses the use of rigid rules and 

regulations. 

    



80 

7. The school head provide incentives that make teachers 

working hard to improve school academic performance 

    

8. The school head always involve teachers in solving 

administrative and academic problems 

    

9. The school heads always issues orders and commands 

teachers and students on various matters at school 

    

10. Decisions regarding the school do not involve teachers 

and other stakeholders of your school 

    

 

1. (b). Is there any other duties performed by head teacher in improving school 

academic performance which are not mentioned in the table above? Please mention 

them 

a)……………………………………………………………………………………… 

b)……………………………………………………………………………………… 

c)……………………………………………………………………………………… 

 

2. To what extent do gender of school heads influence school academic performance 

in this school? 

a)……………………………………………………………………………………… 

b)……………………………………………………………………………………… 

c)……………………………………………………………………………………… 

d)……………………………………………………………………………………… 

e)……………………………………………………………………………………… 
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3. What are other factors do you think might be reasons to improve academic 

performance to this school in Tanga Municipality?   

a)……………………………………………………………………………………… 

b)……………………………………………………………………………………… 

c)……………………………………………………………………………………… 

d)……………………………………………………………………………………… 

e)……………………………………………………………………………………… 

 

Thank you for your cooperation 
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Appendix 5: Guide Questions for FGD with Students 

1. What are the leadership characteristics of your school head? 

2. Do you think the gender of your school head has an influence in school academic 

performance? How? 

3. What are other factors which do you think they contribute to best performance in 

your school? 

 

Thank you for your cooperation 
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Appendix 6: Introductory letter from the University of Dodoma 
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Appendix 7: Introductory from Regional Administrative Secretary 
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Appendix 8: Introductory letter from District Executive Director 

 


