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ABSTRACT 
The introduction of the new school quality assurance (henceforth SQA) tools are 
intended to change the previous system of school inspection. School inspection was 
based on process while the new system of SQA tools in school inspection is a holistic 
and participatory approach as it involves many people in evaluation of learning 
outcomes. Studies about SQA done in Tanzania have concentrated on how quality 
assurance or inspection is done, outcome and way forward. Contrary to the previous 
studies, this study explored the education stakeholders’ perception on the 
effectiveness of new school quality assurance tools in public primary schools in 
Kilolo District. 
Mixed approaches (quantitative & qualitative) being used along with the case study 
research design.Population included the District school quality assurers, heads of 
schools, internal school quality assurer teachers, Ward Executive Officers,and 
pupils’ parents. A sample of 54 respondents was used. Statistical Package for Social 
Sciences (SPSS) was used to code, analyse and summarize quantitative data through 
descriptive statistics while qualitative data were analysed using content analysis.  
The findings revealed that the new school quality assurers’ tools have improved 
teaching and learning through provision of strategies that engage pupils and their 
teachers in learning process. Teachers have been able to solve their challenges they 
face using teaching aids. Parents have been involved in facilitating learning materials 
to their children hence reducing the challenges that previously encountered children. 
Likewise, the new tools enabled teachers to be partners in teaching, learning and 
ensured transparency in teaching and learning process while instilling confidence 
among them. Yet, the challenges that remain include non-linear changes of pupils, 
little knowledge of the system among parents, a few parents not being aware of 
school development and their participation and inadequate funding. It is 
recommended that all stakeholders need to use the tools for proper facilitation of 
teaching and learning. 
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CHAPTER ONE 
INTRODUCTION 

1.1 Introduction 
School quality assurance (SQA) has been a school management issue among many 
scholars. This is because many education systems are confronted by numerous 
challenges that hamper their qualities. This study examined the education 
stakeholders’ perceptions of the effectiveness of new school quality assurance tools 
in primary schools. This section introduces the background information by giving an 
overview of the problem under it. It consists of the background to the problem, 
statement of the research problem, research objectives and questions, significance, 
scope of the study and definitions of key terms.  
1.2 Background of the Problem 
Globally, the quality assurance (QA) concept is rooted in large-scale manufacturing 
by keeping footpath of quality products that became gradually important for the 
period of the second half of the 20thCentury (Jones &Tymms, 2014). Aspin et al. 
(1994) point out that, quality assurance crossed over to education in the 1980s but 
with a different understanding. It is stated that the first school quality assurance with 
respect to supervision was initiated under Napoleons rule in France in the 
18thCentury (Grauwe, 2007). In later times the idea blew-out to other countries in 
Europe in the 19th century (Wilcox, 2000; Grauwe, 2007). In 1839, the United 
Kingdom (UK) carried quality assurance services under Her Majesty’s Inspectorate 
(HMI) (Wilcox, 2000). European commission insists that the design of quality 
assurance differs according to different national contexts but their common 
objectives is to improve teaching and learning focusing on the outcome of the 
learners. School quality assurance and school inspection have been used 
interchangeably these days. School assessment was considered as an accountability 
mechanism in education (Neave, 1987). In countries such as Australia, UK, United 
States and New Zealand there were other forms of accountability in education called 
the market choice (Mulkeen, 2005). 
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Quality assurance application seeks to ensure the effectiveness of objectives and 
goals of the sector that is performed in respective institutions (Billah, 2016). Thus, 
the precarious role of school quality assurance is one of the strategies for improving 
and monitoring performance in the education system in schools that cannot be 
overstated (Lupimo, 2014). Quality assurance tools and approaches involve the 
internal and external evaluations of schools. External evaluation involves national or 
regional evaluation and large scales school assessments. School self-evaluation, 
classroom-based student assessment and staff appraisals are internal mechanisms for 
quality assurance. These mechanisms support and reinforce each other as part of 
coherent integrated systems (Kambuga and Dadi, 2015). School inspectors need to 
create a relationship with teachers and use sound communication styles that would 
make teachers not only to accept feedback on their teaching but also using the 
findings to bring improvement in their teaching and learning approaches (Jones and 
Tymms, 2014).  
Different countries implement SQA in different ways. For example, in Bangladesh, 
the management of school inspection systems differ in primary and secondary school 
education levels. Primary schools get inspected by the Upazila authority (sub-
district) while the secondary schools are inspected by the district and relevant 
education boards (Rabbi, 2008). Although for a long time there has been an 
institutional arrangement to inspect schools, the procedure is rigorously being slowed 
down by lack of human resources (Billah, 2016).Each state in India is inspected by a 
different management system for schools. In Delhi state, at least 50 schools are 
inspected in a year by one inspecting officer. In Kerala State, there is education 
district that are further subdivided into sub-districts. In these sub-district, assistant 
education officers (AEOs) manage and inspect schools while the principals being 
responsible for inspecting the performance of teachers and provide and providing 
suggestions on what to improve (GED, 2010). The head of district or deputy director 
of education (DDE) has the task of visiting at least 20% of the schools in the district 
(Joseph, 2012). Generally, Indian inspection is done annually, monthly and on 
surprise visit. The challenges encountered include, lack of resources and an 
inefficient inspection system (Joseph, 2012).  
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In Cambodia,the inspection of schools is based on four criteria,namely teaching and 
learning; leadership and management; school self-assessment and students’ results 
and achievement.The inspector’s observation is part of the inspection process. The 
district authority gets reports from the inspectors within two weeks of inspection. 
Further, a follow-up inspection is carried out for improvement from the 
recommendations that are provided to schools (Meys, 2016). The challenges for 
inspecting schools in Cambodia include irregular visits by inspectors during 
specified times.  
A school can be said to be functioning optimally when it provides good quality 
education in the sense of meeting expectations such as promoting school governance 
and management (Joseph, 2012). The challenge with the issue of quality is the 
existence of various stakeholders who might be having different expectations from 
the school (Mwaninki, 2018). For example, the government, the school board, 
parents, pupils, school management and the teaching staff of the school itself all as 
stakeholders have expectations on what should be attained from the school. 
However, studies show that, sometimes, there is no evidence that issues agreed 
between school and inspectors after inspection are fulfilled.  
In 2017, the Government of Tanzania introduced new tools for monitoring quality of 
education. These tools changed the name of the school inspection to School Quality 
Assurance (SQA).While the school inspection was mostly based on a process with 
little emphasis on outcomes or use inspection feedback for improvement, SQA is a 
transparent process whereby everyone can participate in improving the learning 
outcomes (URT, 2017). The components of the new SQA tools include the quality 
assurance framework, school quality assurance handbook, school self-evaluation 
form, school quality assurance operational manual and WEOs guideline. The old 
tools for SQA involved the handbook which was written by the Ministry of 
Education in 2009 that provided instruction not only to inspectors but also to other 
education stakeholders including; heads of school, school managers and other 
educational personnel (Mbando & Hongoke, 2010). 
Moreover, school quality assurance in developing countries, like Tanzania, is 
associated with abundant challenges that result in critical aspects in quality control 
(Lupimo, 2014). Although SQA tools promote education equity, the objective may 
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be achieved when primary education is sufficiently supervised, monitored and 
inspected (Rabbi, 2008). This can be well attained when standards are applied to all 
category of schools both government and non-government schools and alternative 
education provisions they ensure quality across the board (Dale, 2018). Thus, this 
study was proposed to make an exploration of the education stakeholders’ perception 
on the effectiveness of new school quality assurance tools in public primary schools 
in Kilolo District. 
1.3 Statement of the Problem 
The new SQA tools were introduced in 2017 purposely to address the challenges of 
the previous system of school inspection which mostly focused on the process. The 
new system of SQA tools in schools supervision involves many people in the 
evaluation of learning outcomes (URT, 2017). On the one hand, the introduction of 
these new SQA tools is perceived to be a solution to school-related supervision 
challenges. However, the desired changes through the implementation of these tools 
may not necessarily be guaranteed due to various internal and external factors of the 
school. Continuous follow-up is, therefore, necessary to unearth the extent to which 
they are bringing the anticipated changes. Education stakeholder’s perception is one 
of the ways of determining whether or not the tools are effective. 
To the best knowledge of the researcher, so far, studies about SQA done in Tanzania 
have concentrated on how quality assurance or inspection is done; outcome and way 
forward (Mwaninki, 2018; Lupimo, 2014; Joseph, 2012; Mbando & Hongoke, 2010). 
In addition to that, studies exploring the perception of stakeholders on the new tools, 
the extent of new tools to facilitate teaching and learning, and the challenges that 
emanate from their use have not been explored in full. This study aimed at filling this 
gap. 
1.4 Study Objectives 
1.4.1 General Objective 
To explore the education stakeholders’ perception on the effectiveness of new school 
quality assurance tools in public primary schools in Kilolo District. 
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1.4.2 Specific Objectives 
i)  To explore the perception of stakeholders on the effectiveness of the new SQA 

tools  
ii)  To examine how the new SQA tools facilitate the improvement of teaching and 

learning  
iii) To determine the prospects and challenges of using the new SQA tools  
1.5 Research Questions 
This study was guided by the following questions. 
i)  What is the perception of stakeholders on the new SQA tools? 
ii)  How does the new SQA tools facilitating the improvement of teaching and 

learning? 
iii) What are the prospects and challenges of using the new SQA tools? 
1.6 Significance of the Study 
The results of this study would raise the awareness of education stakeholders in 
improving the quality of school education in primary schools in Tanzania. Also, the 
findings contribute significantly to the school self-evaluation in the classroom 
teaching, school governance and management and promote education equity and 
academic performance. Finally, the findings would be useful in the future researchers 
who would be interested in studying more on the effectiveness of SQA tools on 
education management for the promotion of accountability in education. 
1.7 Scope and Delimitation of the Study 
The study focused on examining the education stakeholders’ perception of the 
effectiveness of new school quality assurance tools in Tanzanian primary schools 
about Kilolo District. It examined the perception of stakeholders on the new tools, 
the extent to which new tools facilitate teaching and learning and the challenges 
emanating from the use of new tools. However, the results cannot be generalized to 
all districts in Iringa region but on Kilolo District only as a case study. Yet, the study 
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provides useful information relating to education stakeholders’ perceptions of NSQA 
tools and their effectiveness in teaching and learning. 
1.8 Limitation of the Study 
The limitations of this study included; time constraints due to the remoteness of the 
areas where data were collected in some schools to be reached with difficulties. Also, 
some of participants were not willing to be interviewed, so this reduced the 
possibility of obtaining fully expected information. Additionally, some of the 
respondents were not much experienced with new SQA tools something that could 
not help the researcher obtain adequate information on the study.  
1.9 Definitions of Key Terms 
i) Education Stakeholders 
These are people involved in education matters being in planning, management and 
provision of the needed assistance to enhance teaching and learning. These include 
teachers, quality assurers, administrators, parents and pupils (Joseph, 2012). The 
current study, has adopted all these stakeholders named. 
ii) Education stakeholders’ perception 
Education stakeholders’ perception means the way of looking at education issues 
with regard to the enhancement of teaching and learning (Lupimo, 2014). In this 
study education perception means the way stakeholders perceive the use and 
effectiveness of SQA tools. 
iii) Effectiveness 
Effectiveness is about doing the right thing, i.e. in providing the right amount of 
relevant and quality information to the right users at the right time. An effective 
education programme leads to increasing opportunities to learn equitably and 
sustainably way (Mwaninki, 2018). In this study, effectiveness means the way SQA 
tools are usefully facilitating the improvement of delivery of quality education. 
iv) New School Quality Assurance Tools 
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These are the instruments used to implement SQA. They include a) school quality 
assurance handbook, b) school self-evaluation form, c) school quality assurance, 
operational manual and d) ward education officers’ guidelines (Massawe, 2017). In 
this study, these are tools agreed to be used after those used previously were left. 
v) Learning outcomes 
Refers to what a learner is expected to be able to do, know about, or get after 
instructions (URT, 2017). In this study, the term learning outcome is used to mean 
what a learner gets after the delivery of the new SQA tools. 
vi) Learners’ Achievement 
These are skills, understanding, and competencies of a particular skill or subject 
(URT, 2017). In this study, the new SQA tools acted as a means to facilitate learners’ 
acquisition of competence in the subjects taught.  
vii) Internal School Quality  
This is the process of supervision at school level, which involves head teachers, 
internal school quality assurance teachers’ team, and school committee whose job is 
to ensure that the staff become accountable and responsible for the school 
development, particularly for improving teaching and learning quality. 
viii) External School Quality Assurance 
This is the process undertaken by SQAOS to help school trace quality education for 
school development, including teaching and learning (URT, 2017). In this study, 
external school quality is a useful process, which facilitates the quality of education 
in the new SQA process. 
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CHAPTER TWO 
LITERATURE REVIEW 

2.1Introduction 
This section contains the literature reviewed by various authors regarding the topic. It 
presents the definitions of key terms, theoretical and empirical review on issues 
related to the school quality assurance tools, conceptual framework and ends with the 
research gap. 
2.2Theoretical Review 
The theoretical review refers to the blue print or guide for research (Grant&Osanloo, 
2014).It involves the framework to which the existing theories and literatures that 
may reflect issues of inquiry regarding the study. The theory that is adopted for the 
study is the human relations theory. 
2.2.1Human Relations Theory 
Human relation theory originates from the Democratic Administration Movement 
(DAM) by work of Elton Mayo in the 1930s when he conducted his classic research 
study at the Western Electronic Hawthorne plant. Elton Mayo was a social 
philosopher and professor of business administration at Harvard University 
(Sergiovanni& Starratt, 1993). Mayo thought that the productivity of workers could 
increase by meeting their social needs at work and by promoting their interaction 
between them. According to Mayo, workers need to be treated decently and should 
be involved in decision-making processes (Sergiovan & Starratt, 1993).  
Human relation theory assumes that people are committed to work, unless the work 
conditions are unfavorable. Also, they can be self-directed and creative at work if 
properly motivated. It is stated that people as human beings have their own thinking 
and they view the world in different ways (Druker, 1991). Therefore, the need for 
recognition, security and a sense of belonging is more important in determining 
workers’ morale and productivity (Sergiovanni & Starratt, 2007). A worker is a 
person whose attitudes and effectiveness are conditioned by social demands from 
both inside and outside the work plant (Druker, 1991; Sergiovanni & Starratt, 2007). 
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A person who deals with people should understand that there is always a social 
aspect to life. Workers know a great about the work they are doing. If a leader wants 
to address productivity and quality, then she/she should ask them what they think 
could be the best way of doing a job (Druker, 1991).  
In education and schooling processes, teachers and stakeholders are regarded as 
whole persons in their own right rather than as packages of skills, aptitudes and 
energy to be utilized by school inspectors and administrators (Sergiovanni & Starratt, 
2007). School Quality assures need to create a sense of satisfaction among 
stakeholders, teachers being among them by showing interest in them as people. It is 
assumed that a satisfied teacher would work harder and would be easier to work with 
(Sergiovanni & Starratt, 2007). Teachers know better about their strengths and 
weaknesses whilst the school Quality assures are simply there as facilitator for 
supporting the teachers for better performance. For that reason, teachers need to 
participate in the evaluation process and so school supervision methods and its 
objectives should make teachers feel that they are important and useful to a particular 
school.  
Moreover, Human Relations theorists are not free from criticism due to their 
emphasis on winning friends (Wertheim, 2007) an attempt to influence people as the 
means of manipulating individuals to comply with what one wants them to do. Yet, 
Human Relations is assumed to promise much but convey little coupled with 
misunderstandings as to how this approach could work (Sergiovanni &Starratt, 2007) 
since not everything needs a democratic approach. Accordingly, Human Relations 
theorists are also criticized for concentrating on a single aspect like the social 
environment to influence high productivity (Druker, 1991). According to Gaynor 
(1998) human relations theorists forget other factors like salary level, individual 
interest in work, culture and the structure of the organization that can all have a great 
deal of influence over worker’s creativity and productivity.  
Although Human Relations theory has some weaknesses, it is still widely supported 
and practiced today in quality assurance systems in several countries like Tanzania. 
Thus, this study utilizes this theory as SQA is more democratic compared to 
inspection. Therefore, human relations theory seems to fit this study as it is about 
interactions of people in a work place unlike other theories such as scientific 
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management which focuses more on supervision. So the SQA new tools would assist 
education stakeholders by providing them resources that can meet their needs in 
providing quality education. 
2.2.2Issues related to Tools for School Quality Assurance (SQA) 
Tools for SQA refer to the instruments introduced by the Government that are 
monitored by the Ministry of Education to ensure that the performance in school is 
improved (Gobore, 2016). Tanzania proposed new tools for better improvement in 
schools since 2017 in SQA. Such tools include; 

a. Quality Assurance Framework. 
This is an approach used for implementation of SQA activities. The approach 
involves the whole school approach (WSA) whereby many groups of stakeholders 
are included in school supervision. The WSA involves external and internal school 
evaluation on processes and practices (URT, 2017). The QAF covers the following 
issues; 

i) All education stakeholders such as SQA, school owners, administrators, 
parents, WEOs, teachers and members of community. 

ii) The quality assurance providers and procedures based on how learning 
outcomes shall be evaluated and improved based on five key areas such as 
teaching and learning, improving resources, accountability and transparency, 
and community involvement. 

iii) School assessment, evaluation and reporting. This involves the effectiveness 
of the school in terms of domains namely, learners achievements, quality of 
curriculum in order to meet learners’ needs, quality of leadership and 
management, quality of school environment, community participation, 
reporting and feedback, etc. mechanisms. 

iv) SQA management system which outlines the guideline for directing the 
management system in education provision. Management system involves 
performance management, general attitudes of key actors, initial training, 
recruitment proceedings, SQA code of conduct, 
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v) SQA monitoring framework involves acknowledging the need to track the 
implementation of SQA. 

So, to cover the scope, there is a need to cover the whole process that is why a 
need to have QAF in school supervision is important. 
b. School Quality assurance Handbook. 

This is a guiding document used by the SQA stakeholders in gathering different 
information, data collection in improving the learning outcome and improvingthe 
quality of education. SQAH involves self-school evaluation framework, WEOs 
guideline, assessment form, pre-visit report form, guideline of school supervision and 
summary report form. Assessment form is used by SQAOs in assessing teachers in 
the classroom through observation whereby SQAOs are writing each strategy 
teachers use in teaching and indicating learning outcomes to pupils. Pre-visit report 
form is used by the SQAOs based on the distribution of activities to be done in 
schools. Guideline of school supervision is based on directing how the supervision 
will be done in schools. School summary card report refers to the report on whole 
school in the whole process. 

c. School Self Evaluation Form (SSEF) 
SSEF is a guideline showing how the schools evaluate themselves using different 
indicators such as excellent, very good, good and weak. The head teachers and 
teachers in a respective school use this guideline. The summary of school self-
evaluation form is a collaborative procedure which involves head teacher, internal 
school quality assurer team and WEOs through supporting the imputing data and 
uploading the completion of SSEf. 

d. School Quality Assurance Operational Manual 
This refers to the way SQAF is translated into action. Operational Manual provides 
the guidance to all educational stakeholders on how the tool is used in improving 
learning outcomes to the targeted goals. The SQA activities are periodically 
reviewed. For example, externally the SQAOs will supervise the school once per two 
years while internally supervise whenever needed. 
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e. WEOs Guidelines 
This written document points out how the schools can be supervised in ward level by 
WEOs. It intends to guide WEOs in supervising schools and how they can improve 
learning and better school improvement. WEOs guideline is used by ward officers on 
how they can supervise schools in ward levels and provide reports to SQAOs. 
2.2.3 Differences between Old School Quality Assurance System and New 

School Quality Assurance 
The old system of School Quality Assurance(SQA) involved few groups of people in 
school evaluation such as; District School Quality Assurance 
Officers(SQAOs),School committees, teachers and Ministry of Education and 
Culture but the new system of school evaluation involve many groups of people such 
as ;District School Quality Assurance Officers(DSQAOs),Pupils’ parents as the part 
of school, teachers, Ward Executive Officers(WEOS) and other community members 
around the school(URT,2017) The SQAOs usually meet different groups of 
stakeholders during supervision whereby they get different knowledge on how 
school improve through groups involvement, sometimes the school management 
organize members to discuss about school development on how to run school while 
in Old school quality assurance was not so practiced. 
Old SQA tools system focused much on school plan, data from school, teachers 
teaching in the classrooms and interviews for few members including teachers, 
whereby the data such as; pupils attendance register, school meeting documents, 
examinations results documents were expected, teaching and learning were 
expected(URT,2010).Teachers were seen during teaching for whole period of 
teaching, the whole school plan from beginning of school opening up closing time 
what the school should do were observed, while the new SQA system focused on 
several domains in its evaluation such as; learners achievements, quality of teaching 
for effective teaching and learning, quality of curriculum for meeting learners need, 
quality of school environment and its impact on welfare, health and safety and 
community engagement(URT,2017).  These domains involve the whole groups of 
people in school evaluation whereby a pupil is the main part in providing the 
learning from other stakeholders as the main sources. 
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The feedback in old SQA tools system were not well prepared whereby; the reports 
for school supervision were written in long way without explaining what school 
should do so as to improve in teaching and learning while in new SQA system the 
report for school inspection is written in short thus it shows how schools should do 
so as to improve according to the supervision results focusing on different domains 
2.2.3.1 Weakness of the Old SQA System of School Inspection which lead to 

New System of SQA 
Learning outcomes were evaluated by few people. The Government sought out that 
the learning outcomes for pupils should share practice within schools, between 
schools and support the involvement of the community, so new SQA tools system is 
a transparent system that everyone can participate in school evaluation and 
improvement in teaching and Learning. 
2.2.3.2 New SQA Tools and Educational Goals 
Setting high standard and working towards teaching and learning improvement, 
involving community (parents) to participate the school work, through their 
experience use to enhance teaching and learning, responding to their concerns and 
sharing their aspiration (URT, 2017).Parents are more involved in this new SQA 
tools that, they are part of school that they are responsible to know how their children 
learn at school by giving them some needs which can help them to learn. 
2.3Empirical Literature Review 
Different studies have investigated on various research challenges that face the 
effectiveness of quality assurance tools and their applications in day-to-day quality 
education assurance. Ali (2018) carried out the study on the investigation of the 
stakeholder’s perception of quality assurance tools and prospective improvement in 
the learning resources centres at Oman basic education. The findings indicated that 
the perception of the stakeholders on improving quality education seemed to end up 
in failure due to little engagement or participation and the lack of resources to 
implement the plans. Ehren and Visscher (2018) in their study on quality assurance 
tools used previously found that a number of improvement areas agreed between the 
inspectors and the school were laid down in the written report which was expected to 
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be elaborated in an improvement plan ranged, where there were no agreements made 
to an unknown number of appointments in other schools. Yet, the studies could not 
examine the perception of stakeholders on the effectiveness of new tools. 
Mukhtar(2019)conducted a study on the role of the school quality assurance in 
improving the quality instructions and academic achievement of pupils in Sokoto 
Metropolis Primary Schools. The findings revealed that quality assurance improved 
and contributed in assuring good quality and cordial relationship between instructors, 
pupils and academic performance .It also revealed some challenges facing quality 
assurance process such as corruption among teachers, administrators, quality 
assurance officers, instructional materials and unqualified quality assurance officers 
and teachers. Nonetheless, the study could not examine the extent to which new tools 
facilitate teaching and learning. 
Sivonike (2018) in his study examined the teachers and pupils’ perception on 
primary school inspection. The findings revealed that school inspection as a feedback 
to schools was inadequate as they contained criticism than professional advice. The 
study concluded that some improvements need in order to assist teachers to improve 
their skills instead of criticizing them all the time. Nonetheless, the study could not 
examine the prospects and challenges for the use of new tools. 
Haule (2012) conducted a study about the perception of schoolteachers and leaders 
towards school inspection in secondary schools. Haule found that, teachers perceived 
the process negatively and they rejected the results while school leaders were 
positive about the inspection. Kosia and Ogoti(2018) studied about the SQA 
feedback in improving teaching and learning and found a positive relationship 
between feedback and improvement of teaching and learning. Yet, teachers 
perceived that the SQAOs’ quality of oral and written feedback, methods used in 
giving feedback to schools and levels of acceptability of feedback were good. The 
findings suggest that models may have promising results on the extent to which 
feedback methods and acceptability would predict implementation of findings and 
recommendations of teaching and learning processes. However, though not 
significant, quality of oral and written feedback is likely to have negative effective 
on the improvement of teaching and learning in low performing schools. 
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Lupimo (2014) carried out a study on inspection of four schools in Tanzania and 
found that academic improvements of students could not be attained due to 
inspection. Moreover, it was further found that considerations on inspection 
recommendations are not taken fully thus resulting into a cycle of ineffective results. 
In this study, only 28.5% of the recommendations were implemented in schools 
(Lupimo, 2014). Others include irregular inspection and lack of resources due to 
mushrooming community schools, financial resources, very insignificant budget, 
lack of human resources and transport problem that hinder regular inspection to a 
large number of schools. Generally, in all countries reviewed, quality assurance tools 
are not effective to address the characteristics related to what is achieved in teaching 
and learning. This makes all the actors accountable for their roles, responsibilities 
and mandates.  
Ali (2018) investigated on the stakeholder’s perception of quality and prospective 
improvement in the learning resources centres at Oman basic education. Sopha et al., 
(2015) examined the role played by SQA tools in improving teaching and learning. 
Muktar (2019) focused on the roles of SQA in improving the quality instructions and 
academic achievement of pupils in primary schools in Sokoto Metropolis in Kenya. 
Moreover, none of these studies could examine the perception of stakeholders on 
SQA in Tanzania perspective. 
2.4Research Gap 
Many surveyed studies discussed about roles and influences of school quality 
assurance in improving the academic performance in primary schools, but little 
attention is given to the perception of education stakeholders on the effectiveness of 
new quality assurance tools, the extent to which the new tools facilitate teaching and 
learning and the prospects and challenges for the use of new tools. Therefore, this 
study aims at filling that gap. 
2.5Conceptual Framework 
The conceptual framework is a model of presentation, which shows the relationship 
of the variables graphically, or diagrammatically (Orodho, 2004). The dependent 
variable is the effectiveness of new school quality assurance tools, while the 
independent variables include the perception of stakeholders, extent to which new 
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tools facilitate teaching and learning and the prospects and challenges for the use of 
new tools. The intervening variables include the inspectorate officers and the tools 
used. 
Figure 2.1:Conceptual Model 
Independent Variables Intervening Variables Dependent Variable 

 
 
 
 
 
 
 
 
 
 
 
 

Source: Adopted and modified from Ivatury and Mas (2008) 
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CHAPTER THREE 
RESEARCH METHODOLOGY 

3.1Introduction 
This section presents the methodology used to carry out the study. It consists of 
research approach, research design, study area, population and sample size, sampling 
procedures, data collection instruments; validity and reliability, trustworthiness of 
research instruments, data analysis and ethical consideration. 
3.2Research Approach 
This study used mixed approach; i.e. both qualitative and quantitative approaches. 
The qualitative approach was required in this study to generate information about the 
education stakeholders’ perception on the effectiveness of the new SQA tools in 
Kilolo District. The perceptions, which were to be harnessed through interviews and 
observations. Thus, the study used quantitative approach systematically and 
objectively to select and study the sample and generalize the findings (Jacobs & 
Sorensen, 2010). The significance of qualitative approach is that it takes into account 
gathering of data from the perspectives of the informants in their natural setting 
(Jacobs & Sorensen, 2010). The quantitative approach was employed to generate 
descriptive information and bout the frequencies and percentages of occurrence of 
some phenomena.  
3.3Research Design 
Research design refers to the blueprint within which the research is conducted 
(Inaam, 2016).According to Ngechu (2001) a research design is a plan showing how 
problems under investigation are solved. This study utilized a case study research 
design. A case study research design involves in-depth study of instances of a 
phenomenon in its natural context and from the perspective of the participants 
involved in the phenomenon (Gall et al. 2005). It also allows a researcher to focus on 
a single unit in order to gain an in-depth understanding of nearly every aspect of the 
unit with the hope that learning gained from studying one case can be generalized to 
many others.  
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3.4Study Area 
This study can be conducted anywhere in Tanzania on stakeholders’ perceptions 
towards effectiveness of the new tools for SQA. The study was specifically done in 
Kilolo District in Iringa Region as it can serve the purpose intended. The District is 
rural, just like many districts of the country. Thus, any rural distict, Kilolo being one 
of them, sufficed to be involved in this study than it would be to involve a town 
district whose resources, motivation to work, work load, and alike are different from 
the rural..Therefore, the reason for its choice is to see the impact of the newly 
introduced tools in schools located at remote areas.  
3.5Population, Sample Size, and Sampling Techniques 
3.5.1Population 
Population is defined as a participant, objects or items from which assessment can be 
taken (Orodho, 2004).The target population in this study included; DSQAOs, WEOs, 
Heads of School, School teachers, SQA teachers, Community 
members(parents).Table 3.1 shows the distribution. 
Table 3 1:Population, Sampling technique, Tool and Information Collected 
SAMPLE OF 
THE STUDY 

THE SAMPLING 
STRATERGIES 

INSTRUMENTS 
FOR DATA 
COLLECTION 

TYPE OF 
INFORMATION TO 
BE COLLECTED 

DSQAOs Purposive Interview Effectiveness and 
challenges of new tool 
for SQA 

WEOs Purposive Interview How far are the new 
tools for SQA 
functioning 

Head teachers Purposive Interviews Perception of the new 
tools for SQA 

ISQA 
Teachers 

Purposive Questionnaire and 
Focus Group 
Discussion 

Learning outcomes 
and challenges on use 
of new tools for SQA 
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Primary 
school 
teachers 

Simple Random 
sampling  

Questionnaire Improvement on 
teaching through use 
of new tools for SQA 

    
Pupil’s parents Purposive Focus group 

discussion 
Participation in 
schools, feedback 
about pupils learning 

Source: Researcher, 2020 
3.5.2Sample Size 
A sample refers to the small portion of population selected for the observations and 
analysis (Omari,2011). For that case, the sample of 54(see the table above) 
participants from this study was drawn from the education stakeholders in five 
primary schools [because of time and cost considerations] involving participants 
such as; SQAOs, WEOs, Teachers, pupils and parents as community members 
including 1 DSQAOs in Kilolo District, 3 WEOs, 5 heads of school, 15 academic 
teachers, 15 teachers and 15 pupils’ parents. The total sample for this study was fifty 
four (54).  
3.5.3Sampling Techniques 
i) Schools 
Purposive sampling technique was used to sample five schools and was used in the 
study. Five primary schools were named as: P1, P2, P3, P4 and P5 which were 
selected purposively at Kilolo District with 24 wards, 114 Public Primary Schools 
where by 2 are rural, 2 are urban and 1 is a remote schools selected from 3 wards 
purposively. The reason for choosing the wards is based on their characteristics to 
represent all geographical location characteristics. Thus, the study came out with 
remote, urban and rural schools. 
ii) District School Quality Assurance Officers (DSQAOs) 
One DSQAO experienced with SQA activities was purposively selected to 
participate in the study due to his or her knowledge of old system of SQA and new 
system. Through the involvement, he was expected to give views on the 
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effectiveness and challenges DSQAOs face during school supervision on use of new 
tool for SQA. 
iii) Head teachers 
Five heads of school were purposively selected from Kilolo District to participate in 
the study. 2 males and 3 females participated because they were able to provide 
evidence from both sex. These heads of school participated according to their 
occupied position. They were expected to provide information about the perceptions 
of new tools for SQA. 
iv) Primary School Teachers 
Fifteen teachers from five primary schools of Kilolo District were randomly selected. 
The assumption is that each individual or element in a universe has an equal chance 
of being chosen where by the piece of papers with numbers were distributed to 
teachers and some numbers were selected by chance. They were expected to provide 
information on their perception of the new tool for SQA their improvement in 
teaching and learning. 
v) Internal School Quality Assurer Teachers (ISQA) 
A total of fifteen ISQA teachers were purposively selected from five schools in 
Kilolo District. The names of teachers were randomly selected from the list of ISQA 
attendance register through pointing to get evidence from any ISQAT. They were 
expected to provide the information on the learning outcomes after using the new 
tools for SQA and challenges they face in using SQA new tools. 
vi) Ward Education Officers (WEOs) 
Three WEOs from three wards were purposively selected. The criteria were based on 
long working experience because they have experience on old SQA and new SQA 
systems. Their names were selected from three wards within the schools. They were 
expected to provide information about schools improvements in teaching and 
learning after the use of the new tool for SQA and provide their understanding of 
challenges facing the implementation of new tools for SQA, the WEOs were 
provided with the form to fill in. 
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vii) Parents (Community Members) 
Fifteen parents were selected from five schools. Each school selected 5 members 
from school committee because they have experience of school development and 
improvement. These were selected purposively within five schools locations. The 
study expected parents to provide the information [in focus groups] about their 
participation in schools development, how they get feedback of learning of their 
children at school. 
3.6Data Collection Instruments 
The nature of this study involved the following instruments for data collection: 
Questionnaires, interviews and focus group discussions. 
3.6.1Questionnaires 
Questionnaires were used to Internal School Quality Assurers (teachers)(ISQAs) and 
Teachers. For convenience purposes, the teachers were given the questionnaire to fill 
at their own time knowing that Questionnaire is a research instrument with a set of 
questions given to a number of people to answer. Structured questions were used for 
this study to give respondents a wide coverage to answer all questions related to the 
study objectives.  
3.6.2Interview Guide 
Open ended questions were used amongDistrict School Quality Assurance Officers 
(DSQAOs), Ward Education Officers (WEOs) and Heads teachers. Interview is an 
oral interrogation between the interviewer and interviewee. The subject or 
interviewee gives the needed information orally and face to face (Mutui, 2000). 
Interview is a powerful tool which enables the researcher to understand respondents 
about the study under study including perception issues. The interview helped the 
researcher to collect data from the real experienced informants. 
3.6.3Focus Group Discussions 
Focus group discussions were carried out among ISQATs and pupils’ parents 
(community members). This involved a group of 3 to 4 participants in order to have a 
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clear understanding of participants’ views. The reason is that these know little but 
have a role to play with regard to the study. 
3.7Validity and Reliability 
Validity and reliability are important aspects for improving the quality of research 
process and results. Bhattacherjee (2012) viewed validity as the degree of a measure 
that represents adequately the construct it is expected to measure. 
3.7.1 Validity of the Study 
In this study, validity was ensured through appropriate formulation of the research 
instruments as well as peer review of the research tool. The supervisor played a 
significant role in ensuring that the research tools are appropriate to generate the 
information required. As well, Kiswahili language, which is the language commonly 
understood by the respondents, was used in the interrogations with the respondents of 
the study and later on transcribed into English language to ensure that respondents. 
3.7.2 Reliability of the Study 
Reliability of the study refers to the extent to which the research instrument or 
procedures are consistently bringing the same information given the variation of time 
and respondent (David & Sutton, 2004). In this study, reliability was assured through 
member checking of transcripts, triangulation of data collection methods (interviews, 
questionnaire, documents reviews, and focus group discussion) and the use of mixed 
approaches. Moreover, the researcher involved the appropriate respondents who held 
the right information required for the study, namely the heads of schools, parents’ 
pupils and teachers. A careful selection of the sample from the target population and 
consideration of ethical issues by the researcher was used to ensure validity.  
To achieve reliability of this study, the researcher tested the research instruments to 
similar respondents or setting and modified them accordingly. Therefore, through 
triangulation of research methods, member checking, piloting, consideration of 
multiple data sources and research ethics, the researcher ensured the quality of the 
data and findings that responded to the research problem. 
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3.8 Data Analysis 
As for the quantitative data, the data collected from the field were prepared through 
coding and editing of the data. This involved checking of data collection forms for 
eligibility and consistency as well as discarding the incomplete responses, which had 
missing data before they were entered into a programme for the analysis.  
Statistical Package for Social Sciences (SPSS), version 23was used to code, analyse 
and summarize quantitative data. For quantitative data, descriptive statistics was 
applied. Qualitative data were analysed using thematic analysis as suggested by 
Connoway and Powell(2010). 
As for the qualitative data, the information gathered through interviews was coded, 
edited and phrased according to respondents’ respondents. Then, data were 
interpreted in accordance to the themes and provided the meaning to the 
interpretations was used to analyse and obtain the meaning of the context as 
proposed by (Cooper & Schindler 2008). 
3.9Ethical Considerations 
Ethical considerations are the integral part in any research. Researchers are to be 
ethical throughout the research process as from data collection, analyzing, 
interpretation and in dissemination of the findings (Cohen et al., 2007). The study 
intends to take into account ethical issues in the following ways; 
Obtain a letter form for data collection from the office of Postgraduate students of 
the University of Dodoma (UDOM) that approves the authenticity and legal to 
undertake the type of study in the specified time. As explained by Diener and 
Crandal (1978) participants were informed of the purpose, objectives and the 
significance of the study, their rights to withdraw from the study when need raised 
and also ask for voluntary participation. 
Participant’s rights to privacy was observed on the data they provide such as; audio 
clips, interview, questionnaires and focus group discussion as their names were 
excluded from the study. In case of any exposer of data collected the researcher was 
answerable.  
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Also the names of participants were excluded from the study. The values, norms, 
cultural practices of the participants were strongly considered so as to keep harmony 
with the participants and society at large. Plagiarism was avoided by acknowledging 
the sources. 
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CHAPTER FOUR 
RESULTS AND DISCUSSION 

4.1Introduction 
This chapter presents the results and discussions arising from the study findings. The 
data were collected by using questionnaires for Internal School Quality Assurers and 
teachers; interview for District School Quality Assurance Officers, Ward Education 
Officers and Heads of School; and focus group discussions were conducted with 
Internal School Quality Assurance Teachers and pupils’ parents. The results are 
organised focusing on research objectives that guided the study. It commences with 
the demographic characteristics and finally the results as per objectives. 
4.2Demographic Characteristics 
Demographics are the classifiable characteristics of a given population. Demographic 
characteristics are population characteristics such as age, sex, etc. that are used in 
demography to develop a demographic profile (Cooper and Schindler, 2008). The 
demographic characteristics include age, race, gender, ethnicity, religion, income, 
education, home-ownership, sexual orientation, marital status, family size, health and 
disability status, and psychiatric diagnosis (Cooper and Schindler, 2008).The 
demographic characteristics for this section including sex, the level of education, and 
working experience as presented hereunder: 
4.2.1Sex 
The results in Figure 4.1 indicate that females occupied 73.3% while males occupied 
26.7%. While the researcher made all the attempts to ensure that men and women 
have equal representation in the study, it became impossible since the sampled 
schools had an imbalanced number of male and female teachers. There were more 
female teachers found in the schools than it was with male teachers. This imbalance, 
however, did not affect the findings of the study since the teaching and learning in 
schools are regulated by guidelines that all teachers ought to follow. The sample 
male teachers were also enough to represent the views of male teachers should there 
be some differences in them. 
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Figure 4. 1: Sex of Respondents 

 
4.2.2Level of Education 
The information in Figure 4.2 indicates that most of the respondents’ levels of 
education were grade IIIA that occupied 66.7%, those with diploma occupied 26.7% 
while those who were degree and master’s holders both occupied 3.3% respectively. 
The findings show that those who possessed grade IIIA seemed to be many as some 
of the schools in the studied area had more grade IIIA teachers than the others. Thus, 
a majority of the teachers in this study were those who held Grade three A. However, 
the views of those teachers who held higher levels of education than Grade III A; i.e. 
degree and master’s holders were also represented in the study although with fewer 
representatives than the former. 
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Figure 4. 2: Level of Education 

 
4.2.3Working Experience 
The results in Figure 4.3 indicate that all of the respondents had more than 5 years of 
working experience. Those who had 6 to 10 years were 30% while those who had 
more than 10 years were 70%. Thus, having teachers who had the experience of 
more than 5 years at work contributed to the reliability of the study stemming from 
their experience in the previous quality assurance tools against the new tools. 
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Figure 4. 3: Working Experience 

 
4.3 Perception of Stakeholders on the Effectiveness of the New School Quality 

Assurance Tools 
The first objective of the study explored the education stakeholders’ perception of 
the effectiveness of NSQA tools in public primary schools. Respondents of the study 
were requested to give their understanding of the matter by being given 
questionnaires, being interviewed and carrying focus group discussions. The figures 
show the results from those who were provided with questionnaires as hereunder. 
4.3.1Awareness about the New SQA Tools 
The results in Figure 4.4indicate that 60% of respondents strongly agreed while 40% 
of respondents agreed that they were aware and well informed about the new SQA 
tools something that enabled them to utilize them for the facilitation of teaching and 
learning. This could be because considerable efforts were made to ensure that the 
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stakeholders understand the new tool, or there was a very close involvement of the 
stakeholders in the course of preparing the new tool. 
Figure 4. 4:Awareness of New SQA 

 
Along with the results presented in Figure 4.4, the results obtained from interviews 
explain similar findings. During one of the interviews, one of the DSQAO pointed 
out that: 

We are aware of the new tools. The new tools have helped in facilitating good 
relationships between teachers and internal school quality assurers and have 
resulted in a new outlook that facilitates teaching and learning (DSQAO 
interview) (Interview with DSQAO, August 2020). 
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An interpretation of the responses above is that the responsible authorities played 
their roles to inform the stakeholders about the new tools. It could also be that the 
new tools are easy to use and better than the previous tools. 
4.3.2Production of Instructional Materials with New SQA Tools 
The analysis of the questionnaire responses, as presented in Figure 4.5 shows that all 
respondents (100%) strongly agreed that the new SQA tools help in the development 
and production of instructional materials as compared to previous ones. This implies 
that the New SQA tools develop and assist teachers in producing good instructional 
materials something that aided stakeholders to have update information on what 
needs to be taught.  
Figure 4. 5:New SQA and Instructional Materials 

 
The interviews with the WEOs illuminated that the previous tools were not focused 
on the incorporation of wider stakeholders as the new ones. One of the ISQAs 
teachers was quoted saying the following: 



31 

We acknowledge that new tools have resulted in developing and 
producing new materials that have aided in solving teaching 
challenges between teachers and quality assures while adding 
value and experience of teachers (Interview with WEOs, August 
2020) 
The new tools are helpful since they guide teachers to develop new 
materials which are relevant in accordance with the learners’ 
background. This really helps teachers and learners to effectively 
engage in the lesson because they learn things that are relevant to 
their society (Interview with WEOs, August 2020). 

What comes as special here is that the new tools are that teachers are enabled to 
prepare materials. This is helpful because teachers are enabled to prepare that draw 
from the learners’ background and in turn contribute to better learning. 
4.3.3New Tools Enhancing Students’ Assessment 
The analysis of the responses obtained from the field, see Figure 4.3,revealed that 
86.7% of respondents agreed while 13.3% of respondents strongly agreed that the 
new tools help to enhance student assessment procedures.  
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Figure 4. 6:New Tools Helping Students’ Assessment 

 
As well, during the focus group discussions with parents, they elaborated that 
students’ assessment has been easier to interpret while enabling them to understand 
what is brought to them One of the ISQATs during a discussion pointed out that: 

The new tools have helped parents and stakeholders, in general, to 
have feedback regarding the assessment done every time 
something that facilitated well teaching and learning (FGDs with 
ISQATs from school P1in August 2020) 

In another discussion with Internal School Quality Assurers, the following was said 
with regard to the importance of the newly developed tools:  

The new tools have made our work easy because they provide 
every step to be followed by both teachers and pupils. They also 
reduce some fears about quality assurers because in the past they 
threatened teachers because teachers did not know what the quality 
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assurers expected from them (FGDs with ISQATs from school P1 
in August 2020). 

This implies that respondents were knowledgeable with regard to the NSQA tools 
something that facilitated teaching and learning in the studied area. Moreover, the 
results emphasise that the effectiveness of the new SQA tools have contributed to the 
enhancement of pupils’ performance in their examinations. 
4.3.4New Tools Help to Enhance Quality of Materials Used 
Furthermore, the results in Figure 4.7 indicate that 60% of respondents agreed while 
40% of respondents strongly agreed that the new tools help to enhance the quality of 
materials used for teaching and promotion of learning. This implies that when the 
quality of materials is enhanced, teaching and learning become easier while enabling 
teachers to teach well and help pupils understand more what they are taught.  
Figure 4. 7:New Tools enhancing quality of materials 
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Furthermore, the interviews with the heads of schools confirm the significance of the 
tools for the development of quality education. The following quote is taken from 
one of the head teachers who were interviewed during this study: 

New tools have enhanced the materials teachers use as teaching 
aids towards quality education provision. These teaching aids not 
only help teachers but also have resulted in pupils like lessons 
taught by the assistance of teaching aids (Head of School interview 
from school P4 in August 2020). 

The confirmation by the heads of schools gives good hope because they understand it 
and likely to make close follow-up in their respective schools. 
4.3.5New Tools Improving Monitoring and Evaluation[M&E] 
The findings in Figure 4.5 show that 13.3% of respondents were in agreement while 
86.7% strongly agreed that the new tools help to improve monitoring, evaluation and 
feedback mechanisms when they are applied. This implies that monitoring and 
evaluation have been a tool to aid in providing feedback while proposing steps for 
improvements where necessary.  
Figure 4. 8:New Tools Improving M&E 
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The analysis of the interview responses on the importance of new tools confirmed 
that the usage of the tools has been fruitful something that enables stakeholders to get 
informed of the results. It was found that when new tools are used teachers have been 
able to help pupils to participate fully in learning. An interview with DSQAO 
pointed out that: 

Monitoring and evaluation have aided teachers and ISQAs to find 
the means to balance what to give when teaching pupils and what 
not to be taught as a feedback mechanism that can be provided. 
Thus, the results have been used for the purpose of enhancing 
teaching and learning (Interview with DSQAO). 

4.3.6New Tools Help in Broadening Understanding 
The results in Figure 4.6 show that all the respondents (100%) strongly agreed that 
the tools help to broaden the understanding of the purposes and potential of 
evaluation and assessment. This implies that after teachers’ understanding of the 
purposes of delivering what is needed to pupils, incorporation of parents has been 
easier whereby collaborative learning has been emphasised fully. 
Figure 4. 9:New Tools broadening understanding 
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The interviews with the heads of schools were of the following view: 
New tools have broadened the teachers as well as parents’ 
understanding from the fact that each part has been able to play its 
role while enhancing communication among them (Interview with 
Heads of School P3P5 in August 2019). 

4.3.7New Tools Establishing Direct Links 
The results in Figure 4.7 indicate that 66.7% of respondents agreed while 33.3% of 
respondents strongly agreed that the new tools help to establish a direct link between 
evaluation and assessment directly to improving teaching and learning.  
Figure 4. 10:New tools establishing direct links 

 
An interview with WEOs pointed out that: 

The new tools have enabled the facilitation of teaching and 
learning from the fact that a link has been focused between what is 
evaluated and assessed to enable teachers produce results and 
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disseminate them among pupils’ parents to seek for feedback that 
aid at rectifying where necessary (Interview from WEOs in 
August). 

These results imply that teachers were aware of the tools and could apply them to 
enable evaluation and assessment. 4.3.8New Tools Foster Motivation 
The results in Figure 4.8 show that all the respondents (100%) strongly agreed that 
the new tools help to foster motivation of teachers and students from the fact that 
when teachers and other stakeholders are motivated the use of new tools becomes 
easier.  
Figure 4. 11:New Tools fostering motivation 

 
In a focus group discussion withparents, the following was pointed out to emphasize 
that the tools are useful in strengthening the motivation of teachers: 

New SQA tools have played a great role in fostering motivation 
among teachers and pupils as they focus on transparent processes 
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whereby many members are involved in school evaluation for 
improvement (Pupils’ parents from schools P5 in August). 

4.3.8New Tools Help in engaging all Stakeholders 
The results in figure 4.9 show that 73.3% of respondents agreed while 26.7% 
strongly agreed that the new tools help to engage all stakeholders in continuous 
improvement of instruction and learning. This implies that engaging all stakeholders 
help to teach and learning spur to all while enabling everyone to take his/her part. An 
interview with heads of school pointed out the following. 
New tools engage all stakeholders than the old tools. These have enabled feedback 
improvement among stakeholders while enhancing participation in matters pertaining 
(Heads of School interview for P2 & P4 in August 2020). 
Figure 4. 12:Engaging all stakeholders 
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4.3.9New Tools Building Collective Teamwork 
The results in Figure 4.10 show that 100% of respondents reported that the new tools 
help to build collective team work. This implies that there has been a perception that 
NSQA tools build collective team work.  
Figure 4. 13:Building Collective Teamwork 

 
A focus group discussion among ISQATs pointed out the following. 

New tools have built teamwork spirit among teachers from the fact 
that what need to be shared is done while making sure that a 
collaborative situation is maintained in their day to day teaching 
and learning (FGDs from ISQATs for schools P1 in August 2020). 

4.3.10New Tools Facilitating Students’ Engagements 
Similarly,the results in Figure 4.11 show that 46.7% of respondents agreed and 
53.3% of respondents strongly agreed that the new tools facilitate students’ 
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engagement in learning. This implies that pupils need to be engaged in the learning 
activities that enable them to perform better. 
Figure 4. 14:Tools facilitating students’ engagements 

 
The focus group discussion among ISQATs was of the following: 

The commencement of new tools has enhanced students’ 
engagement in learning as teachers are able to provide assignments 
to them and assist them towards good performance. This has been 
vivid in their examinations they do (FGDs for ISQATs from school 
P2 in August 2020)  

4.3.11New Tools being User Friendly 
The results in Figure 4.12 show that 33.3% of respondents stated as true while 66.7% 
of respondent stated as very true that the new tools are more user friendly than the 
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previous ones as these incorporate many stakeholders. This implies that new tools 
facilitated well teaching and learning as they were used by stakeholders in a lovely 
manner.  
Figure 4. 15:Tools being User Friendly 

 
A focus group discussion with ISQATs pointed out that: 

New tools have facilitated teaching and learning in a friendly way as teachers 
and pupils’ parents see their impact. Through their use, stakeholders come 
together and discuss issues that end up with consensus something that help in 
enhancing performance (FGDs from ISQATs for schools P3 in August 2020) 

4.3.12New Tools Facilitated Creativity 
The results in Figure 4.13 show that 66.7% of respondents stated as true while 33.3% 
of respondents reported as very true that the new tools facilitate creativity among 
teachers. This implies that, new tools have aided teachers to explore alternative ways 
of shaping their teaching.  
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Figure 4. 16:Tools Facilitating Creativity 

 
The interview with heads of school also pointed out that: 

We find creativity among teachers with regard to producing 
teaching aids; planning teaching sessions and enabling pupils 
understand what is taught. Although pupils have been found to be 
overcrowded in classrooms, teachers have been able to manage 
them and find means to assist in order to raise understanding and 
performance in examinations (Heads of school from P4 in August 
2020). 

4.3.13 Simplification of Work 
The results in Figure 4.14 show that 53.3% of respondents stated as true while 46.7% 
of respondents stated as very true that the new tools simplify work for the teachers.  
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Figure 4. 17: New Tools Simplify Work 

 
The interview with WEOs focusing on how new tools help in simplifying teaching 
and learning had the following view. 

With the new tools, majority of teachers are knowledgeable as they 
prove that new tools simplify teaching and learning. For example, 
teachers do assist pupils with brain storming questions that help in 
understanding their capacity to utilize the environment they live in 
to relate with what is taught (Interview with WEO in August 
2020). 

Another WEO added 
Some pupils have proved their understanding and relating what is 
found in their environment with what is taught. Through this, 
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participation of pupils has been higher than before (Interview with 
WEO in August 2020). 

These findings imply that new tools helped teachers to work in a welcoming situation 
than before. 
4.3.14 A Teacher is a Partner and Not an Observer in Using New Tools 
The results in Figure 4.15 indicate that 40% of respondents stated as true while 60% 
of respondents stated as very true as with the new tools a teacher is a partner not an 
observer. This implies that respondents had knowledge on the matter whereby being 
a partner necessitated each stakeholder to be equally participating fully and enabling 
pupils enhance that spirit.  
Figure 4. 18:A Teacher is a neither a Partner nor an Observer 

 
The findings from the analysis of the questionnaire responses matches those obtained 
through focus group discussion with ISQATs. One of the quotes from the FGDs is 
presented below: 
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With the advent of new tools, teachers have become partners in 
teaching and learning. They aid pupils in discussion on lessons 
taught while enabling pupils use their understanding to come out 
with solutions that are shared in groups. This situation has enabled 
pupils participate fully and like subjects taught (FGDs with ISQATs 
from schools P4 in August 2020) 

Development of learner centred approach is the central focus of all education 
stakeholders. Thus, the remarks by the ISQATs develop an implication that teaching 
and learning is primary schools in improved. 
4.3.15 New Tools Ensure Transparency 
Additionally, the results in Figure 4.16 indicate that 60% of respondents stated as 
true while 40% of respondents stated as very true that the new tools ensure 
transparency in teaching and learning process. The results imply that with new tools 
that enhance transparency all stakeholders have become integrated.  
Figure 4. 19:New Tools EnsureTransparency 
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An interview with DSQAO pointed out the following; 
Stakeholders point out that transparency has been ensured among themselves 
due to the advent of new tools. We see parents coming for meetings and 
sharing their views that help in facilitating teaching and learning of their 
children. When there are issues that pertain children, parents have been able 
to communicate with teachers to rectify the situation. These collaborative 
efforts are the results of transparency enhancement (Interview with ISQAO in 
August 2020) 

4.3.16 New Tools Help Teachers to Focus on Key Issues 
The results in Figure 4.17 show that 40% of respondents stated as true while 60% of 
respondents stated as very true that the new tools help teachers to focus on key issues 
such as lesson plan, schemes of work, teaching and helping children understand 
lessons taught that facilitate teaching and learning.  
Figure 4. 20:Helping Teachers Focus on Key Issues 
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An interview with one of the WEOs pointed emphasized the following. 
Teachers have been able to focus on issues that pertain teaching and 
learning such as preparations of lesson plans before teaching, 
developing schemes of work that guide them all the semester or the 
year while making sure that teaching aids are prepared to help pupils 
understand well what is taught. It is from that focus that 
enhancement of performance has been obvious (Interview with 
WEO in August 2020). 

4.3.17 New Tools Instilling Confidence among Teachers 
Similarly, the results in Figure 4.18 show that 66.7% of respondents stated as true 
while 33.3% of respondents stated as very true that the uses of new tools instil 
confidence among teachers. This implies that with new tools stakeholders have been 
confident on matters they are assigned to while utilising them for enhancing 
performance and productivity. 
Figure 4. 21: Instilling confidence 

 



48 

An interview with one of the heads of school resulted in the following: 
We find teachers being confident in teaching. This did not come by 
from nothing but due to the use of new tools techniques. (Interview 
with Head of School in August 2020). 

Another teacher added the following during an interview: 
The techniques used by teachers have enabled them to facilitate 
teaching and learning with confidence something that is supported 
by stakeholders (Interview with Head of School in August 2020). 

The statements above are in agreement with human relations theory introduced by 
Elton Mayo who thought that the productivity of workers could increase by meeting 
their social needs at work and by promoting their interaction between them. As the 
new tools have facilitated interaction among stakeholders the affirmation by Mayo is 
proved. According to Mayo, workers need to be treated decently and should be 
involved in decision-making processes as reported by (Sergiovan & Starratt1993). 
4.3.18 New Tools Eradicating Kingship 
On the other hand, the results in Figure 4.19 show that 66.7% of respondents stated 
as true while 33.3% stated as very true that new tools help in eradicating 
kingship/queen-ship of quality assurance officers.  
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Figure 4. 22:New tools eradicating kinship 

 
An interview with DSQAO pointed out that; 

The new tools have helped to alleviate laziness that was 
necessitated by availability of kinship among stakeholders 
something that diminished teachers’ teaching morale. It came a 
time that teaching could not progress well due to the favouritism 
and nepotism. Thus, new tools facilitated the removal of such 
practices (Interview from DSQAO in August 2020). 

This implies that, new tools have removed the reliance of nepotism or the other types 
of favouritism while focusing on confidence and the way of performing issues.  
4.3.19 Positivity of New Tools 
Moreover, the results in figure 4.20 show that 53.3% of respondents stated as true 
while 46.7% of respondents stated as very true that teachers are positive about the 
new tools for SQA unlike the previous inspection system. This implies that the new 
system seems to be better than the previous one as this engages stakeholders that the 
previous one did not engage in the process of facilitating teaching and learning. 
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Figure 4. 23:Positivity of New tools 

 
A focus group discussion with ISQATs had the following. 

Teachers perceive the new tools as helpful in their teaching process. 
This kind of perception has led them to become positive in using 
them to aid teaching and learning (FGDs with ISQATs in August 
2020). 

The results indicate that teachers became conversant with the new tools as they 
proved to beuser-friendly something that facilitated creativity and simplification of 
work than the old system. The new tools enabled teachers to become partners in the 
teaching and learning from the transparency envisaged in the teaching and learning 
process. The new tools improved monitoring, evaluation and feedback provision in 
facilitating teaching and learning.  
The objective may be summarised as follows. New tools encompass school self-
evaluation, external evaluation (including inspection), the evaluation of teachers and 
school leaders, and student assessments than the old ones. The new tools proved to 
involve many people to achieve the learning outcomes from the fact that they have 
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been perceived as the solution to school-related supervision challenges than the old 
ones. Additionally, new tools have helped the availability of continuous follow-up to 
bring anticipated changes thereby facilitating creativity among teachers and 
simplifying their works. 
4.4 Extent to which New School Quality Assurance Tools Facilitate 

Improvement of Teaching and Learning 
The second objective of the study examined the extent to which NSQA tools 
facilitate the improvement of teaching and learning. Thus, respondents were 
requested to provide their views regarding the matter where interviews and focus 
group discussions were carried out. Generally, the stakeholders understanding about 
the extent to which NSQA Tools facilitates the improvement of teaching and 
learning can be explained clearly by the following issues; 
4.4.1 Effectiveness of NSQA Tools in Facilitating Teaching and Learning 
Through interviews with the DSQAO,WEOs and FGDs to pupils’ parents, the 
findings revealed that NSQA tools have been effective in facilitating teaching and 
learning and bringing positive effects in teaching and learning. It seems that the 
NSQA tools facilitate teaching and learning by helping teachers enable pupils to 
participate in learning through interactions. The new tools enabled pupils’ parents to 
come together and evaluate the school while enhancing pupils to become critical of 
what they learn. One of the DSQAO had this to say: 

NSQA tools have been effective from the fact that teachers have 
been able to help pupils in the whole process of learning and 
supervision. When there are setbacks, teachers conduct discussions 
with pupils to solve the challenges they encounter (interview with 
DSQAO in August 2020). 

One of the pupils’ parents added that: 
NSQA tools enabled us and teachers involve in evaluating schools’ 
development something that was absent previously. This is a great 
achievement towards stakeholders’ involvement and obligations 
(FGDs with parents in August 2020). 



52 

Also one of WEOs had this to say that: 
NSQA tools have necessitated changes to challenge teachers 
through discussions done with pupils. This has been obvious when 
we supervise teachers at school whereby pupils are able to reflect 
on what they learn by finding answers for their own without relying 
on their teachers (interview with WEO in August 2020). 

The above statements show that effectiveness through the use of new tools is 
obvious. Thus, stakeholders seem to adhere to the new outlook and find solutions 
collaboratively. These statements are in agreement with Sergiovanni and Starratt 
(2007) who reported that, in education and schooling processes, teachers and 
stakeholders are regarded as whole persons in their own right rather than as packages 
of skills, aptitudes and energy to be utilized by school inspectors and administrators. 
4.4.2 New SQA Tools Aid School Meetings that Facilitate Teaching and 

Learning 
Through FGDs with pupils’ parents and interview conducted with heads of schools, 
the findings show that the New SQA tools aided a lot in facilitating teaching and 
learning by95% that emphasised parents’ involvement in school meetings with 
teachers for the purpose of knowing what their pupils do and how they can assist 
their children in learning. The FGDs with pupils’ parents had the following to say: 

New SQA tools have enabled us to know our children’s learning 
challenges when we meet at school where reports for our children 
are provided. This has assisted us and provided a room for 
assistance at home when needed. Through these school meetings, 
parents have been able to improve their home environment for the 
purpose of helping the pupils towards performance (FGD with 
parents in August 2020). 

One of the Heads of School had the following to say: 
It has been a success to help our pupils when meetings are held 
where parents know the challenges we encounter thereby being 
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able to solve many challenges that face teachers during teaching 
and learning (Interview with Heads of School P1 in August 2020). 

It was noted that heads of school recognize the role played by the new tools in 
improving teaching and learning where each stakeholder is involved. Also, heads of 
school and pupils’ parents added that with new tools, school quality assurers have 
been helpful for the attainment of educational goals. 
4.4.3 New SQA Tools Build Stakeholders’ Relationship 
It was found that new tools have resulted in stakeholders building relationship that 
has been enhanced when meetings are normally done. These normal meetings that 
are associated with good communication have paved the way towards a better 
learning environment. Through interview with ISQATs and pupils’ parents, the 
findings revealed that new tools brought about friendship that has enhanced teaching 
and learning. Also, the new tool brought satisfaction in teaching and learning due to 
relationship building among stakeholders such as teachers, pupils’ parents, and heads 
of school, District Officers and others. The interview with DSQAO had the following 
view: 

New SQA tools have enhanced teaching and learning through 
relationship building with pupils’ parents and other stakeholders. 
This has been given a priority as well as providing an opportunity 
to satisfy the stakeholders’ interest when education provision 
results in a good performance (interview with DSQAO in August 
2020). 

The statements above are in agreement with Sergiovanni and Starratt (2007) who 
reported that school inspectors need to create and create good relationships with 
other stakeholders through facilitating a sense of satisfaction among stakeholders. 
The assumption is that satisfied stakeholders would work together and harder for the 
attainment of goals. 
4.4.4 Interactive Nature of New Tools that Improve Teaching and Learning 
The findings show that new tools have improved teaching and learning by enhancing 
interactions among stakeholders. It was found that with the help of new tools, 
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teachers are able to interact with parents in order to provide feedback to children 
while parents being able to assist when needed. The focus group discussion with 
pupils’ parents resulted in the following view; 

We are able to call teachers when we find difficulties or need to 
know the progress of our children. In the same way, teachers have 
been able to call parents whenever they see any divergence in 
pupils’ academic performance. This interactive nature has resulted 
in pupils’ learning progress and performance (FGDs with parents 
in August2020). 

The statements above concur with Billah (2016) who reported that the role of quality 
assurance application seeks to ensure proper interaction and effectiveness of 
objectives and goals of the sector that is performed in respect institutions. It is found 
that when the institution provides room for outsiders to engage themselves in 
evaluating it, many views for development as well as feedback provision is given 
that shows a sense of ownership among stakeholders. Moreover, school quality 
assurers’ reports aid teachers on paradigm shift that insist on the use of participatory 
learning methods and techniques to help pupils understand what is being taught in an 
interactive manner.  
4.4.5 New SQA Tools FacilitateTeam Work 
The findings show that new tools facilitated teamwork through incorporating various 
stakeholders. Through FGDs with ISQA teachers, the findings show that the NSQA 
tools have been found as good tools because they insist stakeholders work asteams 
something that improves teaching and learning to pupilsfor better performance. 
Better performance in teaching and learning can be judged through team working 
whereby teachers can discuss better ways thatare used in teaching for better 
education improvement. The FGDs from ISQA teachers had the following to say: 

NSQA tools make us to be free in preparing the lesson plan and all 
related activities by working closely and cooperatively with others 
whenever needed(FGDs with NSQA in August 2020). 
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The other FGDs from ISQA teachers pointed out as follows: 
NSQA tools have facilitated teamwork that has brought changes in 
pupils’pass ratethrough cooperative efforts of each stakeholder. 
This has been vivid through staff meeting where discussions on 
how better teaching can be carried out (FGDs from ISQATs in P2 
in August 2020). 

It is concluded that new tools have facilitated the improvement of teaching and 
learning to the extent that their effectiveness has brought about positive effects such 
as enabling teachers to solve the challenges that they encounter in teaching. 
Likewise, new tools have aided the availability of school meetings between teachers 
and parents for the purpose of discussing the progress of pupils and coming out with 
solutions. Moreover, new tools have built stakeholders’ relationships and through 
interaction, feedback has been provided in a timely manner. Yet, teamwork building 
through the use of new tools has been enhanced. 
4.5 Prospects and Challenges of Using the New School Quality Assurance Tools 
Objective three intended to examine the prospects and challenges of using NSQA 
tools. The new tools have come out with prospects and challenges. Respondents were 
required to provide their understanding of the matter that resulted in different views. 
This was discussed in two parts which are prospects and challenges of using NSQA 
tools as follows; 
4.5.1 Prospects on Using the New School Quality Assurance in Teaching and 

Learning 
The prospects of education stakeholders on the NSQA tools were reflected through 
the following parts: 
i) Relationship Building 
The findings show the availability of relationship building as among the prospects 
from the use of new tools. This was attested by the interview with the WEOs who 
reported that the new tools have enhanced the relationship among stakeholders. The 
following is a quote from the interview with one of the WEOs: 
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We see the upcoming relationship building among stakeholders 
due to the new tools use. This is a good way towards enhancing 
teaching and learning. What was not attended before is nowadays 
attended through a cooperative way (Interview with a WEO in 
August 2020) 

Through the FGDs with ISQA teachers, the findings show that NSQA tools built 
relationships among parents, teachers and other education stakeholders. It was 
further found that in order NSQA tools to facilitate better performance in teaching 
and learning there should be team-working. One ISQA teacher in FGDs had the 
following to say: 

NSQA tools have resulted in relationship building and improving 
communication between teachers and other education stakeholders 
while enhancing feedback to school supervision and follow-up in a 
timely manner thereby overcoming the challenges that may come 
by (FGD NSQA in August 2020) 

Thus, the success of any tool is dependent on relationship building among 
stakeholders that enhance and facilitate teaching and learning.The advent of new 
tools has enabled teachers to acquire new skills from the quality assurers; thus, 
enabling positive academic advancement of knowledge among teachers. Parents’ 
support at home, the teacher organisation of learning and the individual pupil’s 
willingness to learn, school environment and teaching and learning materials are 
essential pre-requisites towards quality education provision. 
4.5.2 New Tools Improving Communication among Stakeholders 
Communication is the means through which stakeholders deliver what is required for 
the purpose of enabling stakeholders fulfill their goals. The use of new tools seemed 
to enhance communication among teachers and parents where pupils have been 
assisted and oriented towards good path in learning. Through FGDs from ISQA 
teachers the findings revealed that, the NSQA tools enhanced meeting with 
stakeholders. The meetings are held in order to enable stakeholders to know what 
pertains to the school for the purpose of evaluating teaching and learning of pupils 
whereby the enhancement of communication between teachers, parents and 
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DSQAOs seems to simplify teaching and learning due to communication among 
stakeholders. The FGDs with the ISQA teachers had the following to say: 

When meetings are held, stakeholders get the opportunity to give 
their views. We discuss issues of the learning progress of pupils 
where stakeholders such as parents help in solving the challenges 
that are raised by teachers upon pupils. Also, parents give their 
overview and the way to help each other for the facilitation of 
teaching and learning. What is decided has been communicated to 
DSQAOs as feedback something that helps in improvingteaching 
and learning. Therefore, communication through such meetings 
has been important towards the learning progress of pupils (FGD 
with ISQATs in school P4 in August 2020) 

The statements above concur with Jones and Tymms (2014) who reported that school 
inspectors or quality assurers need to insist heads of school to hold meetings with 
stakeholders in order to enhance communication among them. This situation creates 
the relationship with teachers where the use of sound communication style enables 
teachers not only accepting feedback on their teaching but also to use the findings to 
bring improvement in their teaching and learning approaches reflecting on the 
stakeholders’ feedback. 
4.6 Challenges Emanating from the Use of NSQA Tools 
The challenges in using NSQA tools for teaching and learning were reflected on the 
following issues: 
4.6.1 Inadequate Resources 
There has been a big cry among stakeholders with regard to inadequate teaching and 
learning resources in primary schools in Tanzania. Although, the government tries its 
level best to alleviate this challenge, resources provided seem to be inadequate. In an 
interview with DSQAOs it was found that there have been inadequate human and 
physical resources in schools something that hinders teaching and learning. The 
following are the view provided: 
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The advent of fee free education in 2015 has resulted in inadequate 
resources such as classrooms, desks, books, teachers’ houses, 
toilets and the like. The absence of these resulted for example the 
overcrowded pupils that are associated with poor teaching and 
learning environment (DSQAOs in August 2020) 

Similarly, through the interview with Heads of school it was revealed that there have 
been few infrastructures to enable teaching and learning something that result in 
shifts. Heads of school had the following view: 

We face inadequate infrastructures such as classrooms, toilets and 
teachers’ houses. These infrastructures hinder the provision of 
quality education from the fact that teachers are found to teach 
pupils in an overcrowded classroom while facing difficulties in 
attending them (Interview for Head of school P5 in August 2020). 

The interview with WEOs resulted in following: 
The schools we supervise are in crisis with inadequate teachers. 
This affects teaching and learning as these few teachers are 
overloaded and are obliged to teach lessons beyond their capacity. 
Here, the quality of education is jeopardized (Interview with WEO 
in August) 

On the other hand, the focus group discussion with ISQATs pointed out that: 
There has been a delay of teaching and learning resources at school 
something that results in poor performance of pupils (FGDs for 
ISQATs in school P3 in August 2020) 

Furthermore, an interview with one of the heads of school pointed out that: 
There has been a push by the government to sensitize the 
community to contribute to classroom building, food for pupils, 
security matters, and utility [electricity and water] contribution 
something that becomes a burden to poor people (Interview with 
head of school P3 in August 2020). 
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The challenges that encounter education provision in primary schools have been 
vividly reported. Some have been solved while others have not fully solved. This 
facilitates poor quality teaching and learning. The statements above concur with 
Joseph (2012) who reported that the challenges encountering schools in developing 
countries include; lack of resources and inefficient supervision system. Others 
include quality assurance process such as corruption among teachers, administrators, 
instructional materials and unqualified teachers. Moreover, what needs to be 
emphasized is to ensure that pupils are learning in a conducive school environment, 
to advice and support teachers so as to enhance their efficiency and effectiveness 
through quality control, careful observation and evaluation of the school that leads to 
good performance of pupils. It is from that background that Mayo cited by Sergiovan 
and Starratt (1993) thought that the productivity of workers could increase by 
meeting their social needs at work and by promoting their interaction between them.  
4.6.2 Irregular Quality Assurers’ Visit to Schools 
Quality assurers need to regularly visit schools in order to provide timely advice for 
the promotion of good teaching and learning. The findings show that there have been 
irregular visits to the surveyed schools. Through FGDs with pupils’ parents the 
findings show that with the introduction of NSQA tools that go hand in hand with fee 
free education provision, quality assurers have been overloaded with the increase of 
schools and the pupils. Pupils’ parents had the following to say: 

We need DSQAOs to visit our schools regularly to know the 
challenges facing schools, discuss with other stakeholders how to 
overcome them and alleviate them in a timely manner for school 
improvement (FGD with parents in school P5 in August 2020). 

The availability of irregular visits among quality assurers The statement above 
concurs with Meys (2016) affirmation that the challenges for inspecting schools in 
many countries include irregular visits by inspectors during specified times.Also, the 
results found that for pupils to pass or fail in examinations there are so many factors 
that are involved including stakeholders’ disintegration and regular visits. If parents, 
teachers and pupils are not in collaboration and there are no regular visits, quality 
education provision may be in jeopardy.  



60 

4.6.3Lack of Detailed Support among Stakeholders on Teaching and Learning 
The findings show that there has been a lack of support among stakeholders when 
required for the facilitation of teaching and learning. Through interviews with Heads 
of schools it was found that some of stakeholders are not cooperating fully in 
meetings that may help them to come up with good decisions in solving the 
challenges facing schools and teachers in teaching and learning. One head of school 
had to say this about the support from DSQAOs: 

Inorder NSQA tools to overcome our challenges in teaching and 
learning, what is needed is DSQAOs to provide seminars to 
teachers in order to enable them acquire skills and knowledge 
relevant for the facilitation of teaching and learning (Interview 
with Head of school P4 in August 2020). 

Other WEOs reported that school quality assurance offers to provide little advice on 
how to teach various subjects and on the proper use of teaching and learning 
materials something that does not help fully teachers in solving the challenges they 
meet. It was found that if there is no fully support provided, teachers are in a position 
to fail in rectifying some of the challenges they encounter in the teaching and 
learning process. The findings are in agreement with Ehren and Visscher (2008) who 
shared a common understanding that there should be full support among stakeholders 
in order to create an environment that facilitates teaching and learning. As the goal of 
school quality assurance is to monitor and improve the quality of education 
delivered, the teacher(s) should be helped on how to teach a particular subject. Thus, 
provision of training opportunities to teachers on how to handle their classroom, 
provision of financial support on time by the government and from all education 
stakeholders would bring improvements on the teaching staff as well as to raise the 
good mood in teaching process. 
This objective provides the prospects meaning that the possibility or likelihood of 
some future events occurring and challenges emanating from the use of new tools. It 
has been found that new tools built confidence, team work, and relationship among 
stakeholders towards enhancing pupils’ performance. Moreover, with regard to 
challenges, there have been inadequate resources that hindered the facilitation of 
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teaching and learning, irregular quality assurers’ visits to schools and lack of detailed 
support from quality assurers who would aid stakeholders acquire skills and 
knowledge relevant for the facilitation of teaching and learning. 
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CHAPTER FIVE 
SUMMARY, CONCLUSION, AND RECOMMENDATIONS 

5.1Introduction 
This chapter presents the summary, conclusions, and recommendations drawing from 
the study findings. It starts with the summary and then proceeds with the conclusion 
and finally the recommendations for actions and further studies follow. 
5.2Summary 
The study explored the education stakeholders’ perception of the effectiveness of 
new school quality assurance tools in public primary schools in Kilolo District. This 
study was guided by three objectives namely; 

i)  To explore the perception of stakeholders on the effectiveness of the 
new SQA tools  

ii)  To examine how the new SQA tools facilitate the improvement of 
teaching and learning  

iii) To determine the prospects and challenges of using the new SQA tools  
The conceptual framework contained the dependent variable that focused on the 
effectiveness of new school quality assurance tools, the independent variables that 
included the perception of stakeholders, the extent to which new tools facilitate 
teaching, and learning and the prospects and challenges for the use of new tools. 
Also, it contained the intervening variables namely the inspectorate officers and the 
tools used. 
Case study research design was used while the study being conducted in Kilolo 
District focused on utilizing both quantitative and qualitative approaches. A total of 
five primary schools were sampled that involved only public primary schools. A 
sample size of 54 respondents was used where interviews, focus group discussions 
and questionnaires were employed as tools to enable data collection. Data analysis 
was done through the use of descriptive analysis for quantitative data while thematic 
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analysis was used for qualitative data. Moreover, ethical considerations were adhered 
to enable each participant to have room to participate. 
The major findings showed that: 

 The new SQA tools were perceived as effective from the fact that they have 
aided teachers to develop and produce instructional materials that helped in 
facilitating teaching and learning. Also, the new tools aid in assessing 
teaching and learning while improving monitoring, evaluation and feedback 
provision.  

 The new SQA tools facilitated the improvement of teaching and learning by 
enabling teachers to solve the challenges they encountered in teaching. Also, 
the new tools have built stakeholders’ relationship while through interactions 
with stakeholders, feedback has been provided on time to let each stakeholder 
play his/her own roles. By doing so, teamwork building through the use of 
new tools has been enhanced. 

 The prospects that emanated from the use of new SQA tools include 
relationship building and improving stakeholders’ communication. The 
challenges include the availability of inadequate resources, irregular quality 
assurers’ visits to schools and lack of detailed support from quality assurers. 

5.3Conclusion 
Based on the study objectives, the following can be concluded as follows: 

i) Since stakeholders perceive SQA tools as effective as they have aided in 
assessing facilitating teaching and learning, it is fair to conclude that new 
system of SQA is more improved and useful than the previous system of 
inspection. However, more knowledge and skills need to be provided through 
seminars and workshops to enhance stakeholders’ understanding. 

ii) The new SQA tools have facilitated the improvement of teaching and 
learning than the previous system of inspection. Such improvements need to 
be enriched with the provision of adequate funding to enable stakeholders to 
participate fully. 
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iii) The new SQA tools seemed to be very user friendly among stakeholders yet 
with some inadequacies. To succeed frequent follow-ups need to be done for 
the enhancement of quality and efficient teaching and learning. 

5.4Recommendations 
5.4.1Recommendations ofNSQA Tools for Action 
In light of the above research findings and conclusions, the following are the 
recommendations for action and further studies: 
i) The new SQA tools have been perceived as the major means to improve quality 

education. This perception needs to be enhanced to fulfil stakeholders’ 
expectations.  

ii) The use of new SQA tools facilitated the improvement of teaching and learning in 
the study area. This enabled pupils’ academic performance. Thus, stakeholders 
need to collaborate to enable improvements in teaching and learning. 

iii) The use of new SQA tools showed prospects and challenges. The prospects need 
to be enhanced while solving the challenges that occur. 

5.4.2 Recommendations for Further Studies 
It is advised that further studies be done on the following issues: 

 Another study could be done to find the role played by teachers in facilitating 
teaching and learning using NSQA tools. 

 Another study could be done to examine if NSQA tools have facilitated 
quality education provision in rural areas. 

 The study should be done to explore how the role of quality assurers in 
supervising schools has resulted in academic performance of pupils. 
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APPENDICES 
Appendix 1:Questionnaire for ISQAs (teachers) 

Preliminary Information 
a. Name of the school _______________________________________ 
b. Sex of the respondent ____________________________________ 
c. Level of education of the respondent_________________________________ 
d. Work Experience in (years)_______________________________________ 

Perception on the effectiveness of the new SQA tools   
You are kindly requested to indicate your agreement or disagreement by ticking in 
the appropriate box regarding your perception aboutthe effectiveness of the new 
school quality assurance tools. In your responses, use the following words to indicate 
your perception about the given statements; 1) Strongly Disagree. 2) Disagree 3) 
Agree 4) Strongly Agree] 
NB: The correct answer depends on your own perception 

Statements 
Str

ong
ly 

Dis
agr

ee 
Dis

agr
ee 

Ag
ree

 
Str

ong
ly 

agr
ee 

I am aware and well informed about the new SQA tools.     
The new SQA tools help in the development and production 
of instructional materials as compared to previous ones. 

    

The new tools help to enhance student assessment 
procedures 

    

The new tools help to enhance the quality of materials used 
for teaching and promotion of learning. 

    

The new tools help to improve monitoring, evaluation and 
feedback mechanisms. 

    

The tools help to broaden the understanding of the purposes     
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and potential of evaluation and assessment. 
The new tools help to establish a direct link between 
evaluation and assessment directly to improving teaching 
and learning. 

    

The new tools help to foster motivation of teachers and 
students. 

    

The new tools help to engage all stakeholders in continuous 
improvement of instruction and learning. 

    

The new tools help to build collective teamwork.     
The new tools facilitate student’s engagement in learning.     
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Appendix 2: Questionnaire for teachers 
Preliminary Information 

a. Name of the school _______________________________________ 
b. Sex of the respondent ____________________________________ 
c. Level of education of the respondent_______________________________ 
d. Work Experience in (years)_____________________________________ 

You are kindly requested to indicate your agreement or disagreement by ticking in 
the appropriate box regarding your perception about the effectiveness of the new 
school quality assurance tools. Use the following words to indicate your perceptions; 
1) Completely not true 2) Not true 3) True 4) Very true  
NB: The correct answer depends on your own perception 

Statements Completely 
not true 

Not 
true 

True Very 
true  

I am well informed about the new tools 
for SQA. 

    

The new tools are more users friendly.     
The new tools facilitate creativity among 
teachers. 

    

The new tools simplify work for teachers.      
With new tools, a teacher is apartner not 
an observer. 

    

The new tools ensure transparency in 
teaching and learning process. 

    

The new tools help teachers to focus on 
key issues regarding teaching and 
learning. 
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The uses of the new tools instill 
confidence among teachers. 

    

The new tools help to eradicate 
kingship/queen-ship of quality assurance 
officers.  

    

Generally, teachers are positive about the 
new tools for SQA unlike the previous 
inspection system.  
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Appendix 3: Interview Guide for DSQAOs 
Preliminary Information 

a. Name of the school _______________________________________ 
b. Sex of the respondent ____________________________________ 
c. Level of education of the respondent____________________________ 
d. Work Experience in (years)___________________________________ 

a. What is the general perception of educational stakeholders on the new SQA 
tools? 

b. What is your personal reaction on the new SQA tools? 
c. To what extent do you think the new tools for SQA are effective in enhancing 

teaching and learning in primary schools? 
d. What are the perceived the prospects and challenges of the new SQA tools in 

the future education version system of Tanzania? 
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Appendix 4:Interview Guide for WEOs 
 Preliminary Information 

a. Name of the school _______________________________________ 
b. Sex of the respondent ____________________________________ 
c. Level of education of the respondent_______________________________ 
d. Work Experience in (years)____________________________________ 

a. How do you perceive the introduction and use of the new SQA tools? 
b. To what extent do you think the new tools are effective in facilitating 

teaching and learning in schools? 
c. In your experience, how do the stakeholders perceive these new tools for 

SQA? 
d. How are the new tools helping you to perform your duties effectively? 
e. What are your perceptions the prospects and challenges of the new SQA tools 

in education system in Tanzania? 
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Appendix 5:Interview Guide for Head Teachers 
Preliminary Information 

a. Name of the school _______________________________________ 
b. Sex of the respondent ____________________________________ 
c. Level of education of the respondent_______________________________ 
d. Work Experience in (years)____________________________________ 

a. How do you perceive about the introduction and use of the new SQA tools? 
b. To what extent is the new tools are effective in facilitating teaching and 

learning in schools? 
c. In your experience, how do the stakeholders perceive these new tools for 

SQA? 
d. How do the new tools helping you to perform your duties effectively? 
e. In your opinion, the teachers happy with the use of these tools? 
f. How do you perceive the prospects and challenges of the new SQA tools in 

education system in Tanzania? 
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Appendix 6:Focus Group Discussion Questions (For all groups) 
a. What are your comments about the new tools for SQA? 
b. How do you perceive the role of school quality assurance officers with the 

use of the new tools?  
c. What is the contribution of the new tools in teaching and learning in schools?  
d. To what extent do the new tools help to solve the challenges/weaknesses 

related to teaching and learning in schools?  
e. How better should the quality assurance officers at all levels perform the 

duties towards improvement of teaching and learning in our schools? 
f. Do you see any prospects with the use of the new tools? 
g. Do you see any solutions to any challenges of using these new tools? 
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Appendix 7: Informed consent Form 
Dear participant, I am Zenaide, D. Mzena a Master of Arts with Education student at 
the University of Dodoma (UDOM). I am currently conducting a study on 
“Education Stakeholders’ Perception on the Effectiveness of New School 
Quality Assurance Tools: A case of Public Primary Schools in Kilolo District”. 
This is a part of the requirements for the award of a master degree of arts in 
education. The main aim of the study is to explore the education stakeholders’ 
perception on the effectiveness of school quality assurance tools in public primary 
schools. 
You are kindly asked to voluntarily participate in this study as you are potential and 
important stakeholder. To accomplish this, therefore you will have to present your 
views, experiences, understanding, and recommendations through either focus group 
discussions or interviews sessions which will take at least 30 minutes. More 
information on this matter will be supplemented by documentary reviews and 
through observations. 
For the issue of serving time and collecting the needed information without losing 
any information, the conversations will be recorded (on your wish). However the 
information recorded will be kept confidential and used only for academic purposes 
only. Neither your names nor status be revealed in any way when writing the final 
report. 
However, as mentioned before, you are voluntarily asked to participate in the study 
or withdrawal from it at any time when need arises. Thus, you are kindly asked to 
give your concert by committing yourself though your names and signature to show 
that you are well informed and accept to participate throughout the study. 
Participant’s name…………………………….signature…………………. 
Researcher’s name…………………………….signature………………….  
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Kitambulisho 1: Hojaji kwa ajili ya wadhibiti ubora wa ndani(walimu) 
Taarifa za Awali 

a. Jina la shule__________________________________ 
b. Jinsi ya mjibu hojaji_________________________________ 
c. Kiwango cha elimu____________________________________ 
d. Uzoefu kazini___________________________________ 

Mtazamo juu ya utaratibu mpya wa udhibiti ubora mashuleni 
Tafadhali unaombwa kuonesha kukubalian au kutokukubaliana kwako juu ya ufanisi 
wa utaratibu mpya wa udhibiti ubora shuleni, kwa kuweka alama ya vema katika 
kisanduku kinachohusika kulingana namtazamo wako. Zingatia yafuatayo:-1) 
Sikubali kabisa 2) Sikubali 3) Nakubali 4) Nakubali kabisa 
Muhimu:Jibu sahihi litategemea mtazamo wako binafsi. 
 
 Maelezo 

Sikubali 
kabisa 

Sikubali Nakubali Nakubali 
kabisa 

Kwa ujumla nina uelewa kuhusiana na 
utaratibu mpya waudhibiti ubora wa 
shule. 
 

    

Utaratibu mpya wa udhibiti ubora wa 
shule unasaidia katika mchakato wa 
kuzalisha miongozo ya zana za 
kufundishia ukilinganisha na hapo awali 
kabla ya kuwepo kwake. 

    

Utaratibu mpya wa udhibiti ubora 
unasaidia katika kuwezesha kufanya 
tathmini kwa mwanafunzi kwa urahisi 
zaidi. 
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Utaratibu mpya unasaidia kuongeza 
ubora wa zana zinazotumika kufundishia 
ili kuoresha ufundishaji na ujifunzaji. 

    

Utaratibu mpya unasaidia kuboresha 
miongozo, kutathmini na utoaji wa 
mrejesho. 

    

Utaratibu mpya unasaidia kuongeza 
uwanda mpana na uelewa juu ya tahmini 
na kufanya upimaji wa ufundishaji na 
ujifunzaji. 

    

Utaratibu mpya huweka mizania kati ya 
upimaji na tathmini katika ufundishaji na 
ujifunzaji. 

    

Utaratibu mpya huwa motisha kwa 
walimu na wanafunzi katika ufundishaji 
na ujifunzaji. 

    

Utaratibu mpya unasaidia kuwashirikisha 
wadau wote wa elimu katika 
mwendelezo wa uboreshaji wa miongozo 
ya kufundishia na kujifunzia. 

    

Utaratibu mpya unasaidia kujenga nguvu 
kazi ya pamoja. 

    

Utaratibu mpya unawawezesha 
wanafunzi kushiriki kikamilifu katika 
ufundishaji na ujifunzaji 
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Kitambulisho 2: Hojaji kwa ajili ya walimu 

Taarifa za Awali 
a. Jina la shule________________________________ 
b. Jinsi ya mjibu hojaji__________________________ 
c. Kiwango cha elimu___________________________ 
d. Uzoefu kazini (Miaka)________________________ 

Tafadhali unaombwa kuonesha kutokubaliana au kukataa kwako kwa kuweka alama 
ya vema katika kisanduku kinachohusika kwa kuzingatia mtazamo wako kuhusiana 
na ufanisi wa utaratibu mpyawa udhibiti ubora wa shule. Zingatia yafuatayo:1) Siyo 
kweli kabisa 2) Siyo kweli 3) Kweli 4) Kweli kabisa 
Muhimu: Majibu sahihi yatategemea mtazamo wako binafsi. 
 
 Maelezo 

Siyo 
kweli 
kabisa 

Siyo 
kweli 

Kweli Kweli 
kabisa 

Nina uelewa kuhusiana na utaratibu mpya 
wa udhibiti ubora wa shule 

    

Utaratibu mpya ni wa kirafiki zaidi     
Utaratibu mpya unawafanya walimu kuwa 
wabunifu katika ufundishaji 

    

Utaratibu mpya unarahisisha kazi kwa 
walimu 

    

Kwa matumizi ya utaratibu mpya wa 
udhibiti uboramwalimu ni rafiki na si 
mwangalizi 

    

Utaratibu mpya unarahisisha mchakato 
wa ufundishaji na ujifunzaji 

    



82 

Utaratibu mpya unamsaidia mwalimu 
kuzingatia mambo muhimu 
yanayohusisha ufundishaji na ujifunzaji 

    

Matumizi ya utaratibu mpya wa udhibiti 
ubora yanamsaidia mwalimu kujiamini 
katika kazi yake 

    

Utaratibu mpya unaondoa ubabe wa 
wadhibiti ubora wa shule 

    

Kwa ujumla walimu wana mtazamo 
chanya juu ya utaratibu mpya wa udhibiti 
ubora wa shule tofauti na mfumo wa 
ukaguzi wa shule uliopita 
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Kitambulisho 3 Muongozo wa usaili kwa ajili ya wadhibiti ubora wa shule wa 
Wilaya 

Taarifa za Awali 
a. Jinsi ya msailiwa_________________________________ 
b. Kiwango cha elimu___________________________________ 
c. Uzoefu kazini (Miaka)___________________________________ 

Maswali ya usaili 
a. Je,upi ni mtazamo wajumla wa wadau wa elimu kuhusiana na utaratibu mpya 

wa udhibiti ubora washule? 
b. Je,una mtazamo gani kuhusiana nautaratibu mpya wa udhibiti ubora wa 

shule? 
c. Je, ni kwa kiwango gani unafikiri utaratibu mpya wa udhibiti ubora wa shule 

una ufanisi katika kuwezesha ufundishaji na ujifunzaji? 
d. Je,kuna fursa na changamoto zipi juu ya utaratibu mpya wa udhibiti ubora wa 

shule katika mfumo wa elimu wa Tanzania kwa wakati ujao? 
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Kitambulisho 4: Muongozo wa usaili kwa ajili ya maafisa elimu kata 
Taarifa za Awali 

a. Jina la kata__________________________________ 
b. Jinsi ya msailiwa_________________________________ 
c. Kiwango cha elimu____________________________________ 

d. Uzoefu kazini (Miaka)___________________________________ 
Maswali ya usaili 

a. Je,umeupokeaje uanzishwajina matumizi ya utaratibu mpya wa udhibiti ubora 
wa shule? 

b.  Je,ni kwa kiwango gani utaratibu mpya wa udhibiti ubora wa shule una 
ufanisi katika kuwezesha ufundishaji na ujifunzaji shuleni? 

c. Kwa uzoefu wako, wadau wa elimu wamepokeaje utaratibu huu mpya wa 
udhibiti ubora wa shule? 

d. Je, utaratibu mpya wa udhibiti ubora wa shule unawasaidia kufanya kazi kwa 
ufasaha? 

e. Je,unautazamaje utaratibu huu mpya wa udhibiti ubora wa shule katika 
mizania ya fursa na changamoto kwenye mfumo wa elimu wa Tanzania kwa 
siku zijazo? 
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Kitambulisho 5: Muongozo wa usaili kwa ajili ya walimu wakuu 
Taarifa za Awali 

a. Jina la shule_________________________________ 
b. Jinsi ya msailiwa________________________ 
c. Kiwango cha elimu___________________________ 

 d. Uzoefu kazini (Miaka)_________________________ 
Maswali ya usaili 

a. Nini mtazamo wako juu ya utaratibu mpya wa udhibiti ubora wa shule? 
b. Ni kwa kiwango kipi unafikiri utaratibu mpya wa udhibiti ubora wa shule 

una ufanisi katika kuwezesha ufundishaji na ujifunzaji shuleni? 
c. Kwa uzoefu wako ni kwa namna gani wadau wa elimu wamepokea 

utaratibu mpya wa udhibiti ubora wa shule? 
d. Je, ni kwa namna gani utaratibu mpya wa udhibiti ubora unakusaidia 

kufanikisha kazi zako kikamilifu? 
e. Je, kwa mtazamo wako walimu wanafurahiamatumizi ya utaratibu mpya 

wa udhibiti uborawa shule? 
f. Kwa mtazamo wako, unafikiri huu utaratibu mpya wa udhibiti ubora 

shuleni ni fursa ya kuboresha mfumo wa elimu wa Tanzania kwa siku 
zijazo? 

g. Je,unadhani kuna changamoto za kukwamisha utekelezaji wa utaratibu 
huu mpya? 
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Kitambulisho 6: Muongozo wa maswali ya majadiliano. 
a. Je,mna maoni gani kuhusiana na utaratibu mpya wa udhibiti ubora wa shule? 
b. Mnazichukuliaje kazi za wadhibiti ubora wa shule na matumizi ya utaratibu 

mpya wa udhibiti ubora wa shule? 
c. Je, utaratibu mpya wa udhibiti ubora wa shule una mchango gani katika 

ufundishaji na ujifunzaji shuleni? 
d. Je, utaratibu mpya wa udhibiti ubora wa shule unasaidia kutatua 

changamoto/udhaifu unaohusiana na ufundishaji na ujifunzaji shuleni? 
e. Ni namna gani nzuri zaidi wadhibiti ubora wa shule wa ngazi zote wanaweza 

kufanikisha kazi zao kufuatia mafanikio ya ufundishaji na ujifunzaji? 
f. Je mnaona kunafaida yoyote kutokana na matumizi ya utaratibu mpya wa 

udhibiti ubora wa shule? 
g. Je,ninjia zipi zinaweza kutumika katika kutatua changamoto za utumiaji wa 

utaratibu mpya wa udhibiti ubora wa shule? 
h. Je, kuna fursa zipi zinazojitokeza katika kutumiautaratibu huu mpya wa 

udhibiti ubora kwenye mfumo wa elimu kwa wakati ujao? Je, kuna 
changamoto zozote mnazoziona? 
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Appendix 8: Ethical Clearance Letter 
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Appendix 9: Research Clearance Letter 
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