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ABSTRACT 

This study aimed to find out factors influencing students‟ drop out in higher learning 

institutions and its emanating consequences. It employed a cross-sectional research 

design, in which mixed research approaches were employed. A sample of 91 

respondents which comprised 6 heads of departments, 2 academic staff, 2 deputy 

deans of students, 75 continuing students, and 6 students who dropped out from 

studies. The study had three objectives: first to find out the factors influencing 

students‟ dropout from studies, second to examine the consequences of students‟ 

dropout from studies and third to explore the strategies on reducing dropout rate of 

students. 

The findings of the study revealed that students‟ drop out from the university is 

attributed to factors related to social, economic, incompetence in academic matters 

and poor discipline among the students, lack of confidence, family separation, 

unemployment, perpetuation of poverty, and social evils. The study suggests that; 

when students join with higher education they should be thoroughly oriented with 

different programs of studies, the university should be directly involved in selection 

of students to join in, the university should strengthen guidance and counseling unit 

and quality assurance unit should do strict follow up of what is delivered to students. 

The study ends by recommending that university administration should; improve 

teaching and learning environment, lengthen English course for foreign students, 

establish a unit to deal with foreign students‟ matters,  recruit professional 

counselors, and ensure academic staff undergo professional teaching training. 
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CHAPTER ONE 

INTRODUCTION AND CONTEXT OF THE STUDY 

1.0 Introduction 

This chapter introduces the background by providing useful information about the 

research problem. It states the research problem, the objectives of the study, research 

questions, and significance of the study. Also, key terms used in this study have been 

operationally defined in this chapter. 

1.1 Background to the Problem 

Across the globe, there are alarming signs of higher education students dropping 

from the studies. In terms of how different groups are affected, drop out is influenced 

by social factors as well as by higher education policies and practices (European 

Commission, 2013).Within European context, evidence suggests that drop-out is a 

particular problem for students of low economic status. Socio-economic status seems 

to have the most important impact on drop-out and to dominate all other factors such 

as ethnicity and gender (Thomas & Quinn, 2007).Specifically, even if disadvantaged 

students are as likely to participate in higher education for a given level of prior 

achievement, they may be more likely to drop out than wealthier students 

(Powdthavee&Ignoles, 2009). 

In the United Kingdom (UK), for example, the records indicate that overall dropout 

rates stood at around 8 percent from 2005/2006 to 2010/2011more than 3,000 

students dropped out in final year of studies (Higher Education Funding Council for 

England, 2011).  In the 19 Organization for Economic Cooperation and Development 

(OECD), 31percent of students fail to complete their course in tertiary education.  

Thus, studies of dropout from Higher Education (HE) have often assumed that the 
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correspondence between student‟s motivation and ability, institutions‟ academic and 

social factors and personal characteristics are the most important factors influencing 

the probability of dropout (OECD, 2009).  

In the UK, studies which have examined the experiences of students from different 

backgrounds at different types of institutions have suggested that students from 

disadvantaged family backgrounds have particular difficulty in adapting to university 

life at more prestigious institutions (Crozier et al. 2008, Drew, Harvey, and Smith 

2006, Rose-Adams, 2013). On the other hand, dropout is seen as a drain in public 

finance and a waste of valuable resources which in turn is seen as the symptom that 

universities are not meeting contemporary public needs (Thomas & Quinn, 2007). 

In South Africa, a survey undertaken by the department of Higher Education and 

Training (HET)in South Africa revealed that 30 percent of the total cohort of 120000 

university and technical college undergraduates dropped out of college by the end of 

the academic year first enrolment. A further 20 percent dropped out in the following 

two or three years of their studies (Ignoles, 2009). Again, a study conducted by 

Christenson and Thurlow (2004) revealed that students‟ dropout is an outcome 

derived from multiple factors that encompass student, institutional and socio-

economic aspects. 

In East Africa, the concern about access to education has reached an urgent level as 

countries struggle to accommodate a surging numbers of students seeking education, 

while simultaneously addressing the critical numbers of who drop-out from the 

system. Ford Foundation (FF) has recognized that, the rapid expansion of education 
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system at all levels in East Africa (EA) has brought with it new sets of challenges 

including high dropout rates which currently characterize the system (Griffin, 2007). 

In Uganda, for example, higher education has increasingly become expensive in 

terms of tuition, resulting in high rates of attrition for students who drop out half 

way. High cost of accommodation, feeding and transport compel a majority of the 

students to reside in slums neighboring the institutions, going without meals which 

causes some to faint especially during examinations. They buy cheap food from 

unhygienic places that put their health to risk. They engage in cross generation sex 

and prostitution as a means of meeting financial demands. This results in disease, 

unwanted pregnancy, and psychological stress (Bunoti, 2010). 

In Tanzania, as elsewhere in the developed and developing countries, the drop-out 

rate in Higher Learning Institutions (HLI) is a controversial issue. Studies have 

shown that students‟ drop-out from studies increases as the enrolment rate increases. 

Tarimo (2013 p. 111) and Department for Business Innovation and Skills (2014) 

identified problems of drop-out are related to social, personal, financial, academic, 

students‟ support services and cultural factors. 

1.2 Statement of the Problem 

In order for any country to attain the highest level of development, it should invest a 

lot in education industry though there has been a problem of students‟ dropout before 

graduation. In an attempt to address development challenges, Tanzania came up with 

its “Development Vision 2025” which among other things, envisages a well-educated 

and learning society. Under this vision, it is determined to be a nation with high 

quality education at all levels; a nation that produces the quantity and quality of 

educated people sufficiently equipped with the requisite knowledge and skills to 
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solve the society‟s problems, to meet the challenges of development and to attain 

competitiveness at regional and global level (United Republic of Tanzania, 1999). 

It is worth noting that, the government has taken several measures to ensure that a 

large number of Tanzanians get education at different levels including HE. Such 

measures are: establishment of private and public Higher Education Institutions 

(HEI) with human resources, adequately furnished lecture theatres/rooms, libraries, 

computing centers, workshops and sports facilities and   financing plan (URT, 1999). 

Despite all the efforts, there were several impediments to Higher Education Students 

(HES) to access and graduate at this level. Several studies have revealed that there 

are serious problems of students‟ dropout from higher learning institutions especially 

in the Open University of Tanzania (Rwejuna 2008; Tarimo 2013). However, there 

was an apparent dearth of information concerning students‟ dropout in conventional 

universities. As a result, educational stakeholders remain uninformed of the factors 

facilitating students‟ dropout. Therefore, the focus of this study was on the factors 

that lead to such tendencies of students‟ dropout from the studies in the conventional 

universities of Tanzania with reference to the University of Dodoma (UDOM). 

1.3 Purpose of the Study 

In the light of the background to the study and statement of the problem, the purpose 

of this study was to find out the factors contributing to students‟ dropout and its 

consequences in the public universities in Tanzania. 

1.4 Specific Objectives of the Study 

Specifically, the study sought to: 

i. Find out the factors influencing students‟ dropout at the University of 

Dodoma. 



 
 

5 

ii. Examinethe consequences of students‟ dropout at the University of Dodoma. 

iii. Explore the strategies on reducing dropout rate of students at the University 

of Dodoma. 

1.5 Research Questions 

This study was guided by the following research questions: 

i. What are the factors influencing students‟ dropout at the University of 

Dodoma? 

ii. What are the consequences of students‟ dropout at the University of 

Dodoma? 

iii. What are the strategies to be done on reducing students‟ dropout rate at the 

University of Dodoma? 

1.6 Significance of the Study 

The findings of this study was believed by the researcher would  provide useful 

information to the government, university administrators, lecturers, students and 

parents and other educational stakeholders to be aware of the forces which may lead 

to students‟ dropout from studies. 

Thus, the government, particularly the policy makers, should adhere to the 

recommendations given in this study in order to put in place the policies which will 

enable students joining with higher education to complete their study programs. 

Also, the research raises issues which the university administration should; ensure 

teaching and learning environments are conducive including to make sure that 

academic staff have requisite knowledge on how to deliver lessons to students, find 

the appropriate means of handling matters pertaining to foreign students, and 

strengthen guidance and counseling unit. 
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Last but not the least, the study was part and parcel of the researcher‟s last course in 

his Master Degree program which has provided him with inputs and knowledge base 

on how to carry out the research study.  

1.7 Scope and Delimitation of the Study 

The study focused on finding out factors influenced students‟ dropout in the 

University of Dodoma. Thus, it focused on the factors, consequences, and retention 

measures for the higher education students at the University of Dodoma. Therefore, 

the findings, conclusions and recommendations in this study specifically reflect the 

state of affairs at UDOM. In this regard, findings and conclusions in the current 

study might not be generalizable to other universities. However, the rich description 

of the findings may be transferred to other universities. 

1.8Limitations of the Study 

The study on undergraduate students‟ dropout in higher learning institutions in 

Tanzania: factors and consequences, within the University of Dodoma met with 

different limitations. Some are presented below as follows: 

First, some heads of departments in both colleges A and B surveyed in the University 

of Dodoma were reluctant to cooperate with the researcher to disclose documents 

and information related to factors influencing students‟ dropout. 

Sometimes the researcher failed to conduct interview sessions for almost a week as 

planned due to the fact that the interviewees were fully occupied with other activities 

of their daily routines.  

Another limitation faced by the researcher was that in some offices the office 

attendants were busy perusing social networks in their mobile phones instead of 
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submitting the researcher‟s letter to the concerned university officers in order to be 

signed. This resulted to unnecessary wastage of time to the researcher. 

To overcome all these limitations the researcher opted to do follow up to the 

respondents who were cooperative in his study. Also, the researcher remained 

tolerant and waited until the respondents had an ample time to sit for interview 

sessions. Similarly, the researcher had to see office attendants‟ boss in order to 

facilitate the movement of the file to the respective personnel. 

1.9 Operational Definition of the Terms 

Dropout- refers to quitting from university before graduating or withdrawal before 

completing a course of instruction. The term „dropout‟ is commonly used to describe 

situations where a student leaves the study in which (s)he has enrolled before having 

obtained a formal degree. 

Higher learning institution - refers to a school that awards a bachelor‟s degree or 

not less than a two year program that provides credit towards a degree. Or is the 

school which admits students who have completed secondary education at advanced 

level in order to pursue a bachelor degree. 

Undergraduate student is a student who is studying for his/her first degree (usually 

entitled Bachelor of Arts (BA) or Bachelor of Science (BSc). 
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1.10 Chapter Summary 

Chapter one offersthe preliminary information about the study. The issues discussed 

in the chapter were as follows: background to the problem, statement of the problem, 

purpose of the study, specific objectives of the study, research questions, significance 

of the study, and limitations of the study. Likewise, the operational definitions of key 

terms used in the study were specified and finally a summary of the chapter was 

presented. The following chapter will provide a review of the research literature 

related to this study. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

Chapter two describes theoretical and conceptual framework. Furthermore, it 

highlights the reviewed related literature as well as the identification of knowledge 

gaps in the reviewed literature. It is worth noting that, this literature review is 

presented in accordance with the study objectives. 

2.1 Theoretical Framework 

A theory may be viewed as a system of constructs and variables in which the 

constructs are related to each other by propositions and the variables are related to 

each other by hypotheses (Bacharach, 1989). The theoretical framework adapted in 

this study plays a role to understandthepresent and future factors contributing to 

students‟ dropout in the higher learning institutions. This study intended to use two 

theories. Namely the Social Anthropological Theory (SAT) andExpectancy Theory 

of Motivation (ETM). The SATdescribes well the three variables influencing 

students‟ dropout. Such variables are: academic factors, social factors and economic 

factors. On the other hand ETM describes the same variables, but adds more one 

variable which is environmental factor which in Social Anthropological Theory is 

not well articulated. Therefore, these theories complemented each other in the current 

study. 

2.1.1 Social Anthropological Theory (SAT) 

Social Anthropological Theory was founded by Vincent Tinto in1993. Currently, he 

is the professor of Education in Syracuse University in New York in the United State 

of America (USA).His theory can be better explained as follows; upon entry into 
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university each student possesses some attributes with regard to family background, 

personal characteristics and agewhich all together result in the individual student 

possessing certain abilities/skills and prerequisites for studying. These attributes are 

directly and/or indirectly assumed to shape the student‟s initial intentions, 

educational goals and institutional commitments upon university enrolment. When 

entering university, the initial educational goals and institutional commitments held 

by each student are then met by the student‟s institutional experiences within 

university which in themselves are divided into two distinct, but interwoven, systems 

– an academic and a social system (Tinto, 1993). 

The academic system is comprised of the academic performance of the student 

within university and his/her interactions with the faculty/staff; the social system is 

comprised of the extracurricular activities held by the student as well as his/her peer 

group interactions. The student‟s institutional experiences are then supposed to lead 

the student to develop and uphold a certain level of academic and social integration 

at university (Tinto, 1993).  

The extent of academic and social integration held by each student are then 

subsequently perceived to lead the student to either engage further in his/her 

university studies and, thus, to strengthen his/her educational goals and institutional 

commitments or, alternatively, to make the student be less engaged in his or her 

university studies and, thus, to weaken his/her educational goals and institutional 

commitments. These later held educational goals and institutional commitments are, 

lastly, thought to lead the student to the decision of either staying or leaving the 

university institution (Tinto, 1993).  



 
 

11 

Hence, Tinto‟s approach emphasizes the process based interactions between the 

individual student attributes and the institutional structures within university. Tinto 

acknowledges that factors external to university might play a certain role for 

dropping out as well, but their effects are merely treated indirectly as being 

observable through changes in the student‟s educational goals and institutional 

commitments.  Tinto makes clear that it is essential to distinguish between different 

types of dropout behavior such as involuntary dropout, that is dropout due to 

academic failure) and voluntary withdrawal and subsequently between more 

permanent or formal dropout from the system of higher education and student 

transfer to another subject of study or institution within the system of higher 

education, because these different types of dropout behavior are thought not only to 

involve different persons, but also to be the results of different interactive processes 

within university (Tinto,1993).  

For example, involuntary dropout is assumed to be more the result of a lack of 

academic integration, whereas voluntary withdrawal is thought to be more sensitive 

to a lack of social integration. The stock of educational goals and institutional 

commitments and their interrelationship as held by the individual student are thought 

to serve as a further distinction mark between involuntary dropouts and voluntary 

withdrawals as well as between formal dropouts and transfer students as subgroups 

of involuntary dropouts and voluntary withdrawals (Tinto, 1993).  

2.1.2 Expectancy Theory of Motivation (ETM) 

The ETM theory was first developed by Victor Vroom in1964. He argues that 

motivation depends on personal belief in the probability that effort will lead to good 

performance and that good performance will lead them to receiving an outcome they 
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value. According to this theory, decision regarding participation and dropping out 

among students are functions of cognitive, social and environmental variables. 

Expectancy is a result of a belief that education should have desirable consequences 

that there is a good chance of completing the program and achieving successful 

outcomes. Valence is the degree to which participation in education will meet or 

satisfy certain needs. According to expectancy theory, a course is a function of 

expectation and valence. University attendance is closely intertwined with 

expectation that one would be in a better position to meet basic needs. Thus, in a 

situation where the university system, in the view of the students, is not contributing 

towards meeting of basic needs, the students would opt to dropout. Therefore, the 

expectancy theory is suitable in explaining how the variance in student‟s 

expectations and university goals can contribute to dropout among university 

students. 

The theory suggests that an individual‟s perceived view of an outcome will 

determine the level of motivation. It assumes that the choices being made are to 

maximize pleasure and minimize pain. He suggests that prior belief of the 

relationship between student‟s studies and his/her goals as a simple correlation is 

incorrect. Personal factors including skills, knowledge, experience, personality, and 

abilities can all have an impact on a student‟s performance. He suggested that people 

consciously choose a particular course of action, based upon perceptions, attitudes, 

and beliefs as a consequence of their desires to enhance pleasure and avoid pain 

(Vroom, 1964).  

Vroom‟s Expectancy Theory is based on three components namely expectancy, 

instrumentality, and valence. Expectancy can be described as the belief that higher or 
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increased effort will yield better performance. This can be explained by the thinking 

of „If I work harder, I will make something better‟. Conditions that enhance 

expectancy include having the correct resources available, having the required skill 

set for the studies at hand, and having the necessary support to get the studies done 

correctly (Vroom, 1964).  

Instrumentality can be described as the thought that if an individual performs well, 

then a valued outcome will come to that individual. Things that help instrumentality 

be realized are having a clear understanding of the relationship between performance 

and the outcomes. Thus, if the academic performance is good, it motivates a student 

to engage in studies while poor performance leads to less engagement in studies 

which may lead a student to dropout (Vroom, 1964). 

Valence means value and refers to beliefs about outcome desirability. There are 

individual differences in the level of value associated with any specific outcome. The 

student who studied hard and obtained good passes has the expectation of getting a 

high paying job. Valence can be thought of as the pressure or importance that a 

person attaches on an expected outcome. 

2.1.3 Factors Influencing Students’ Dropout in Higher Learning Institutions 

Teenagers‟ dropping out of high school before completion has been a challenge for 

educators, parents, and employers for at least 30 years (Haycock and Huang, 

2001).Some identified reasons for the Online Distance Learning (ODL) students 

dropout included discouragements from some employers, difficult course content and 

high rate of supplementary,  as in educational psychology, increase of petty business 
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in towns and cities that attract mostly males, and mismatched employment status 

against the graduate ambitions (Tarimo, 2013). 

Academic dropout rates persist, given that multiple factors influence university 

dropouts; individuals‟ reasons for dropout decisions are likely to be related to their 

future labor market chances especially if labor market does not match with students‟ 

expectations, education systems and student characteristics are considered as the 

main factors regularly associated with dropout, and little transparency in courses. 

Other factors linked to the difficulty in transitioning from high school to university 

include changes in learning styles, requirement levels, and level of student 

responsibility, making it difficult to identify weighting factors that influence dropout 

(Kaufman, Alt, and Chapman, 2004). 

HE has increasingly been expensive in terms of tuition, therefore resulting in high 

rates of attrition. High cost of accommodation, feeding and transport compel a 

majority of the students to reside in slums neighboring the institutions, going without 

meals which causes some to faint especially during examinations. They buy cheap 

food from unhygienic places that put their health to risk.  They engage in cross-

generation sex and prostitution as a means of meeting financial demands. This results 

in disease, unwanted pregnancy, and psychological stress (Bunoti, 2010). 

The financing of higher education in Uganda for example, remains the major 

problem of the sector. Institutions get less than 30 percent of unit costs for each 

student per year. Because of failing to get the 70 percent, they cut down on education 

facilities, quality of staff as well as building and repair of infrastructure.  The 

solution would be raising fees but in many countries, to raise fees is a political issue, 
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particularly in public institutions and has often resulted in riots and protest.  As the 

politics of fees rages, institutions continue to rot (Kasozi, 2006). 

Indeed, the quality of students enrolled in HE institutions is questionable. Students 

are aware of the examination oriented primary and secondary education that does not 

adequately prepare them for higher education. They generally have poor 

communication skills and poor comprehension and cannot make notes. They 

consequently expect lecturers to dictate notes (Kasozi, 2006). Moreover, the research 

conducted in Colombia through the Economics Program (EP) at Universidad 

Javeriana in Cali, revealed that there is a strong relationship between dropping out 

and academic performance. Given that the main factor for many students dropping 

out of their studies is due, firstly, to poor performance and, secondly, to family 

support and the lack of vocational guidance on course selection, this could reveal the 

level of learning attained by students and also their motivation to continue studying 

until graduation (Giron& Gonzalez, 2005). 

On the other hand, students enter universities when immature in character and they 

are exposed to a lot of freedom and independence without being prepared for 

responsibilities. This is coupled with very brief orientation for only a week, which in 

reality is missed by many.Consequently, for many students it takes time to 

understand the system, especially those from rural schools who are coming to the 

city for the first time. The continuing students are reported to bias the fresh students 

against orientation and the entire university life. Also, the difference in financial 

background of students is a factor. Some are well provided for and some struggle to 

survive. Either way the financial background distracts their concentration (Kasozi, 

2006).  



 
 

16 

Another well-known factor for students‟ dropout is missing loans or receiving a loan 

from the loans‟ program which cannot sustain the living costs in the universities or 

colleges. Thus, students may decide to depart from college/university due to financial 

constraints which make them be not sure to get all basic needs of the day for both 

academic and living costs (Glaudieux&Perna, 2005).  Of equal importance, students 

complain of bureaucratic tendencies where getting one‟s problem attended to is a 

very long and frustrating process. They quote the process of paying fees where they 

pick up bank slips, line up at the bank, line up to get receipts, and line up to get 

registered (Kasozi,2006). 

They also complain of overcrowded and bureaucratic medical services; 

consequently, they end up in self– medication or going to private clinics to save time. 

Poor record-keeping where some records of results cannot be found results in 

students re-sitting examinations which are also very frustrating. This is coupled with 

lack of confidentiality; for instance results are pinned up on notice boards.  In 

addition, the students are not satisfied with information flow. It is limited to only a 

few notice boards and some of it passes unnoticed (Bunoti, 2010). 

2.1.4Consequences of Students’ Dropout in Higher Learning Institutions 

Socially, several studies show that academic achievement influences the formation of 

self-esteem. Baumeister, Campbell, Krueger and Vohs (2003) andOzga and 

Sukhnandan (1998) conclude that high self-esteem is the result of school 

performance and that any existing causal relationship goes from academic 

achievement to self-esteem. Similarly, at the individual student level dropout is likely 

to be associated with emotions of personal inadequacy/self-doubts/not belonging 

(Bennett, 2003). Therefore, students who dropout from studies have lower self-
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esteem which may lead them to lose confidence and thus perform poor in other 

matters in the society. 

According to Rose (2013), many dropouts remain living at home with their parents 

or other relatives in families with limited annual incomes. On the other hand, students 

who drop out of studies may decide to separate from their families due to 

psychological embarrassment. These students often struggle with abuse or 

negligence in their homes. 

Whenassessing costs and benefits,socioeconomists typically distinguish between 

private costs and benefits and social costs and benefits.  Private costs and benefits are 

those borne or that accrued uniquely to the individual; social costs and benefits are 

those that are accrued to others.  A classic example of a social cost is crime (Sam 

&McLaughlin, 2009).Again, there are several identified key social impacts, at both 

the individual and public levels, that are tied to dropping from studies.  Those 

impacts include; increase of the criminals, poor civic participation, poor health 

practices, poor parenting skills, and decreased access to and use of computers and the 

internet (Watts,2001&Latif, Choudhary&Hammayun, 2015). 

It is worth highlighting that rapid population growth particularly in developing 

countries is the result of lack of education to the societies concerned which among 

other things it is contributed by students drop out in higher learning institutions. As a 

result individuals and societies at large find in conflicts competing for scarce 

resources such as land and water. Likewise, social crimes such as prostitution, 

robbery, drug abuse, and theft to some extent are contributed by students dropping 

out from studies. 
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At university level,the consequences of dropout can roughly be divided into an 

economic and an academic part Bean, 1990). The introduction of performance-based 

university funding schemes in many countries within the past decade makes dropout, 

including student transfer, purely negative in an economic sense for the affected 

university. Furthermore, within a university pedagogical perspective where one goal 

is to get as many students to complete their studies as successfully as possible, 

dropout must inevitably be viewed negatively. From the point of view of the 

academia dropout can, however, have both undesirable and desirable consequences. 

Dropout is undesirable to the extent that dropout means the loss of economic and 

valuable academic input from the students who dropped out (Larsen, 2000).  

For students, failure to persist often is tantamount to failure to attain personal and 

financial success. In addition, dropout often might be interpreted as individual failure 

and waste of resources. Further, a student who begins but does not earn the desired 

post-secondary credential is unlikely to recoup a significant benefit from the fiscal 

investment.  Bean (1990) further discussed this financial reality: 

For individuals, departure from college before graduating can represent a 

personal failure to achieve educational objectives, an income about 15 

percent below that of contemporaries who graduate from college, and the 

opportunity cost of an investment that will yield little financial benefit. 

(p. 170) 

 

Education is vital for economic development. It is a key component of economic 

growth because it has direct influence on entrepreneurship, productivity growth and 

therefore it increases employment opportunities and women empowerment. 

Education helps in making potential youth for the enhancement of ability, creativity 

and systematic skills to contest with the fast changing   global inclination (Latif, 

Choudhary and Hammayun, 2015).At the institutional level, retention is a crucial 
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economic and political issue. For institutions, attrition represents a direct loss of 

tuition income and, other things being equal, a failure to accomplish their educational 

mission (Bean, 1990).  Apart from income loss, the institution may miss the new 

entrants due to the fact that students would like to join the institutions which take 

measures to assist students to attain their goals. 

Due to students dropping out, the impact is felt on the country‟s economy. This is 

expressed   in lost earnings and unrealized tax revenue every year. People without 

education are unable to get jobs and more likely to spend their lives jobless or on 

government assistance. A few numbers of studies have examined financial 

determinants of retention and drop-out, accounting for selection and most find the 

expected negative impact (Singell, 2004). Thus, students who receive loans after 

registration and fail to proceed with their studies due to academic failure or social 

problems they cause economic loss of the public funds. On the other hand, these 

students lose their potential time which they could have used to do other activities 

which could bring benefits to them.  

2.1.5 Retentions of Students in the Higher Learning Institutions 

An issue of concern in higher education institutions across the world is the retention 

and success of students in their studies. This is a particularly pressing issue in the 

context of widening participation for under-represented student groups, increasing 

student diversity and educational quality assurance and accountability processes 

(Crosling, Heagney& Thomas, 2009). At its core, the retention of college students is 

a complex issue, representing interplay of personal, institutional, and societal factors, 

with likely associated detrimental costs and implications to all three audiences 

(Brunsden et al, 2000). 
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In order to retain students in HLI, it should be closely aligned with the concepts of 

academic and social engagement. Thus, psychological and sociological issues should 

be interwoven so as to be clearly understood: the psychological issues is used to 

explain belonging at the individual level, while the sociological issues is used to 

explain how the potential mismatch between a student‟s background and that of the 

institution may result in students not feeling like they belong, and leaving early 

(Brunsden et al, 2000). 

The individual level belonging recognizes students‟ subjective feelings of relatedness 

or connectedness to the institution. This involves feeling connected or feeling that 

one belongs to a social milieu (Vallerand, 1997). It may relate the extent to which 

students feel personally accepted, respected, included, and supported by others in the 

learning social environment (Goodenow, 1993). Belonging may be characterized by 

regular contact and the perception that interpersonal relationships have stability, 

affective concern, and are ongoing (Baumeister& Leary, 1995). Thus interpersonal 

relations are essential for satisfying the need to belong. Goodenow (1993b) describes 

sense of belonging in educational environments as follows:  

Students‟ sense of being accepted, valued, included, and encouraged by 

others (teacher and peers) in the academic classroom setting and of 

feeling oneself to be an important part of the life and activity of the class. 

More than simple perceived liking or warmth, it also involves support 

and respect for personal autonomy and for the student as an individual. 

(p, 25) 

As evidenced in the literature, students do not always recognize the value of 

engagement, or have the ability to engage. This suggests that institutions should 

work with students to develop their capacity to engage effectively in their higher 

education experience. This includes developing students‟ knowledge and 

understanding about the benefits of engaging across the different institutional 
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spheres, and expanding their skills to do so. This implies that students need to be 

educated about the value of widespread engagement in their HE experience, and 

encouraged and facilitated to engage in appropriate opportunities, and given the 

necessary skills (Thomas, 2012). 

In other words, Krause (2011) extends the notion of engagement in the academic 

sphere by arguing that learning occurs in a range of settings, both within and beyond 

the formal curriculum. It involves developing connections within the university as 

well as building on prior learning, along with learning that takes place in the 

workplace and community settings. Academic engagement is related to effective 

learning, and may be synonymous with, or necessary for deep as opposed to surface 

learning (Ramsden, 2003).  

Oftentimes, social engagement creates a sense of belonging and offers informal 

support through interaction with friends and peers. It takes place in the social sphere 

of the institution, including social spaces, clubs and societies, the students‟ union, in 

student accommodation and through shared living arrangements. Engagement in the 

professional service sphere includes participation in academic and professional 

development services. These services often contribute to developing students‟ 

capacities to engage and belong to HE and beyond (Ramsden, 2003). 

Basing on the above, much has to be done in order to retain students in Tanzanian 

universities context. The researcher‟s experience during his undergraduate studies at 

UDOM, reveals that some lecturers were harsh to students, academic advisors were 

not well known to students, and some courses were not taught on time due to the lack 

of academic staff members. As a result, such courses were taught within two weeks 
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instead of three to four months. And this was done after hiring lecturers from other 

universities. All these and other associated factors resulted into frustrating and 

disappointing moments which led to some students to perform poorly in their studies 

and consequently dropped out from the university.   

2.2 Empirical Studies on the Dropout of Students in the Higher Learning 

Institutions 

Currently, studies tend to posit a view that deals with different dropout dimensions. 

For example, Wilcoxon (2010) observes the phenomenon from the perspective of the 

different elements that can become risk factors and proposed a study with cross 

sections in different semesters, concluding that during the first year factors appearing 

most frequently have to do with university infrastructure, university socio cultural 

environment, cognitive factors related to high school accomplishments, performance 

results, as well as teacher attitudes and skills. During the second year, students‟ 

commitment to their course becomes important, along with academic expectations, 

self-efficiency and other personal circumstances. During the third year, accessibility 

to and support from faculty staff and the infrastructure and learning environment 

appear as predominating factors. 

In spite of the growth in online learning, High Dropout Rates (HDR) have been of 

concern to many organizations and HE institutions. According to Meister (2002), 70 

percent of adult learners enrolled in a corporate online program did not complete it. 

The Corporate University Exchange (2000) indicated that one of the difficult 

challenges of online program is to retain learners. A number of studies have shown 

that a higher percentage of students participating in an online course tend to drop out 

compared to students in a face-to-face classroom (Hiltz, 1997; Phipps &Merisotis, 
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1999). Some consider the HDRs in distance learning a failure while others advise 

careful interpretation of the issue because of unique characteristics and situations that 

online learners have. Singell(2004) indicated that uncontrollable factors influence 

dropout decisions and a HDR is not necessarily indicative of academic non-success. 

Nonetheless, it is still not easy to explain to corporate executives that dropout rates 

do not matter (Muzenda, 2002), and it is certain that the issue of high dropout rates in 

online training should be addressed and dealt with.   

In Tanzania, some studies have been carried out to understand the causes of students‟ 

dropout in the HLI. The study conducted by Tarimo (2013) in OUT in Lindi region, 

revealed that dropouts is contributed by a number of factors such as financial 

problems, academic related factors, and students‟ support services (special needs for 

students with disabilities, guidance and counseling).  

Similarly, Rwejuna (2008) conducted a study of students‟ dropout at OUT and found 

out that the following were the underlying factors of students dropout: students' 

personal factors such as the need for realizing personal objectives e.g. promotion 

while studying, students' lack of seriousness in OUT studies, family barriers, students 

failing to write assignments and difficulty in comprehending some of the OUT 

courses such as Philosophy of Education and Calculus. The second category of 

factors which caused OUT students' dropout in Tanga region were those related to 

work environments. Under this category, students were found to drop out of the 

education program due to excessive teaching load at work places, collision of 

students' duties and OUT schedule and discouraging work places culture.  
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2.3 Knowledge Gap 

The review of various related literatures show that little has been done in studying 

factors contributing to students‟ dropout in conventional HLI. These studies have 

been carried out both inside and outside of Tanzania. Such studies have been directed 

to factors contributing to students‟ dropout in an online learning, on one hand, while 

others have been directed to students‟ dropout in the Open University of Tanzania 

(OUT). For example, Meister (2002) conducted a study of dropout of students who 

were enrolled in corporate online program in which he found out that 70 percent of 

them dropped out and concluded that it is difficult to retain students in OL.In 

addition to that, Tarimo (2013) and Rwejuna (2008) conducted a study of students‟ 

drop out in the OUT respectively. However, little is known in relation to students 

drop out in the conventional universities.  

Therefore, in the light of reviewed various related literature, the following questions 

needed to be addressed by current study: What were the causes of students‟ dropout 

at the University of Dodoma? What werethe consequences of students‟ dropout at the 

University of Dodoma? What are the strategies to be done on reducing students‟ 

dropout rate at the University of Dodoma? This study, therefore, intended to answer 

these questions constructed by using theUniversity of Dodoma found in Tanzania as 

a case study. 

2.4 Conceptual Framework 

To understand the factors influencing students‟ dropout in HLI much importance 

should be given to relevant and comprehensive framework. Smith (2004) argues that 

a conceptual framework should assist a researcher to organize his or her thinking and 

successfully complete investigation. 
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In order to explain the factors influencing students‟ dropout in HLI the researcher 

developed a theoretical framework from Vincent Tinto‟s model and Vroom‟s 

Expectancy Theory which describe different aspects related to students‟ drop out 

from studies. Thus, with regard to Tinto‟s model there are aspects prior to entry in 

the university and there are aspects emanating during the course of studies. On this 

kind of view, the model encompasses factors such as family background, personal 

characteristics, and age of the student. 

During the course of studies, there are distinct factors but interwoven which 

determine if the student stays or departs from the studies. These are academic, social, 

economic and environmental factors. In academics and social settings, if a student 

performs well and has a good interaction with the respective faculty or staff and has 

good atmosphere with one‟s group interaction leads such a student to positive 

institutional experience. All these result into good academic performance and social 

integration as well as attaining educational goals and institutional commitment. This 

will lead such a student to stay in the institution. Contrary, if the student has both 

poor academic performance and poor interaction with peer groups, such factors will 

lead to negative institutional experience which will result into such a student 

engaging less in university studies, hence weakening one‟s and institutional 

commitment. This would lead to dropping out. Also, social support services such as 

guidance and counseling result to student staying or departing from the university. If 

in the university there are guidance and counseling services, these would lead to 

student‟s commitments and therefore staying in the university while the absence of 

such services may result to student‟s attrition from the university. 
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Likewise, economic factor plays an important role to enable a student stay or depart 

from the university. Financial support enables a student to manage the living and 

stationery costs.  As a result a student who has good financial support would stay in 

the university while the one with poor financial support will opt to depart from the 

university. 

On the other hand, basing on Vroom‟s Expectancy Theory decision regarding 

participation and dropping out among students are functions of cognitive, social and 

environmental variables. Thus, cognitive ability is a determining factor if a student 

will persist or will dropout in studies. A student whose performance is pleasing 

would opt to abide in studies while the one facing difficulties in studies may dropout 

by involuntary or voluntary. Also, social services to students such as guidance and 

counseling, and interaction with peers can force a student to dropout or to engage in 

studies. The presence of such services and good interaction of students would lead to 

commitment of student in studies while the absence and poor interaction would lead 

to less engagement in studies which may result to dropout. Another determinant 

factor for students to stay or depart in HLI is the learning environments. If such 

environment wasconducive, it would attract a student to participate in studies, 

whereas, unconducive environment would force a student to depart from the 

university.  
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Figure 2.1: Model for students’ Dropout or Staying in Higher Learning 

Institutions 

 

 

 

 

  

 

 

 

 

 

 

Source: Adapted by the researcher from Tinto (1993) and Vroom (1964). 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

Chapter three presents important methodological procedures that were used in the 

process of data collection and analysis. It particularly focuses on research design, 

location of the study, research approach, targeted population, sampling procedures 

and instruments for data collection. The chapter also provides validity and reliability 

of research instruments, ethical issues as well as a plan for data analysis. 

3.1 Research Design 

Kothari (2004) defines research design as conceptual structure within which research 

is conducted. It constitutes the blueprint for the collection, measurement and analysis 

of data. Research design is the glue that holds together all the elements in research 

project and it is used to structure the research. Kombo and Tromp (2006) contend 

that research design shows how all major parts of the research project work together 

to address the central research questions. This study employed descriptive cross 

sectional survey design. Descriptive research design portrays an accurate profile of 

persons, events or situations (Robinson [2002] in Saunders et al. [2009]). This design 

enables the researcher to have a clear picture of the phenomenon on which the data 

are collected prior to the actual process of data collection (Saunders, Lewis 

&Thornhill 2009). By employing this design, either the entire population or a subset 

is selected and from these individuals, data are collected to help answer research 

questions of interest. It is called cross sectional because the information gathered 

represents what is going on at only one point in time (Olsen & George, 2004).This 

research design was applied to a large number of respondents including UDOM staff 
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members together with UDOM continuing students  and the students who dropped 

out from studies. 

3.2 Research Approach 

Research approach is a set of plans and the procedures for research that span the 

steps from broad assumptions to detailed methods of data collection, analysis, and 

interpretation. A study tends to be more qualitative than quantitative or vice versa. 

Mixed methods research resides in the middle of this continuum because it 

incorporates elements of both qualitative and quantitative approaches 

(Lynham&Guba, 2011). Therefore, this study employed a mixed approach whereby 

both qualitative and quantitative approaches were employed due to its nature which 

aimed to investigate the factors influencing students‟ dropout in the HLI. 

3.2.1Qualitative Research Approach 

This is a type of scientific research which consists of an investigation that seeks 

answers to questions.  It systematically uses a predefined set of procedures to answer 

the questions, collects evidence, produces findings that were not determined in 

advance, and produces findings that are applicable beyond the immediate boundaries 

of the study. Additionally, it seeks to understand a given research problem or topic 

from the perspectives of the local population it involves (Denzin&Lincolin, 2000).  

In this study, the research explored the witnessed experiences of the heads of 

departments, academic staff and deputy deans of students on the causes of students 

drop out in the University of Dodoma. Likewise, based on their experiences, the 

study scrutinized the best ways of reducing the dropout rate of students from studies. 

Therefore, qualitative research approach was considered appropriate to this study as 

it required university staff members to give their views on the forces behind students‟ 
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drop out from studies.In the similar way, Zandvarian&Daryapoor (2013) comment 

that qualitative approach assumes that a social fact is created by human action. Each 

person has a perception of fact and understands the truth in a special way and 

understanding the truth is influenced by social-cultural context that people live in. 

For example, this study depended much on the evidences given by the respondents 

concerning students‟ drop out in the university and therefore, it is an important 

approach for this study. 

3.2.2 Quantitative Research Approach 

The quantitative approach helps to understand better the degree or magnitudes of 

respondents‟ agreement or disagreement and therefore facilitates interpretation of the 

studied behavior (Mtahabwa, 2007).Quantitative research approach was applied in 

this study because it is measurable and value free. It helped to maximize objectivity 

by using numbers and statistics. In this study, descriptive statistics that is frequencies 

and percentage calculation were applied as quantitative approach in orderto facilitate 

the understanding and interpreting respondents‟ views and opinions related to 

students‟ drop out.  

3.3 Location of the Study 

A rigorous selection of the research location was very important and it plays a role in 

influencing usefulness of information produced by the study (Kombo& Tromp, 

2004). In order to ensure this, the researcher purposely selected the UDOM in central 

Tanzania as a study area. UDOM is situated at Chimwaga area about 8 km East of 

Dodoma town center. The university is within Dodoma district and it covers an area 

of about 15000 acres.UDOM is the biggest university in the country with expected 

enrollment of at least 40,000 students by 2025 (UDOM, 2014). 
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UDOM is comprised of several colleges such as; College of Education (CoED), 

College of Humanities and Social Sciences(CHSS), College of Earth 

Sciences(CoES), College of Natural Sciences (CoNS), College of Informatics and 

Virtual Education  (CIVE) and College of Health and Allied Sciences (CHAS). In 

addition, there is no previous related study conducted in this university. Moreover, 

this University is affected by dropout behavior of the students (UDOM, 2015). 

Hence, directing attention to this area is essential. It is therefore the researchers‟ 

opinion that finding out the forces behind students‟ drop out from studies in this 

university is important in order to address the problem so as to provide suggestions 

of the better ways to reduce the dropout rate. 

The University of Dodoma is a public institution established in March 2007 under 

the University Act No 7 of 2005 and the UDOM charter and rules of 2007. It 

officially started its academic activities in September 2007 with enrollment batch of 

1,155 students (UDOM, 2015). 

3.4 Target Population 

A convenient way to define the target population is to make it a weighted composite 

of the groups taking the two forms to be equated. A target population defined in this 

way is called a synthetic population (Kollen& Brennan, 2004). The target population 

of this study was the administrative, academic staff, undergraduate continuing 

students and dropped out students. Data were collected from the two colleges as 

already mentioned. The researcher studied the section of this population to capture 

the characteristics of the whole population. The data were collected from six heads of 

departments, two academic staffs, two deputy deans of students, seventy five 

undergraduate continuing students and six students who dropped out from studies.  
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3.5 Sample and Sampling Procedures 

3.5.1 Sample Size 

The study involved 91 respondents from the selected colleges abbreviated as College 

A (CA) and College B (CB). CA contributed 49 respondents while CB contributed 

42 respondents. This distribution was based on population of both students and 

college staff where CA had the highest population. The composition of the 

population is given in the table below: 

Table 3.1: Sample Composition of Respondents 

College Category of Respondents Number of Respondents 

  Male Female Total 

CA Heads of Departments 3 - 3 

 Academic staff 2 - 2 

 Deputy Deans - 2 2 

 Continuing Students 

Dropped out students 

24 

4 

18 

- 

42 

4 

CB Heads of Departments 3 - 3 

 Academic staff 1 - 1 

 Deputy Deans - 1 1 

 Continuing Students 

Dropped out students                           

21 

2 

12 

- 

33 

2 

 

Source: Field data, 2016 

3.5.2 Sampling Procedures 

Krishnaswami (2000) defines sampling technique as the process of drawing a sample 

from a large population. Sampling is used in order to have a representative sample of 

the targeted population (WHO, 2004). This study involved both non-probability and 
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probability sampling techniques such as snowball sampling, purposive sampling and 

simple random sampling.  

3.5.3Snowball Sampling 

Snowball sampling is a type of non-probability technique was which helps to recruit 

future subjects from among their acquaintances (Katz, 2006). The technique enables 

the researcher to access information in a social network of the respondents. This 

technique was employed to reach dropped out students because they were scattered 

in which it was difficult to find them in the same area. The researcher visited one 

respondent at Ng‟ong‟ona village near the College of Education who gave some 

information about the whereabouts of the subsequent respondent. The next 

respondent also did the same but gave the contact number. The researcher succeeded 

to meet with six respondents and finally arrangement was done for focus group 

discussion. 

3.5.4 Purposive Sampling 

Purposive sampling technique was employed because it does not simply study 

whoever is available; rather it is widely used in qualitative research for the 

identification and selection of information-rich cases for the most effective use of 

limited resources (Patton 2002). The reason behind this was to get insight from 

university staff who in one way or another dealt with students‟ matters in their day to 

day routines. This involved identifying and selecting individuals or groups of 

individuals that were knowledgeable about or experienced with a phenomenon of 

interest (Cresswell& Plano Clark 2011). Thus, it focuses on obtaining important 

information basing on the respondent‟s post or expertise in a certain field 

(Fraenkel&Wallen, 2003). In this study, the Heads of Departments, Academic Staff, 
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andCollege Deputy Deans in the concerned colleges were included in this study due 

to the post they held. These respondents had enormous information of students‟ 

behavior of dropping from studies. 

3.5.5 Simple Random Sampling 

Simple random sampling is obtained when each unit in the population has the same 

probability of being selected for the sample (Best &Khan, 2006).This technique was 

used to select continuing students due to the fact that their population was high but 

the study required few representatives. Students were listed in a list that represents 

the characteristics of the total population, and then random numbers were used to 

pick the student with which to start. The first student was picked up randomly from 

the first five students in which five pieces of papers each written a number from one 

to four were diversified thoroughly and one picked randomly. The number which 

was picked was taken as a starting point. Here, however, every member of the 

population to be sampled is listed (Frelichs, 2008). Thereafter, every fifth befalling 

student in the list was automatically involved in the sample until required sample size 

was attained. This technique was considered convenient to this study as it produced 

sample which was evenly spread and it was not costly. According to Kothari (2004), 

systematic sampling is an easier and less costly method of sampling and can be 

conveniently used in case of large populations. 

3.6 Methods of Data Collection 

The study used multiple methods of data collection such as interviews, focused group 

discussions, questionnaires and documentary review. Four methods were used in 

order to increase reliability of the research findings.Cresswell (2005) asserts that no 

single technique or instrument will be adequate while collecting valid and reliable 
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data. The use of multiple methods serves as a means to cross check the authenticity 

of data from single source. 

3.6.1 Interviews 

 Moore (2014) defines interview as a conversation between two or more people 

where questions are probed by the interviewer to elicit facts or statements from the 

interviewee. Interview seeks to describe meanings of central themes in the life world 

of the subjects.  

In the current study, semi-structured interviews were used because it enables the 

researcher to direct the interview session in the right truck while interviewing the 

interviewees. The use of interview guide which have semi-structured questions was 

quite flexible and could be easily adapted to a variety of situations. The main reason 

for the flexibility of the method is the presence of the interviewer who can explore 

the responses with the person being interviewed, ask additional questions to clarify 

points and in general tailor the interview to the situation. Also, it facilitates faster 

interviews in which data can be easily analyzed and compared (Mason and Bramble, 

1997; Moore, 2014). 

Thus, it can be summarized that interview method is quite relevant in investigating 

individual‟ knowledge, feelings and attitude as they experience real life situation.  

The interview involved heads of departments, academic staff, and deputy deans of 

students in their respective offices in order to gather information related to students‟ 

dropout. Arrangements were made for face to face interview with each of the 

mentioned group of respondents and the data obtained were noted down in a 

notebook. A recording device was used to record to ensure the accurate information 

was taken.  

https://en.wikipedia.org/wiki/Question
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3.6.2 Focus Group Discussion (FGD) 

Is the type of discussion which focuses clearly upon a particular issue, product, 

service or topic and encompasses the need for interactive discussion amongst 

participants. It is used in order to explore and clarify views and attitudes in a way 

that it may not be achieved in one to one interview (Carson, Gilmore, Perry 

&Gronhaug, 2001). 

Focus group discussion involved students who dropped out from studies. This 

technique was used purposely whereby one group of six ex-students was formed in 

order to obtain basic information on the factors influenced them todropout from 

studies.Krueger (2002) asserts that focus group interview should involve 6 to 10 

participants. The major themes of the discussion were the causes, consequences of 

their dropout and suggestion to reduce the drop out. The respondents were reluctant 

to be recorded and therefore the researcher had to note down what they said or 

commented.Thediscussion took place at Ng‟ong‟ona village near CoED where some 

students who dropped out were found residing. 

3.6.3 Questionnaires 

The population for continuing students was high and therefore a questionnaire was 

considered very advantageous. According to Khan (2006), questionnaires are good 

instruments in data collection process because they enable the researcher to explain 

the purpose of the study, and give meaning of items that may not be clear.Likewise, 

they should be clear and easy to complete because no interviewer is available to 

assist the respondent. Such surveys are useful when respondents need time to gather 

information or consider their answers (Potter, 2003). In this study close ended 

questionnaires were developed by the researcher and distributed to continuing 
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students. They were given two to three days to read and think so that they could 

provide relevant responses. 

3.6.4 Documentary Review 

The use of documentary methods refers to the analysis of documents that contain 

information about the phenomenon to be studied (Bailey 1994).The researcher got 

the permission to access documents that contained relevant information regarding 

students‟ dropout from studies. Such documents were students‟ admissions and 

examination results obtained from admission and examination offices respectively. 

Other documents were obtained from the departments which were the tables showing 

numbers of registered students and those who were dropping throughout the program 

of study. The specific concern was to review the trend of students being admitted and 

dropping out from studies. 

Table 3.2: Summary of Students’ Registration and Dropout in College A from 

2011/2012 - 2013/2014 

Registered students Dropped out  students 

 Male  Female  Total Male Female Total 

2011/2012 777 577 1354 75 43 118 

2012/2013 817 386 1203 57 15 72 

2013/2014 1219 665 1884 208 93 301 

Source: UDOM Admissions and Examinations Office  

From the table 3.2 above it shows that in 2011/2012 total number of students 

enrolled were 1354 whereas males were 777 and females were 577. In this cohort 

male dropouts were 75 and female dropouts were 43 making the total of 118 

dropouts in 2011/2012 academic year. Again, in 2012/2013 total number of students 
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enrolled were 1203 in which male students were 817 and female students were 386. 

In this batch male dropouts were 57 and female dropouts were 15 making the sum of 

72 dropouts in the academic year. In the third consecutive academic year 2013/2014, 

a total of 1884 students were enrolled whereby 1219 were male students and 665 

were female students.In this group, 208 male students and 93 female students 

dropped out, making a total dropout of 301 students. 

Table 3.3: Summary of Students’Registration and Dropout in College B from 

2011/2012 - 2013/2014 

Registered students Dropped out students 

 Male Female Total Male Female Total 

2011/2012 911 643 1554 153 81 234 

2012/2013 1051 570 1621 75 27 102 

2013/2014 1151 655 1806 137 52 189 

Source: UDOM Admissions and Examinations Office  

Table 3.3 above shows that in the academic year 2011/2012 total number of 

registered students were 1554 in which male students were 911 and female students 

were 643. In this group 153 males and 81 female students dropped out making a total 

of 234 dropouts. In the subsequent academic year 2012/2013 students‟ registration 

amounted to 1621 in which 1051 males and 570 female students were registered. In 

this intake, 75 males and 27 female students dropped out, making a total dropout of 

102 students. In the same way, in 2013/2014 a total number of registered students 

were 1806 in which 1151 were males and 655 were females. In this intake 137 male 

students and 52 female students dropped out, making a total dropout of 189 students.  
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3.7 Validity and Reliability of Research Instruments 

Validity and reliability of research instruments have their roles in justifying research 

process to have foundation on scientific procedures. Validity and reliability of 

research instruments in the present study were ensured. 

3.7.1 Validity of the Instruments 

Validity has been defined by the extent to which a test measures what it claims to 

measure. The focus here is not necessarily on scores or items, but rather inferences 

made from the instrument. In order to be valid, the inferences made from scores need 

to be appropriate, meaningful, and useful (Gregory, 1992). Validity produces 

accuracy and trustworthiness of the instruments, data and findings in the study. 

Trustworthiness helps to establish confidence in the findings (Lincoln and Guba, 

1985 as cited in Golafshan, 2003). Therefore, in this study,triangulation was used to 

maximize the validity of the instruments, data and findings. 

Thus, validity refers to the degree to which results obtained from the analysis of the 

data actually represents the phenomena under the study(Bryman, 2008).A pilotstudy 

was conducted to assess the validity of questionnaires and interview questions.  

Those items which appeared not to be understood or confuse the respondents were 

corrected. This was done to clear any lack of clarity and ambiguities. 

3.7.2 Reliability of the Research Instruments 

Devellis (1991) defines reliability as the proportion of variance attributable to the 

true score of the latent variable. In other words, reliability implies that if the methods 

of collecting data or information are reliable, they should bring similar results to 

anybody else using the same methods.  
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To ensure reliability, the pilot study was conducted to assess the clarity of research 

instruments. Those items which found to be inadequate or vague were modified to 

improve their quality in order to increase reliability. Furthermore, invalid and 

unreliable instruments are dangerous because they lead to erroneous research 

conclusions which in turn invalidate the research findings (Christenson &Thurlow, 

2004). 

3.8 Ethical Considerations 

Ethical issues are becoming a crucial element in social research (Panneerselvam, 

2007). It is compulsory for a social researcher conducting research involving humans 

to apply for ethical clearance. Thus, people must be respected, benefits must be 

maximized and harms minimized, and subjects in studies must be treated equally 

(Flinders University, 2007). Every researcher has a responsibility to protect the 

participants in an investigation. The Ethical Principles of Psychologists and Code of 

conduct of American Psychological Association (APA) note that psychologists must 

be concerned with the welfare and protection of the individuals and groups with 

whom psychologists work (Mollet, 2011). 

Similarly, the ethical standards of the American Educational Research Association 

(AERA) states that it is of paramount importance that educational researchers respect 

the rights, privacy, dignity, and sensitivities of their research populations and also the 

integrity of the institutions within which the research occurs. Educational researchers 

should be especially careful in working with children and other vulnerable 

populations (Mollet, 2011).Basing on the above, the researcher adhered to a number 

of ethical issues as explained below: 
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Voluntary Participation 

In the actual data collection process, consent of the respondents was observed by the 

researcher in which respondents were not forced to participate. Thus, respondents 

should be informed the nature of the research, the freedom of their participation and 

the freedom to withdraw from the research (Rose &Aburto, 2011). 

Informed Consent of the Respondents 

The researcher explained explicitly the aims of the study to the respondents and how 

the results were to be used to clear doubts or uncertainties that could make 

respondents not to be free to provide their information and ideas in the 

questionnaires, interview, discussions, and to give out documents for the review. 

Obtaining consent involves informing the subject about his or her rights, the purpose 

of the study, the procedures to be undergone, and the potential risks and benefits 

ofparticipation(Rose &Aburto, 2011). 

Confidentiality of Respondents’ Information 

Information from the respondents was considered confidential. The researcher 

ensured that all participants‟ rights remained unidentified. In compliance with this 

consideration, the researcher used mysterious participants‟ names, colleges and 

departments they belonged to. Again, the researcher addressed their opinions and 

ideas by using pseudonyms instead of real names. The colleges were labelled college 

A and B, and heads of departments were identified as A, B, C, D, E, and F. 

Academic Staff  and Deputy Deans of Students were identified by their titles as 

written since they are many and it is difficult to identify them by their 

names.Fraenkel and Wallen (2003) assert that anonymity of the research participants 
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need to be maintained and they must be given assurance that the data collected from 

them will be treated as confidential. 

Seeking a Research Permit 

With regard to this research ethics, before going to the field for data collection 

process the researcher requested for research clearance letter from the office of the 

Director of Graduate Studies of the University of Dodoma. On the other hand, 

because the study took place in UDOM as alocation of the  study, the researcher also 

requested a permit from the Deputy Vice Chancellor- Academic, Research and 

Consultancy to access documents regarding students‟ admissions and their progress 

in academic in order to check their dropout rate. In so doing, the researcher was 

allowed to access various information in the admissions and examinations office. 

Objectivity and Legality 

The last research ethics which was considered was to avoid biasness in data analysis, 

data interpretation, the researcher also minimized personal decisions, grant writing, 

expert testimony and other aspects of research where objectivity is expected or 

required. Legality was also adhered to, whereby, the researcher obeyed relevant laws, 

institutional and government policies in the entire course of conducting the research. 

3.9 Data Analysis and Interpretation 

Data analysis serve to enhance the overall quality of the data and to improve the data 

collection process to determine whether the topical content of the research should be 

expanded, contracted, or refined (Krippendorf, 2003). 
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3.9.1 Qualitative Data 

Qualitative data is non-numerical information, such as responses gathered through 

structured interviews(Holm-Hansen, 2008: 1). Qualitative datawere collected by 

using interview guide and focus group discussion which comprised semi-structured 

interview and reviewing of different documents. 

In data organization and analysis process, the researcher used some of the data 

analysis stages suggested by Onwuegbzie and Teddle (2003) in Onwuegbzie and 

Leech (2006) as follows: Data reduction process, in this stage the researcher reduced 

the dimensionality of the qualitative data by describing and interpreting themes of 

ideas, concepts and behaviors of the respondents which emerged from research 

objectives and questions. According to Tayler-Powell and Renner (2003) as 

citedinNtambala (2011), the researcher assigns abbreviated codes of a few letters, 

symbols and places them next to them and ideas found in order to help organization 

of the data into categories.  

In this study, open-ended responses were carefully examined to allow identification 

of related themes and patterns and organized them together into a meaningful 

themes. Moreover, data collected were displayed and described into lists such as 

individual cases and punctuated speeches. 

3.9.2 Quantitative Data 

Quantitative data, on the other hand, refers to the information which are collected in 

numerical form, such as rating scales or documented frequency of specific behaviors 

(Holm-Hansen, 2008). Thus, quantitative data were collected through closed 

questionnaires which were distributed to continuing students in order to fill them. 

Similarly, the data were reduced by descriptive statistics, coded, and processed by 
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using the Software Package for the Statistical Studies (SPSS) program version 16.In 

addition, frequency distribution were used to describe shape by the use of tables, 

charts and percentages. 
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CHAPTER FOUR 

PRESENTATIONS OF THE FINDINGS, ANALYSIS AND DISCUSSION 

4.0 Introduction 

Chapter four covers the presentations of findings, analysis and discussion of the 

study obtained from the field which was conducted at the University of Dodoma. The 

chapter is organized according to the three objectives that guided the current study. 

The objectives were: to find out the factors influencing students‟ dropout from the 

university, to examine factors and consequences of students‟ dropout from the 

university and to explore suggestions of stakeholders on retaining students in the 

University of Dodoma. The chapter starts with the presentation of the findings about 

demographic characteristics of the respondents of the study.  

It is worth noting that, in the current study, data were collected using questionnaires 

for continuing university students, focused group discussion for dropped out 

students, documentary review and semi structured interview for heads of departments 

(HOD), deputy deans of students (DDS) and academic staff (AS). Two colleges were 

involved in the study which wereCollege A and College B.It should be noted that, 

admissions for the academic years 2011/2012, 2012/2013 and 2013/2014 and their 

dropout trends in College A and College B were traced from admissions and 

examinations offices as a secondary source of data. Quantitative data were analyzed 

by using descriptive statistics supported by SPSS (version 16) while qualitative data 

analysis was done through thematic analysis that was coding and categorization of 

emerged themes from the collected data. 
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4.1 Demographic Characteristics of the Respondents 

This section gives an overview of the main characteristics of the respondents who 

were involved in the study. It presents characteristics in terms of size, sex and age of 

respondents. Each main characteristic was analyzed as indicated below: 

4.1.1 Distribution of Respondents Involved in the Study 

A total of 91 respondents were involved in this study. Out of these 75 (89%) 

respondents were continuing university students responded by filling questionnaires, 

and 6 (7%) respondents were dropped out students, and 10 (11%) respondents were 

academic and administrative staff of which 6 (7%) were head of departments from 

two colleges of UDOM, 2 (2%) were deputy deans of students and 2(2%) were 

academic staff from the same colleges. 

Table 4.1: Categories of Respondents 

Respondents categories Frequency  Percentage 

Continuing students 

Dropped out students 

75 

6 

82 

7 

Heads of departments 6 7 

Deputy deans of students 2 2 

Academic staff 2 2 

 Total  91 100 

Source: Field Data, 2016 

Table 4.1 shows that university students were 75 (89%), dropped out students were 

six (7%), head of departments weresix (7%) deputy deans of students were two(2%) 

academic staff were two(2%). The distribution of respondents in terms of gender was 
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53 (65%) male and 32 (35%) female. This implies that responses from male 

respondents were many compared to responses from female responses. 

4.1.2 Distribution of Respondents by Age 

The table below shows age distribution of the respondents who were involved in this 

study 

Table 4.2: Respondents Age Distribution in Group (N=91) 

Age category Frequency Percentage 

21 - 25 52 58 

26 - 30 20 22 

31 - 35 10 11 

36  - 40 6 6 

41+ 3 3 

Total 91 100 

 

Source: Field Survey,2016 

Table 4.2 indicates that about 52 (55%) of the total respondents were aged between 

21and 25, 20 (24%) of the respondents were aged between 26 and 30, 10 (11%) of 

the respondents were aged between 31 and 35, 6 (7%) of the respondents were aged 

between 36 and 40 and 3 (4%) of the respondents were aged 40+. This evidences that 

respondents of the age group 21– 25 were many compared to other age groups in this 

study. 
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4.1.3 Distribution of Respondents by Work Experiences 

Both students and university staff had different experiences in terms of the years 

spent in the university.  

Table 4.3: Distribution of Respondents’ Years of Experiences in the University 

of Dodoma 

Years of experiences Frequency Percentage 

          2- 3 81 89 

          2-5 8 9 

         7-8 2 2 

        Total 91 100 

 

Source: Field Data, 2016. 

With regard to years of experiences in the university, about 75 (89%) of continuing 

university students were in the second and third year, 6 (7%) head of departments 

had the working experiences in their respective offices between 2 and 5 years, 2 (2%) 

deputy deans of students had working experiences between 2 and 5 years, and 2 (2%) 

academic staff had working experiences between 7 and 8 years. The length of years 

respondents had served in studying or working in the university is a good indicator to 

suggest the possibility of them to have a requisite knowledge and expertise on factors 

influencing students drop out in the University of Dodoma. 

4.1.4 Education Level of Respondents 

Data show that 75 (82%) were undergraduate students pursuing first degree;6%(7) 

were dropped out students; 2 (2%) had Bachelor‟s degree;6 (7%) had Master‟s 

degree and 2 ( 2% )  had Doctor of Philosophy degree (PhD).  
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Figure 4.1: Educational Qualification of the Respondents 

 

4.2 Findings according to the Objectives of the Current Research 

This section analyses and discusses the findings obtained in attempts to address the 

three research objectives as follows. 

4.2.1 Research Question One: What are the Factors Influencing Students’ Drop 

out From Studies in the University ofDodoma? 

This section presents the presentations analysis and discussion of the findings of the 

first research objective. The objective was to find out the factors influencing 

students‟ drop out in the University of Dodoma. The objective essentially aimed to 

disclose insights on the forces behind the students drop out in the higher learning 

institutions. Questionnaires, interviews, focus group discussion and documentary 

review were employed as methods for data collection. Thus, questionnaires were 

administered to continuing university students, focus group discussion was 

administered to drop out students, and interviews were administered to head of 

departments, academic staff and deputy deans of students. Opinions were sought 

from 85 university students from college A and B including 6 head of departments, 2 

academic staff and 2 deputy deans of students. 
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Presented here are the main opinions which were given by majority of the 

respondents. Respondents‟ opinions with regard to this objective apprehended that 

students‟ drop out from studies were combination of multiple factors. According to 

them, social, economic, incompetence in academic matters and poor discipline 

among the students were the forces behind their dropout from studies. Furthermore, 

they added that drop out is associated with the following factors; poor time 

management, immature in character, employment related factors, health related 

problems, language barrier, poor information about the course/program of study to 

students, and hostile state between some lecturers and some students. 

Thus, in attempt to the question asked to all continuing students were asked to rate 

the following question: Poor financial support results to university students‟ drop out 

Table 4.4: Represent the Response from Students 

Responses Frequency Percent 

disagree 8 10.7 

undecided 2 2.7 

agree 28 37.3 

strongly agree 37 49.3 

Total 75 100.0 

 

Source: Field data, 2016 

Table 4.4 above shows that 8 (10.7%) students disagreed that poor financial support 

does not result to dropout from studies, 2 (2.7%) did not decide,   28(37.3%) agreed 

that poor financial support lead to dropout from studies, 37 (49.3%) strongly agreed 

that financial constraints lead to students dropout from studies, Therefore, this 

indicates that student dropout in higher learning institutions is contributed much by 

financial constraints. 
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In the similar way, another question was posed as follows: High rate of 

supplementary results to students’ drop out. Responses to this question were as 

appended bellow 

Table 4.5: Represents the Responses from the Students 

Source: Field data, 2016 

 

From the table 4.5 above shows that 3 (4.0%) strongly disagreed that high rate of 

supplementary results to drop out from studies, 4 (5.3%) disagreed that high rate of 

supplementary results to drop out from studies, 2(2.7%) did not decide, 29 (38.7%) 

agreed that high supplementary rate results to drop out from studies and 37 (49%) 

strongly agreed that high rate of supplementary results to drop out from studies. 

Again, this indicate that high rate of supplementary lead to students‟ dropout from 

studies 

Moreover, during the interview heads of departments, academic staff and deputy 

deans of students were asked on the factors influencing students‟ dropout from 

studies. The findings revealed that student‟s dropout encompasses a number of 

factors as a head of department A commented; 

Students drop out is due to financial constraints, low GPA, poor 

disciplines of some students, employment related factors in which 

students who are employed leave their working stations and join in the 

university without the prior permission of their employers, as a result 

 Response   

ooooo 

Frequency Percent 

strongly disagree 3 4.0 

disagree 4 5.3 

undecided 2 2.7 

agree 29 38.7 

strongly agree 37 49.3 

Total 75 100.0 
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their employers stop salaries which results to such students to be 

unable to afford the living costs at the university and decide to go 

back to their working stations.(Head of Department CA,2016) 

Similarly, another respondent who was the head of departmentin College B (CB) 

gave the opinions on the same question on the factors influencing students‟ drop out 

from studies; 

Unfriendly learning environments in which some academic staff 

have not gone through teaching career as a result they lack 

competence how to set tests and examinations. In addition, they lack 

psychological knowledge on how to handle students‟ matters in 

which some of them are harsh to students which cause psychological 

embarrassment to students (Head of Department CB, 2016). 

Another academic staff from College A (CA) responding to the same question was 

quoted as saying: 

Lecture theatres and lecture rooms accommodate many students but 

there are no speakers, this hinders proper delivery of the 

lectures.(Academic Staff CA, 2016) 

Commenting on the factors influencing students‟ drop out from studies the head of 

department in CB described as follows: 

Foreign students particularly from Mozambique have extremely poor 

learning environments because when they join our university they 

have to learn English language course for only six months, thereafter 

they start their degree program. In so doing, they are mixed with 

Tanzanian students who also most of them have poor English 

language skills as a result their discussions are done in Kiswahili 

while students from Mozambique are not conversant in Kiswahili as 

a result they remain in dilemma. This cause most of them to fail in 

their tests and examinations and finally drop out from studies. (Head 

of Department CB, 2016) 

Comparatively, respondent from college CA had a similar viewto that of respondent 

from CB as an academic staff who commented; 

Language of instructions is a barrier for both local and foreign 

students particularly those hailing from Mozambique.(Academic 

Staff CA, 2016) 
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Another respondent commenting on the factors influencing students‟ dropout argued 

that: 

University administration do not have a clear plan to accommodate 

new university students whereby some of them are immature. This is 

to say these students when they report there is no strong plan to 

orient them with new university life. Instead they are left without 

clear information how should they behave. Consequently, the old 

students distract new students because they also did not get clear 

information. (Head of Department CB, 2016) 

It is important to note that, another respondent from CA had the following opinions 

related to students‟ dropout; 

Some students decide to leave the university due to the fact that their 

problems are not taken seriously when presented to the management. 

Thus, sometimes instead of dealing with their problems 

psychologically, they are intimidated by reading students bylaws 

which most of them are not aware of it because few copies are 

distributed to students. (Deputy Dean of Students CA, 2016) 

Head of department in CB had a very differing opinion on the factors influencing 

students; drop out from higher learning institutions. He asserted that: 

Some students enter universities still immature in character and they 

cannot manage themselves as a result when they get money from the 

loan board it becomes a problem. They get confused and spend the 

money lavishly whereby within a very short period of time they 

become bankrupt. In so doing, students who cannot get money from 

other sources they opt to leave the university due to the fact that they 

cannot incur the living and studying costs. (Head of Department 

CB, 2016) 

In the focus group discussion students who dropped out from studies described that 

peer interaction, drunkard, lack of financial support, hostile condition between the 

students and some lecturers were some of the reasons for them to drop out from 

studies.  

Suffice it to say that, findings from students who dropped out, heads of departments, 

academic staff, and deputy deans of students have revealed that there are a number of 

factors influencing students‟ dropout in the University of Dodoma. 
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The above findings were supported by Giron and Gonzalez (2005) who  revealed that 

there is a strong relationship between dropping out and academic performance given 

that the main reason for many students dropping out from studies is due to; firstly 

poor performance , and secondly is the lack of family support. 

Also, the findings are in line with that of Kasozi (2006) who maintained that students 

enter universities when immature in character and they are exposed to a lot of 

freedom without being prepared for responsibilities. This is coupled with very brief 

orientation for only one week which in reality is missed by many; consequently for 

many students it takes time to understand the system. Also, the continuing students 

were reported to bias the fresh students against orientation and the entire university 

life. 

Of equal importance, the study conducted by Glaudieux and Perna (2005) students‟ 

dropout is associated with missing loans or receiving a loan from the loan program 

which cannot sustain the living costs in the universities or colleges. Thus, students 

may decide to depart from the college/university due to financial constraints which 

make them to be not sure to get all basic needs of the day for both academic and 

living costs. 

Likewise, a study conducted by Kasozi (2006) revealed that dropout was due to poor 

communication skills and poor comprehension in which students could not make 

notes and expected lecturers to dictate notes to them. Furthermore, Bunoti (2010) 

concluded that students were not satisfied with information flow because it was 

limited to only few notice boards and some of it passed unnoticed by the students. 
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4.2.2 Research Question Two. What are the Consequences of Students’ Dropout 

from the University of Dodoma? 

This section presents analyses and discusses the findings from the second research 

objective which was to: examine the consequences of students drop out in the 

University of Dodoma. The research objective aimed at collecting information about 

the consequences of students‟ dropout from studies. Data relating to this objective 

were found through interviews. The interviews were conducted to heads of 

departments, academic staff and deputy deans of students. Thus, respondents had 

different perception and views as a result of students‟ drop out from studies. 

Table 4.6: Interview Results from Heads of Departments, Academic Staff and 

Deputy Deans of Students on Social Consequences of Students’ Drop 

out from Studies 

Consequences Frequency of 

mentioned (N = 10) 

Percent

age (%) 

Loss of family resources 10 100 

Increase of unemployment 10 100 

Psychological turbulences 7 70 

Increase of evils 6 60 

Family separation 3 30 

Source: Field Data, 2016. 

Findings from table 4.6 above reveals the social consequences of students‟ drop out 

from studies as follows; 10 (100%) respondents said that students‟ drop out results to 

the loss of family resources, 10 (100%) respondents argued that students‟ drop out 

results to the increase of unemployment, 7 (70%) respondents asserted that students‟ 

drop out led to the psychological turbulences, 6 (60%) respondents commented that 
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students‟ drop out caused the increase of social evils in the society and 3 (30%) 

respondents confirmed that students‟ drop out resulted into family separation. 

Table 4.7: Interview Results from Heads of Departments, Academic Staff and 

Deputy Deans of Students on Economic Consequences of Students’ 

Drop out from Studies to: 

 (a) Individual Student 

(b) University Level 

Consequences  Frequency of 

mentioned  

(N = 10) 

Percentage 

(a) Individual student   

Loss of resources 10 100 

Missing employment 

opportunity 

9 90 

Loss of time 5 50 

(b) University level   

Loss of income to the 

university 

10 100 

University vision and mission 

is not fulfilled  

4 40 

Budget re-allocation 2 20 

Students may not apply to join 

at DOM 

1 10 

Source: Field Data, 2016. 

Findings from table 4.7 above shows that there was a number of economic 

consequences to an individual students‟ drop out. As a result, 10 (100%) respondents 

argued that there is a loss of student‟s resources, 9 (90%) respondents commented 

that individual student‟s dropout is likely to miss employment opportunities, 5 (50%) 
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respondents responded that individual student‟s drop out results to loss of time spent 

in studies before dropping out. 

Similarly, the table above shows that there are economic consequences of students‟ 

drop out from studies at the university level. Results show that 10 (100%) 

respondents argued that there is a loss of income to the university resulting from 

students‟ drop out, 4 (40%) respondents posited their views that vision and mission 

of the university are likely to be not fulfilled, 2 (20%) respondents commented that 

students‟ drop out leads to budget re-allocation and 1 (10%) respondents said that 

students‟ drop out from studies may result to new university students not applying to 

seek admission at UDOM. 

The researcher witnessed some students residing at Ng‟ong‟ona village close to the 

College of Education who dropped out from studies and failed to go back home. This 

shows that it is true to say that dropout from studies led to low self-esteem, family 

separation and social disturbances. 

 Responses from head of departments, academic staff and deputy dean of students 

revealed that drop out has demoralizing effects to the students themselves who 

dropped out and the society at large. Such effects are psychological and loss of 

family and nation economy.Thus, such findings came to be supported by several 

previous studies conducted on the same issues. Several studies show that academic 

achievement influences the formation of self-esteem. Baumeister, Campbell, 

Krueger, and Vohs (2003), Ozga and Sukhnandan (1998) conclude that high self-

esteem is the result of school performance and that any existing causal relationship 

goes from academic achievement to self-esteem. 
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Latif, Choudhary and Hammayun(2015) assert that education is vital for economic 

development. It is a key component of economic growth because it has direct 

influence on entrepreneurship, productivity growth and therefore it increases 

employment opportunities and women empowerment. It was further argued that, 

education helps in making potential youth for the enhancement of ability, creativity 

and systematic skills to contest with the fast changing global inclination. On the 

other hand, dropping out of students reduces literacy rate of country and non-

innovative environment. 

Also, the study findings come in line with the study conducted by Bean (1990)who 

assert that at university level, according to the consequences of dropout can roughly 

be divided into an economic and an academic part.The introduction of performance-

based university funding schemes in many countries within the past decade makes 

dropout, including student transfer, purely negative in an economic sense for the 

affected university.Furthermore, within a university pedagogical perspective where 

one goal is to get as many students to complete their studies as successfully as 

possible, dropout must inevitably be viewed negatively. From the point of view of 

the academia dropout can, however, have both undesirable and desirable 

consequences. Dropout is undesirable to the extent that dropout means the loss of 

economic and valuable academic input from the students who dropped out (Larsen, 

2000). 

4.2.3 Research Question Three: What are the Strategies to be Doneon Reducing 

Students’ Dropout Rate in the University of Dodoma? 

This section presents interprets and discusses the findings from the third research 

objective. The objective was meant to explore strategies proposed by the 
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stakeholders on reducing students‟ drop out in the University of Dodoma. Interviews 

guides were employed as tools for data collection, in which interviews were 

conducted to head of departments, academic staff and deputy deans of students. 

In interviewing several university staff, various suggestions were given as a means to 

reduce drop-out rate to university students. One of the head ofdepartment from CB 

confirmed that: 

When joining with higher education students should be oriented 

about the programs they are going to study and what is expected after 

studying such programs (Head of Department CB, 2016). 

Another respondent commenting on the same question was astonished by the 

government decision to recruit students with low passes through TCU to join 

with higher education as he lamented: 

Government policies should be changed in the sense that recruitment 

should be done basing on the qualification with higher pass marks 

which will enable students to persist in academic arena after joining 

in the university (Head of Department CA, 2016). 

Another respondent who was a deputy dean of students from CB had a similar view 

but with different way of commenting on reducing dropout rate in the university. The 

following were the suggestions posted; 

Emphasis should be done on self-esteem, the way students value 

themselves, their families and the society at large. I mean students 

should be inculcated with positive minds. In addition, students 

should be encouraged to know and be closer to their academic 

deans, heads of departments and academic advisors in which their 

problems should be handled with the psychological sense and not 

harassing them(Deputy Dean of Students CA, 2016). 

In addition, it was noted that students‟ dropout from studies was associated with the 

absence of professional counselors in the university. It‟s a profession which deals 

with the human mind when confronted with difficulties. On the other hand, in the 
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recent years students are recruited by TCU and posted to universities in which some 

of them have very low academic ability. One respondent who was an academic staff 

from college B was noted as saying: 

The government,especially university administration should 

strengthen guidance and counseling units by employing professional 

counselors in order to deal with students‟ social, economic and 

academic problems(Academic Staff CB, 2016). 

Having the different views, another respondent from the same college 

asserted that: 

Universities should be directly involved in selecting students who are 

capable to join with higher education instead of relying on TCU 

which I doubt if it does the job basing on terms and conditions(Head 

of Department CA, 2016). 

It was further confirmed that, at the university managerial level something was to be 

done in order to reduce the dropout tendencies as one respondent commented: 

Quality Assurance directorate should do strict follow up of what is 

delivered by the academic staff to students in order to know if the 

materials delivered are relevant. Sometimes, students fail 

examinations not because they are incompetent but due to poor 

delivering of materials as well as poor examinations setting (Head of 

Department CB, 2016). 

With respect in the comments above, the researcher remembered that during his 

undergraduate studies in UDOM he confronted with the same problems. There was a 

test set with false and true answers; the instructions were confusing the students. The 

instructions directed students to write false for the true statement and true for the 

false statement as a result due to such confusion a great number of students failed the 

test including the researcher. At the end of that semester in the University 

Examination of the relevant course many students failed and half of the class had to 

sit for supplementary examination. 
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A number of reviewed research literature revealed that there was a similar findings 

obtained.Crosling,Heagney and Thomas (2009) assert that an issue of concern in 

higher education institutions across the world is the retention and success of students 

in their studies. This is a particularly pressing issue in the context of widening 

participation for under-represented student groups, increasing student diversity and 

educational quality assurance and accountability processes. Similarly, Brunsden et al. 

(2000) comment that at its core, the retentions of college students is a complex issue, 

representing interplay of personal, institutional, and societal factors, with likely 

associated detrimental costs and implications to all three audiences. 

In order to reduce students‟ dropout in HLI, it should be closely aligned with the 

concepts of academic and social engagement. Thus, psychological and sociological 

issues should be interwoven so as to be clearly understood: the psychological issues 

is used to explain belonging at the individual level, while the sociological issues is 

used to explain how the potential mismatch between a student‟s background and that 

of the institution may result in students not feeling like they belong, and leaving early 

(Brunsden at al, 2000). 

Vallerand, (1997) postulates that individual level of belonging recognizes student‟s 

subjective feelings of relatedness or connectedness to the institution. This involves 

feeling connected or feeling that one belongs to a social milieu. In the same 

way,Goodenow, (1993) clarifies that if students are included by university 

management in different matters which affect their life, they feel personally 

accepted, respected, and supported in the learning social environment.Baumeister 

and Leary(1995) suggest that belonging may be characterized by regular contact and 

the perception that interpersonal relationships have stability, affective concern, and 
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are ongoing. Thus,interpersonal relations are essential for satisfying the need to 

belong, hence students persist in studies. 

Evidence demonstrates that students do not always recognize the value of 

engagement, or have the ability to engage.Thomas(2012) suggests that institutions 

should work with students to develop their capacity to engage effectively in their 

higher education experience. This includes developing students‟ knowledge and 

understanding about the benefits of engaging across the different institutional 

spheres, and expanding their skills to do so. This implies that students need to be 

educated about the value of widespread engagement in their HE experience, 

encouraged and facilitated to engage in appropriate opportunities, and given the 

necessary skills. 

In other words, Krause (2011) extended the notion of engagement in the academic 

sphere by arguing that learning occurs in a range of settings, both within and beyond 

the formal curriculum. It involves developing connections within the university as 

well as building on prior learning, along with learning that takes place in the 

workplace and community settings.  

Oftentimes, social engagement creates a sense of belonging and offers informal 

support through interaction with friends and peers. It takes place in the social sphere 

of the institution, including social spaces, clubs and societies, the students‟ union, in 

student accommodation and through shared living arrangements. Engagement in the 

professional service sphere includes participation in academic and professional 

development services. These services often contribute to developing students‟ 

capacities to engage and belong to HE and beyond (Krause, 2011). 
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This study sought to find out factors influencing students‟ dropout in higher learning 

institutions and their consequences. The facts collected from dropped out students, 

continuing students, heads of departments, academic staff and deputy deans of 

students exposed that drop out is a result of multiple causes. This could be seen from 

results obtained which indicated that social, economic, and incompetence of some 

students in academic matters were likely to cause students‟ drop out from studies. 

Furthermore, drop out was associated with the following factors; poor time 

management, immature in character, employment related factors,  health related 

problems, language barrier, poor information about the course/program of study to 

students, and hostile state between some lecturers and some students.  

4.3 Summary of the Study Findings 

The study findings have revealed that students‟ dropout from studies is contributed 

much by social, economic, incompetence in academic matters and poor discipline 

among the students. Furthermore, drop out is associated with; poor time 

management, immature in character, employment related factors, health related 

problems, language barrier, poor information about the course and program of study 

to students, and hostile state between some lecturers and some students.  

Far too often, the study revealed that drop out of students in universities has the 

significance effects on socio-economic development. On this view, consequences 

include; discouragement of parents to incur costs in education for their 

children;production of big number of unemployed or self-employed people, 

perpetuation of poverty in the concerned families due to loss of fund used to pay 

different costs before dropping out; and psychological turbulences. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMANDATIONS 

5.0 Introduction 

Chapter five presents the summary, conclusions and recommendations of the study. 

The current study aimed at finding out factors influencing students‟ dropout at the 

University of Dodoma. The chapter consists of four sections namely; first section 

which presents summary of the study. The second section presents a summary of the 

findings of the study, conclusion and recommendationsfor practice and for further 

research undertaking. 

5.1 Summary of the Study 

Factors behind students‟ dropout in higher learning institutions predominantly in the 

University of Dodoma are caused by various influences.  Such influences are social, 

economic, incompetence in academic matters and poor discipline among the 

students. Furthermore, drop out is associated with the following factors; poor time 

management, immature in character, employment related factors,  health related 

problems, language barrier, poor information about the course or program of study to 

students, and hostile state between some lecturers and some students. Such factors 

were mentioned by the former empirical studies that contributed in students‟ dropout 

in universities. 

It is from that empirical and scientific studies that a researcher thought to find out if 

there is realities that such factors contribute to students‟ dropout at the university 

studies. In order to fulfill this, three objectives were set; first to find out the factors 

influencing students‟ dropout at the University of Dodoma, secondly examining the 
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consequences of students‟ dropout at the University of Dodoma, and the third 

objective was to explore suggestions of stakeholders on reducing dropout rate of 

students at the University of Dodoma. 

The literature regarding students‟ dropout in higher learning institutions were 

reviewed to give an awareness and generate more in depth knowledge on the factors 

influencing students‟ dropout in universities particularly in the University of 

Dodoma. Knowledge gap was established to assisting the current study. The 

conceptual framework developed aimed at depicting variables such as academic 

factors, social factors, economic factors, and environmental factors if were associated  

with intervening  variables like family background, personal characteristics and age 

were bonded to outcome variables that were if students opted staying or dropping 

from the university. 

As indicated in table 2.4, the study was built around Vincent Tinto‟s Social 

Anthropological Theory (1993) and Victor Vroom‟s Expectancy Theory of 

Motivation (1964). The theories were connected and suggested that students‟ dropout 

are results of interrelated factors such as student‟s abilities and university 

environments. Also, expectations of the students in relation to what they study and 

the outcome in the future. That is to say, the interactions of such factors result to 

students‟ dropout or engaging in the university studies. 

Moreover, the study was mainly qualitative and supported with an element of the 

quantitative approach. The sample of the study included 75 university students, 6 

heads of departments, 6 students who dropped out from studies, 2 academic staff and 

2 deputy deans of students. Two types of sampling were used during the study. 

Random and purposive samplings were employed in selecting both university 

students and university staff. 
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Interviews, Likert scale questionnaires and documentary reviews were the instrument 

employed during the study. Interviews were conducted to heads of departments, 

academic staffs and deputy deans of students. A pilot study was conducted to 

safeguard validity. Finally, both qualitative and quantitative data were analyzed. 

Quantitative data were analyzed using descriptive statistics particularly using central 

tendencies to obtain percentages and frequency tables. Correlation analysis was 

conducted.Admissions and dropout statistics were used as a criteria to determine the 

relationship. Qualitative data were conducted through thematic analysis that was 

coding and categorization of emerging themes from the data.  

5.2 Summary of the Study Findings 

The summary of the research findings are done in line with the research objectives 

presented in chapter one which include; first to find out the factors influencing 

students‟ drop out in the University of Dodoma, secondly examining the 

consequences of students‟ drop out in the University of Dodoma and thirdly 

exploring stakeholders‟ suggestions on reducing drop out tendencies in the 

University of Dodoma. 

Firstly, it was reported that students‟ dropout at the university of Dodoma was a 

result of combination of a myriadof factors. Responses from university students, 

heads of departments, and academic staff and deputy deans of students asserted that 

social, economic, incompetence in academic, poor discipline among the students 

were the root cause of drop out. Furthermore, it was reported that drop out is 

associated with; poor time management, immature in character, employment related 

factors,  health related problems, language barrier, poor information about the course 

or program of study to students, and hostile state between some lecturers and some 

students. 



 
 

67 

Secondly, during the interview session with heads of departments, academic staff, 

deputy deans of students and students who dropped out from studies it was described 

that students‟ drop out has devastating effects in socio-economic issues. Among 

other things such devastating effects are; discouragement of parents to incur costs to 

educate their children,production of big number of unemployed or self-employed 

people, perpetuation of poverty in the concerned families due to loss of fund used to 

pay different costs before dropping out, and psychological turbulences. 

In regard to the third research objective it is recommended that,students should be 

oriented about the programs they are going to pursue. The university management 

should strengthen guidance and counseling units and should be directly involved in 

selecting students who are capable to join with higher education instead of relying on 

TCU. It was also noted that, the Quality Assurance directorate should do strict follow 

up of what is delivered by the academic staff to students. 

5.3 Conclusions 

Basing on the findings, the objectives and questions of the study, general conclusion 

can be made. First, students‟ drop out from studies is a result of a combination of 

multiple factors. Such factors were as follows; financial constraints, academic 

incompetence of some students, poor discipline among the students, employment 

related factors, unfriendly learning environment, language barrier, immature in 

character of some students and neglecting problems of students by the university 

administration. 

Second, students‟ drops out from studies cause bothsocial and economic 

consequences on students themselves and the community at large. Such 
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consequences are: firstly, students who drop out from studies suffer psychological 

problems, miss employment opportunities, and loss of resources. Secondly, the 

society from evils such as banditry, vagabond, prostitution and dropouts are likely to 

separate from their families. Thirdly, the university in which students drop out faces 

the following disadvantages: loss of income, vision and mission is not fulfilled, 

budget re-allocation and new university entrants may not apply to join with the 

university where drop out persist in high rate. 

Third,University students need to be oriented on the programs and courses they are 

going to study and what is expected after studying such programs. Students should 

be encouraged to have self-esteem and value themselves, universities should 

strengthen guidance and counseling units, students with good academic performance 

should be recruited to join with higher education in which the concerned university 

should be directly involved, and quality assurance unit should do strict follow up to 

academic staff to check if what is delivered to students is relevant.  

5.4 Implications of the Findings of the Study 

Traditionally, particularly in developing countries it was viewed that higher 

education is a privilege to some individuals in the society. The presence of few 

universities in Tanzania up to 1995 provides a good example. Those who had 

acquired higher education were expected to hold high rank in private and public 

sectors. 

Due to the population growth, higher skills required in labor market and global 

movements of the people higher education has become of paramount importance to 

the majority of Tanzanians and the globe at large. Expansion of higher education has 
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become a priority of many developing countries including Tanzania in order to go 

together with the rapid changing world. Likewise, need for entrepreneurial skills, 

international competition, sustainability of higher education by resource allocation, 

social democracy and good governance are the concerns of higher education policy. 

This study aimed to find out the factors influencing students‟ dropout in higher 

learning institutions with its consequences. The study has revealed that though the 

policy has stipulated well what should be done but in practice there are some 

impediments which should be rectified in order to improve higher education 

provision. Thus, the policy should be changed to ensure that all students pursuing 

higher education are granted loans in order to get many citizens as possible who can 

be self-employed or employed by the government and private sectors as the higher 

education policy states. In other words, all programs of study offered by the 

universities should be given equal weight by the government. 

It is worth noting that, expansion of higher education should be based on the criteria 

which are acceptable worldwide. In this study, it has been revealed that dropout, 

among other things is associated with recruiting students who are not competent to 

pursue higher education. Also, the stakeholders have criticized the government for 

abandoning the universities‟ authorities of recruiting students to join in the relevant 

universities and rendering such authorities to TCU. Stakeholders suggest that in 

order to educate students in higher learning institutions policy should be changed so 

as universities to be directly involved in selection of students to join in the concerned 

universities. 

Also, the policy for higher education should be changed in order to inform students 

of higher secondary schools to be well informed about the course they expect to 
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pursue in higher education so as to reduce dropouts. In the findings, it was described 

that some students in the first year opt to study the courses and programs which they 

are not well informed. After discovering that they did a wrong choice some of they 

decide to drop out from studies while those who remain suffer from psychological 

turbulences.  

5.4.1 Recommendations 

Several recommendations with regard to the current study are provided in order to 

rectify the situation so as the HLIs can improve the quality of services to the 

stakeholders. 

5.4.2 Recommendations for Practice 

The following should be taken into considerations by the university administration: 

1. Learning environment should be improved for both students and lecturers 

by ensuring that every student has online access to examination 

regulations and university prospectus in the relevant year of study by. This 

is due to the fact that hard copies are insufficient in number and pass 

unnoticed by the majority students.   

2. It is recommended that the time for learning English course for foreign 

students, particularly from Mozambique should be lengthened. This would 

enable those students to acquire necessary English language skills before 

they commence the undergraduate studies in order to be acquainted of the 

medium of instructions used at the University level in Tanzania. 

3. Of paramount importance foreign students should have their own unit in 

order to handle their matters. Likewise, the university should have regular 

contact with relevant embassies from which students are hailing in order 
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to address their problems. Evidence shows that students from 

Mozambique stay in the university having no or little money for meals, 

stationery and other expenses. 

4. Guidance and counseling unit should be strengthened, and there should be 

a recruitment and employment of professional counselors to deal with 

students when they are in difficult moments. Thus, some students has 

revealed that when they receive money from loan board they become 

unsettled and misuse them lavishly. These students need guidance and 

counseling on financial matters.  

5. The academic staffs who did not undergo teaching profession should 

attend such training in order to have requisite knowledge and skills on 

teaching profession. Also, workshops which are conducted in the 

university premises should have enough time instead of three days or one 

week and attendance should be compulsory not optional. 

6. Lecture rooms and theatres are innovated all the time particularly speakers 

in order to improve hearing during the teaching and learning processes. 

5.4.3 Recommendations for Policy Makers 

The following recommendations should be taken into considerations by the 

government policy makers. 

1. The government should introduce the policy in which students aspiring to 

join with the higher education are well informed in the courses or 

programs they expect to study. It is in this respect that from the beginning 

of their studies students knows what will result after completion of their 

studies. 



 
 

72 

2. The government should ensure that programs of study in the higher 

education are given equal weights in the sense that loans are given to all 

students who qualify for higher education regardless of the programs of 

study. This is due to the fact that higher education is the preparation for 

life and not for being employed by the government. 

3. The government should have open and well stipulated policy to the 

government employees to be well informed about the stages to be 

followed in order to be admitted in higher education instead of hearing as 

rumors from the district education offices. This will enable those 

employees seeking for higher education to adhere to the policy and 

eventually complete their studies after being admitted. 

5.4.4 Recommendations for Further Studies 

The following are the recommendations for further research: 

1. Since the current study was done using a cross-section survey design, a 

similar study should be conducted using longitudinal survey design if 

changes overtime become distinctive in order to find out the in-depth of 

the problem. 

2. A similar study should be replicated to a larger sample in the same 

university or different public university to elaborate on the results since 

as this study was confined only to two colleges of the University of 

Dodoma. 

3. A study on variation of learning styles between pre and higher learning 

institutions should be conducted to investigate the existence of transition 

effects to students at HLI. 
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4. This study was confined to the public university. It is recommended that 

other studies could be conducted in private universities as the variation 

of population might result into various findings on the students‟ learning 

at HLI. 
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APPENDICES 

Appendix 1: Questionnaires for Continuing Students 

Dear respondent, 

You are kindly requested to fill in this questionnaire and contribute information that 

will help understanding on issues which are related to Undergraduate Students’ 

Dropout in higher Learning Institutions in Tanzania: Factors and 

consequences: A Case of the University of Dodoma. The information that will be 

gathered from you will only be used for the purpose of understanding factors 

contributing to students‟ behavior of dropping from studies and measures to be taken 

in order to reduce such behaviors. 

Your participation is voluntary, and your opinion will not be released to anyone but 

will only be used for the research purpose only. 

A. GENERAL INFORMATION.  

Please fill in your personal profile. Do not indicate your name 

1) Date…………………………………………… 

2) Age……………………………………………. 

3) Gender………………………………………… 

4) College………………………………………… 

5) Year of study…………………………………... 

 

A. Please rate by circling which you think is the most appropriate answer. 

S/n Statements Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

1 High rate of 

supplementary results 

to university students‟ 

dropout  

 

5 

 

4 

 

3 

 

2 

 

1 

2 Poor social interaction 

results to university 

students‟ dropout 

 

5 

 

4 

 

3 

 

2 

 

1 

3 Absence of guidance 

and counseling 

services  on course 

selection may result 

students‟ dropout 

from studies 

 

5 

 

4 

 

3 

 

2 

 

1 
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S/n  Statements Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

4 Poor financial support 

results to university 

students‟ dropout 

 

5 

 

4 

 

3 

 

2 

 

1 

5 Poor learning 

environment results to 

university students‟ 

dropout from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

6 Difficult course 

content results to 

students‟ dropout 

from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

7 

 

Low expectation of 

the course of study 

with labour market 

results to students‟ 

dropout from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

8 Changes of learning 

styles from advanced 

level to university 

level results to 

university students‟ 

dropout 

 

5 

 

4 

 

3 

 

2 

 

1 

9 Immature in character 

of some students can 

lead to dropout from  

university studies 

 

5 

 

4 

 

3 

 

2 

 

1 

10 Bureaucratic 

tendencies of 

attending university 

students‟ problem can 

result to dropout from 

studies 

 

5 

 

4 

 

3 

 

2 

 

1 

11 Poor record keeping 

of university students‟ 

test records results to 

dropout from studies 

 

5 

 

4 

 

3 

 

2 

 

1 
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S/n  Statements Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

12 Overcrowded and 

bureaucratic medical 

services results to 

students‟ dropout 

from the university 

studies 

 

5 

 

4 

 

3 

 

2 

 

1 

13 Drunkard/high alcohol 

consumption for 

university students 

results to dropout 

from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

14 Lack of language of 

instruction results to 

university students to 

dropout from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

15 Sexual relationship 

among university 

students results to 

dropout from studies 

 

5 

 

4 

 

3 

 

2 

 

1 

 

Thank you for your participation in this session 
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Appendix 2: Interview Guide for Heads of Departments, Academic Staffs and 

Deputy Deans of Students 

You are warmly invited to participate in the interview session about Undergraduate 

Students’ Dropout in higher Learning Institutions in Tanzania: Factors and 

consequences: A Case of the University of Dodoma. The information given will be 

treated as strictly confidential and your identity kept anonymous. 

A: Background Information 

1. Name (optional) …………………………………………………………. 

2. Gender (male or female) ………………………………………………… 

3. Age……………………………………………………………………….. 

4. Education level …………………………………………………………... 

5. Professional qualifications ……………………………………………….. 

B: Questions: 

1. For how many years have you been working in the University of Dodoma? 

2. Are there any tendencies of students dropping out from studies? 

3. In your opinion what do you think are the factors influencing students‟ 

dropout from Higher Learning Institutions? 

4. In your point of view what are the social consequences of students‟ dropout 

from studies? 

5. In your point of view what are the economic consequences of students‟ 

dropout  to: 

(a) An individual student 

(b) University level 

6. Are there guidance and counseling services on course selection to fresh 

university entrants/students? 

7. In your opinion what should be done in order to reduce students‟ dropout in 

the University of Dodoma? 

 

 

 

Thank you for your participation in this interview session 
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Appendix 3: Guiding Questions for Focus Group Discussions 

You are warmly invited to participate in the interview session about Undergraduate 

Students’ Dropout in higher Learning Institutions in Tanzania: Factors and 

consequences: A Case of the University of Dodoma. The information given will be 

treated as strictly confidential and your identity kept anonymous. 

1. Why did you decide to dropout from studies? 

2. In your point of view what challenges are you facing after dropping out from 

studies? 

3. Was there any guidance and counselling on course selection before starting 

the program of study? 

4. In your opinion what should be done in order to reduce students‟ dropoutin 

the University of Dodoma? 

 

 

 

 

 

Thank you for your participation in this interview session 
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Appendix 4: Research Permit Letter fromUniversity of Dodoma 
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Appendix 5: Researcher’s request letter for data collection from the University 

of Dodoma Authority. 

 


